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Purpose of the Study

Chapter 1

INTRODUCTION

The primary purposp of this Major Applied Research

'1' Project was to ,develop a, model for aHuman. Development,

course that is"co-disciplinary in its design. The course
.

was designed, to correspon4 to the pe'rsonal chcatacteriStics

. of a representative sample of the student body atSacramentO
4

City Collage, Sacramento, California, as met'ured by a

standardized test instrument, the OMnibus Personality
. -

Form F.

The secondary_purpose of_ this project vas to expand

the present scope of the-Human Development Instruction
. -

'progrAm.a:t Sacramento City. College to include members-of
...

the%.cdunseling-stff and the teaching facility as co-
, -

facilitators and developers of Hurrah Development classes.

Significance of the Study.

The rapid growth of the community colleges during

the past fifteen years has necessitated the development of

new delivery syStereof education to meet the needs of the

student in higher-education. MedSker and Tillery (1971)
1."

I

1
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report that alm

colleges'In th

public two-ye

.

community co

ost one -third of all students entering

e United States are doin to.through the

ar college.- The " en 600rs! of the public

llegehave brought to higher education i new

breed of student--one who was not previously thought to be

'college taterial. According to Moore (1975), this "new"

'4 . -

student is an indi-Vidual laho has experienced-little success

in previous educational endeavors. These "new".students

are often at a distinct disadvantage if the community to leg

does not make an effort to provide special programs and

courses to give them ttie opportunity to be successful.

bel

in

According to Roueche (1973) , the "new" student

ieves he will fail again in his attempts.to be successful

education.

should then,

its thrust.

The focus of the college's educational'program

by necessity, be humanistic and supportive in

Roupche (1973) believes that the College program

needs to be directed toward raising the selfesteem oftheie

"new" student, not drily in college; brit in life as a whole.

t..

Gleaz r (.1971) suggested that the community colleges

are the nati,onal resource best suited to the task of democra-

tizing educational training. 6mWunity colleges have had to,

redefine the cdnceptof college and, ih so doing, to move

away from the traditional liberal arts program and bacca-

laLreate oriented education. Gleazer 01971) reiterated that

0

educaticin in community,coileges must be directed toward the-

self-fulfillment of the individual.

14
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Some questions that need to be answered in any .

attempt to appraise a college's orientation toward meeting

the needs of "new" students include: (1) baes the college,

consistently concern itself with the human and social needs

of the community, it serves? (2) Does, the college curriculum

place an emphasi on the lealming process as opposed to pure

content mastery? (3) Does the admission and instructional

process enable the college to be an open door rather than a

revolving door institution? (4) Is there an integration of

purpose between the student services function and .the in-

strubtional component resulting in a college7wide increased

sensitivity to student needs? Only through poSitive responses

to-these questions can a conclusion be drawn that the public

community college is meeting its professed goals:

It appears that the thrust toWard making-education
A

more rerevant for the individual student has been accelerated

in thosecolle4es 4L at haire been able to integrate, rather

_

than sep'arate, thestudent personnel function, and the in-

stuctional program. A few community colleges seem to have

accomplished, the goal of humanistic instruction through.a

series of courses offered blethe student personnel staff of

the college. These courses have been broadly categorized as

"IntrOductiOn to College," "Personal Psychology," "Human

Development," or "Personal Development." O'BaniOn, Thurston,
' A

Gulden (1970) feel theSe courses should not be viewed as

15..



.,traditional academic courses in which facts and theories ,

larm the subject matter,'. Neither' can they be labeled as

guidanCe courses in which the students learn 'about the rules

and regulations of the. college career information, the

location of the library, or how to start a club,., O'Banion,

'Thurston, Gulden (,.970) conclude that the main thrust of'

these new,humanistic offerings should be designed to

facilitate intra- and iaterpersonal growth through organized

group activities.

These new personalized activities are initiated-in

an attempt to help students seek answers.td many of the

important personal questions they bring to the college.

Creamer (1972) found that the classes seem to provide the

ptudents with a core of experiences that will lead the

student to examine his or he; own Values; beliefs, attitudes; .

and potentials. How these factors affect thp,quality of

-the student's relationships with others often -becomes the

4vfocifs of the class.

The development of'-the individual as a whole perscin

has long been the professed goal of the general eduation

programs.of colleges and unli4rsities. In the_petiod of

. , 1940-50, personal adjfasImenticourses became prevalent in

many colleges and universities. Hardee and Powell (1960)

noted that rapidly increasing enrollment rates prompted many
o

universities to look for broad educational pririciples

applicable to life situations. These adjustment courses

16
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were directed toward individualizing the learning process

for the students. However, there was considerable dis'con-

tent with the adjustment model for general education" to the-

extent that Mayhew (1969) noted that the concept.of General

Education began to decrease in overall importance at many

colleges and universities. Higher education was developing-

along .Lines of specialization rather than broad viewpoints.

o.
Humanistic education in colleges was on the wane in the

1960's.

HoweVer, in the late 1960's, largely as a result of

the student movement, there was renewed interest in an

educational program that was more conscious of the needs of
/

the individual student'. Through such movements as encounter
3

groups, T-groups, and "rap session," some community colleges

began to address the concerns of individual students through

a program of }Ullman Development instiiiction., Creamer (1972)
-

found that 120 community.colieges had operational Human
<5

Development progrims. Ludwig (1973) identified the Human

Development programs at El Centro Community College, Dallas,

Texas; Moraine Valley,Community College, Palos Hills,

Illinois; *Kendall College, Evanston, Illinois; and Santa Fe

Community College Gainesville, Florida, as exemplary

programs designed.to meet student,needs. These community

colleges .have organized HumanDeveloPbent courses which

utilize some form of a co-disciplinary model Of'instruction.
:.0

17



These Human Development courses are viewedas part of.the

student's broad education for living. .These courses, taught

by counselors and teachers, are not viewed as.frille, or the

exclusive purview of the student personnel division; These

cooperative instructional efforts of the student personnel

and instructional programs in the community colleges cited

by Ludwig (1973) could provide an' impetus for new student

personnel and educational program direction.

° .Background of, the Study.

\ In response tb-the needs of students4 Sa6gamento

City C011ege, Sacramento;, California, began a program of

Human Development Instructidh in February, 1973. The-Human

program.

beveldpment instructional rogram Was by te

counseling department at Sacramento City College. Miring

the period of Febggary, 1973,, to February, 1975, the Human

Development program had enrolled 1615-sttdents in 93 different.
0,

sections of Human Development classes (Cias,' 1975). Through

the. first foUr semestexse the, program was confined to Human

Development offerings taught by.members of the student per-:

sonnel staff (Cias, 1974) . Even though the Sacramento' City

College Human DevelOpment program had gained a large measure
_

. A

of student acceptance, a majority of the teaching f'aculty

was not aware of-the scope and philosophy of the program

1974).. Cias (1974)condluded,,"If the Human

Development prOgram is to positively Affect the spread of

18



humanistic educa

scope. of the p

ion throughout Sacramento City College, the

ogram must be expanded toinclUde the input,

and particip ion of the teaching fao

The involveMent of Sacramento

in the design and implementation of a

Development course.that will directly

and needs of students,_ as measured by

ulty (p. 42)."

City College faculty

co-disciplinary Human

address the attitudeS'
k

.

a standardized instrii-

ment, will hopefully expandthe institution's awareness of

the need for Human Development instruction. The co-disci-

-plinary- Human Development course could have a fat-readning

effect on the total college. One result-could be the

'organization of a Human-Development course as ,part of the

General Education'pattern of the college. Another, possibly

more immediate effect; might be to have Human Development

courses become part of the required sequence of selected

major programs at Sacramento City College.

Definition of Terms

Co-distiplinary Instruction. The involvement of at

least two different nstruttkonat-divisions representing

both transfer and occupational progpaMS-. In TeId-fe-hat-td

this project, co-disciolinaryzinstruction refers to the

involvement_of counselors and staff froM the instructional

divisions in a joint effort to develop a Human-Development
O

course.

19



Teaching Faculty. A professional staff member whose

full-time assignment is classroonStruction at the

community college.

Counseling Faculty. A professional staff member

whose full-time assignment is counseling. and/or Human
.

Development ihStru-ction'at the community college.

Human .DevAg.Ipment C,Ourse,_ Theguman_Development_

course broadly defined is process oriented rather than task

oridpted, student- centered rather than knowledge Or skill
.

centered,' andiscanducted_in_a_small_group s.etting of less
1

than twenty students. The course content is based on the

experiences of the students rather than a previously defined
0 0

body orkmOwledge.

human-Development Iristruction Program. The program

of inst'kuctibxin community 66Iieges which is,..based on

humanistic considerations and assumptions. TheSe instruc-

tional programs have as their primary purpose.thfacilita-
_

ftion of the growth of the individual'in a personal sense.

Humanistic Education, A term implying that subject

f;
matter covered includes an seriph,aSis_on. human concerns, rather

t.'
than traditional definitionslof'leducatiOn emphasizin'g skill

or knowledge acquisition.

Local Panel. A group of eight people comprised the

locar\paner. The panel included two former students, two

representatives from the teaching faCulty, two from the



f
counseling faculty, one graduate intern, and one college

, administrator. The panel was comprised of people who Ar

volunteered to assist in the develophent oftha co.7-

disciplinary HumAn Development course model for Sacramento

National Panel of Experts. The National Panel of

seven experts-was o5mprised of those people who responded

favdrably to a letter soliciting support for the Sacramento

--City College project to develop a co- disciplinary Human

Davalopme!n't course-The--exparts-were, 41ent-i-EiedArmaeause of

their past ari'd present activities in conjunction with a

- {Human pevelOpMent instruction program at a community- college

in the United'States..

SaMple of Stu dents. A representative sample of
A

.._
.

approximately four. percent of the students enrolled in
1

Classes at S'acramento City Collegeduring the Spring semester

of 1975 was asked to complete the Omnibus Personality-

Inventory. The sample of 514 student's represented a cross-

section of the student body enrolled in classes at,Sacramento

City College during' the Spring semester, 1975.

1

Omnibus Personality Inventory--AsAessor of Student.

Characteristics. A nationally publishedrting instrument

with normative information, reliability co-efficients, and

validityStandards.'s In this projecE, the standardized

tt,
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instrument to be used is the Omnibus Personality Inventory,

Form F, 1968, Psychological New YOrk, New York.
- , -

--,-T. .

The test reports fifteen, csubscores relating to` various

personality trails and attitudes. -`The subtests are grouped

into the_followinig scales: f)rimary Intellectual,'Social-

Emotional Adjustment, Autondmy. and Religious Orientatidni

Altruism, Practical but1OOk, and Masculinity - Femininity.
.

Model. In reference ';to this study, the, term model

refers to objectives, activities, and methods of a course,.

. in .umaft-Deve.

counselors, administrators, students, and teachig,fAculty.
. s

,°} The mddel, designed is intended to be offered in the future
,

P , t'
. .. ., f,

as a Human pevelopment course at Sacramento City College.
, .

AssumptionS of the Study
,

The activities leading te:,the development of a
/

co-disciplinary Human' Development course model involved

administrators, teaching faculty, counselors,

The guman Development Course developed as a result of this

study, should bettermeet the personal'heeds of the students

at Sacrainento City Collegebecause they are based on pre-

determined student characteridtics measured by a standardized

instrument and input frdm a National Panel of Experts. In

the past, the process used to introduce. Humam4Development,

Courses to Sactamento City College did not include a
A

1

22
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standardized assessment of student characteristics prior to

.designing the courses. The course,designs were.. primarily

based upon the counselor's professional judgment, and the

orally expressed needs of students., Past course proposals

id-notaIwaYs-i-nclude a detailed outlineTof-LouTte o jec-
.

tives and tasks prior to offering the course foi-. the first

Sr

rf

--time. Previous Human Development course proposals did not

.involve teaching faculty in the design process.

The experiences gained by the-staff at Sacramento

-C-i-ty College _In___their .atteupts_ to design and implement -a

model for a co- disciplinary Human DevelopMent course will

enable the members of the staff to provide assistance to

other community colleges in the following areas:

(1) Other established community colleges will be
.16

able to receive valuable assistance in planning courses

that are taiaored to address the personal characteristics
_.0.

of students by reviewing the procedures used at

,Sa6ramento City College. Creamer (1972) and Ludwig (1973)

identified those colleges that offered co-disciplinary

Human DevelopMent courses. These co-diSciPlinary Human

Development courses were offered 'in community colleges

- that were ,organized froM their inception in a manner

-t1ht provided for the inteJration of the student

personnel and instructional functions.' Matson (1972)4 .

23



\ feels that,this integration of purpose is not, widely

found in ,public community colleges, but she feels it

should be a new direction-1(5i student personnel progrqms.--

a result of the' development of the co-dis-

ciplinary Human Development course based on previously

measured student characteristics, a college-wide model

for curriculum\planning may also be established. It

has not been the,common practice to assess t1e personal
.

characteristics of the students prior to implementing a

curricular chpgaA.,:most.communitr-cotTelFeTs.

(3) The co-disciplinary course model may provide

other community colleges with a course addition to

*.

their existing curriculums.

Limitations of the. Study

/

The impact of this study'could e limited by the

following conditiohs:

(1) .The acceptance of-aco-disciplinaryjnodel for
,ft*

a Human Development course may be liMited'to those in-
:.

structors and-counselors who participate in, its

development.. ffthis occurs, the Human Development

program will not expand throughout the college as

,anticipated.._

(2) Without specific reference to the teaching'

and counseling styles of those persons particip4ing

24
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.

.13

in the model development, the .,model may not have broad

application potential for other community colleges,-

(3) An ongoing evaluation of this model for co-

characteristics

.4

.disciplinary.Human Development instruction will be

conducted as the model is implemented in the future..

Therefore, the effectiVenet'g of thi

model' can not be reported within the time constraints

of this stud

'(4) Changes'in the'characteristics.of students in,
, .

the':future will require a reassessment of these,

4

'1

Chartcteristics by administering the Omnibus Personality

Inver:tory (0.P.I.),toi some other instrument.

.>

4%

I
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Chapter' 2

.,'..:_

A.
,

. 4
e

I :
S --e- ' ''

.

Introductl9n .9
Ir.

.4.11 ,
-...., i

. .,

A.V. .
.The eutvey of the literature concerning the deve CID
.

,,. ,,

merit of a moda for. co-disciplinary Human Development
.Ct.

N , . ...'

Itistruction revealed three broad 'areas. of concern:
, ..

% .

REVIEW OF THE LITERATURE X

41) The..traditional educational modelsts.for meeting.
.

the needs of the gtildetA who ,is enrolled in community

colleges today have not' been' effective in many instances.
- A ,

. ..

There needs to
.
be a new model developed to bettek

. .

address the personal' needs Of the:students fctund in'
.

community colleges tody. This new model must help the

community - college student, identified by Moore (1973) ,

as being failure orierited and.ha'ving a concept of self

that is lower' than that of traditien4 college students.

The traditional model for higheeceducatiOn has been

characterized as being purely skill or content oriented.

-If the "new" students are to reverse their trend toward

failure, a new program must be developed. Cross (1971),
,

feels the "nee'programs must be designed in a different
. 0

.f . .

manner: "Vewostudents,.then, will be the loseks,if we

14:

26

re



.0

conceptrate

entrance of

educ ration.

educational,

handing down

on access programs that merely assure the

new students into traditional programs °of

Why can't we just for once make old

(P. 158).",

15."

programs fit new students instead.of

the old education of traditional studentS?

(2). The Third Force psychology movement has had

an influence on the humanization process of the educa-
,

,

tional programs in the community colleges'. The activi-
v.

ales and theories of Third Fbrce'advooAtes:such as

Maslow, Roge,rs,.Ottot May, Bugental, Severih, O 'Banion,
lt

Brown, Sanford, and GibbilprovWe'valudble insights into
C

any attempt to davelop a viable Human Development in7

________structon program.
.

tilefgrowth of such

-

This Third _Force group has promoted

educational. technique's as the en-

counter group,. the T-- group, the development of the idea
,

of the "s'elf" as a baSis for instrution activity,:.

and the use or interpersonal relations as subject matter.6

(3) Some community colleges have developed man

Development courses whicia focus on the persona develop-
,

4 ment of students,. Seven of these colleges have intro -

duced Human Development programd that involve counselors,

administratprs, and teachers as facilitators.for'the

Human Development course. The philosophy, objectives,

a
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goals, and. tasks of these -Human Development courses

have been reviewed and included;/Where appropriate, in

the Sacramento City College co- disciplinary ,model.

The Need for a New Educational Model to Better Meet

Student Needs

At

'14

O

14
1

NJ,

It seems a new educational model is needed that

better addresses the current needs-bf the student and
e.

society in general. The complexity of today's world makes

changes,in education 5opperative. The needs of society

appear to change with-each pasSing day. `he critics of

education are guickto point out-that education. has not kept

pace with societal changes or the needs. of the students:

The need for change in educational direction can

also be substantiated from'a broad philosophical base.

Holmver, the changes that are needed in higher educ'ation

must be orderly and directed toward flexibility, creativity,
4 Q

openness to experience and responsibility (Sanford, 1967 and

1972) . ...

.,..
.

.$anford (1967) feels that the "crises" in higher

education are a continuing process of re-definition of
, .

, .

direction. He feels.thet the crisis is chronic, and should
;... T

. '
'7

4
not be attributed solely to the"rise of student radicalism

in theltate 1960's.. SAnford (1667) .stresses the .need foz

students to experience-change during their educational'

experiene". Hbwever, this'change should not take the forM
, .
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of.conformity to what was, but it should be a self-

actualizing proceSs on the part of students.

Shoben (1966) found that students did not see the

traditional college' experience as-meeting their, social and

intellectual needs. He also pointed out that this d ichotoMy.

led to_a_LstresSfill situation-among,-stUdents-thatr;eon:

c

sr.

tributed directly to the student unrest of the late 1960s

Drebsel' (1971) noted that students were.demanding'an

education which was relevant to their current concerns. The

traditional policies, of colleges were
v
Often viewed .aS

paternalistic by the students. In the view of Dressel (1971),

the institutions of higher eduction were inadequate because
7 /

A

they satisfy the students' quest for knowledge, nor

'meet their changing pSychological.needs.,.

peLisie (1971) also supports an argument forthb

need for a change in the direction of higher education..

DeLisle (1971) concludes that students need to discover a

personal meaning in education that.enables them to develop

a sense of community which could alleviate the isolation

often assoCiated with today's society.

Cross (19711 is of the opinion that too much effort

4may be expended in trying to modify the behavior of the

"ne w" non-traditional student found in inCreasing numbers

, in higher education in general, and the community college

in particular. She believes the colleges need to do the

se
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adjusting. Cross (1971) feels the colleges have neglected

.change, and as a result, she states:

- The present tendency among writers to civremphasizes
needed changes in the school system seems justified for
the simple reason that until now it has been a one-way
street, with the student adapting (or failure-to adapt)
to the demands of the schools. If he did not learn,
it-wAscon-si-dere-d--111-s- "Taiirt"--a-ridThe suffered the
consequences (p. 54) .

The need to expand the scope of knowledge as well as,

the direction of college instruction can also be noted:

Johnson (1969) feel§ man needs to expand his opportunities

to obtain knowledge. He `states:

There is no hierarchy in America which limits man's
need for knowledge. Nor must there be any hieraiChy
which limits his opportunity to acquird it Precisely
because of this, education has a solemn duty to
equalize educational opportunity and concurrently to
divest itself Of the pedestrian tools of instruction-
that sufficed a half-century ago and take aggressive
steps in the direction of updating its processes and
procedures. Change is:required and demanded (p. 29).

Rogers.(1967) feels that the traditional methodS' of

college instruction have divided the world of knowledge into

artificia-lly, created segments which have become outmoded in

today's fast changing world. He states:

The world-is changing at an exponential rate: If
our society is to meet, the challenge of the "dizzying
changes in science,, technology, communications and
social relationships, we cannot rest on theanswers
protrided by, the past but must put our,trust in the
processes by which new problems are met (p. 717).

General Education has been traditionally viewed by

higher education as the process by which students were

30
ts



19
ti

N

educated for the task of living. However, the traditional

thrust of general education has not universally met the

needs of today's college student.

Sanford (1967) presents a view of general education

that is far broader than Chas been generally espoused by

most colleges,. He contends' that over specialization of

higher education must be counterbalanced'bli a view that

,general education is global to the extent that it is 'aimed

at developing the individual's potential as fully as
o

posgible. Introducing the student to a range Of subjects

and Ideas, as in survey coursessometimes called general -

education--is not the essential thing. . . (p. 77)."

Crookston (1930) feels that a convergence of,

counseling and teaching could provide a learning model

better-suited to-the-person-al-needs-of-students..-1-He_view

this as an emerging theory of human development in higher,

education which could then begin to help students discover

what is known, and apply this knowledge to their own personal

understanding. According to 'Rogers (1967), "a way must be

found to develop within the educational system as a whole,

and inieach component, a climate conducive to personal

growth (p. 718)." The growth-of the individual should be

the focal point of the educational process. Thus it -is

apparent that educators must direct curriculum toward meeting

these human needs in students. A vital component. of job and
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life success is not simply skills training, but the
-7t

development of humanness. The traditional forms of general

education are out of date, and do riot Meet the personal

needs of students (tUdwig, 1973).

Gleater (1973) expresses the need for humahiling

education by Calling for -_a diversification of education

beyond high school. He feels our society is calling for

people not only. qualified as technicians, but as. Persons,
r,

The Movement toward this change'in'curriculum should'

probably'be directed toward meeting the seven vectors of

human development outlined by Chickering (1969): :competence,
1

emotions, autonomy, interpersonal relationships, purpose,

identity, and integrity.

This movement away from pure 'skills oriented

education, and toward an attempt to-za-ddtets'the personal

needs of students has been called affective, or confluent,

education. Brown (1971)'describes,this form- of education as
^t.

dealing with the non-intellectual side of learning.

Confluent education would specifically deal with student

emotions, feelings, interests, values,, and character.

If a general move toward confluent education' occurs,

it could contribute positively,toward student learning

according to a United State Office of Education study

'conducted by Remanis, and reported in Callahan and Lakei7( 3). Remanis.found that "among the student characteristics

32
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that showed the strongest positive relationship to learning

effectiveness were self concept_ of academic ability and

internal reinforcement control (p. 36)." Debilitating

.

anxiety had a negative-rerati6rishi to'p s dent learning

effectiveness. The Remanis study also sl1owed that studentS'

lee.rned most with an instructor that was o4iented toward

meeting student interests rather than merely emRhasizing

subject mastery.

Positive changes can result from the Human Potential

Seminar experience, a form of confluent educatioriintro-

duced by Otto and McHolland at Kendall College, Evanston,

Illinois. Kleemann (1972) found that students exposed to

the Human Potential Seminar experienced "positive changes

more significantly on all scales (Wrightsman Philosophy of

Human...Nature Scale)-toa-greaterT-d6T-EIT571 those students

who did not engage in the HPS experience (p. 93)."
I

Bieniewski (1972) found that a one semester Self-

development course did have a-positive effect on the self-
'',

actualization scores of students as. measured by the

7telf-actualization construct of the 'Pers'onal Orientation

-Inventory. Bieniewski .(1972) also observed that "by virtue

of the college living-learning environment the experimental.

group as well as the control group moved in a positive

direction on the self-actualization construct of the

Personal 'Orientation Inventory., It is interesting to
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considerthe possibility that the experimental group might

have affected the control group due to living together in

the same residencehall (pp. 86-87) ."

Lake and Callahan (1973) reported the results of a

project that was organizedtd wradidally" change the

direction of a community college in New York State in 1972.

The ultimate goal of the project was to produce more

responsive_and humane way ,of learning throughout the

college (Introduction)." The objectives included the

formation of a*Task Force on Affective Education which

was to encourage the pursuit of the following within the

college:

(1) Provide students with 'lasting' learning

(2), Increase the relationship *between what
teacher6 think they are teaching and what
students are learning

(3) Increase the relationships between acquired
knowledge and student behavior (adapted from
Lake and Callahan, 1973) .

The model presented by Lake and Callahan (1973) for

implementing the goals of affective education through.a

collge-wide task force could ,hold promise far-other
t

community colleges.

Moore 1970) also refers to the need for the public

Community colleges to be more than an institution that

3 4



endouragespall segments of the community merely to enroll

in the school. He states:

Too_often the term open -doom is hypocritical
rhetoric. It is a catch phrase which implies every
student can enroll in the college. Open-7door means
more than the idea that every student with 'a high .,:

.school diploma can go to doliege. It also means that
the student, regardless of his level of achievement,
will receive the best education possible. in the college
commensurate with his needs, efforts, motivation, Ana
abilities. . . The overwhelming majority. of two yOr
institutions neither develop the same commitment,
establish the same priorities nor utilize the ame
precision anT'areativity in development programs and--
curricula for the educationally disadvantaged stlident
as they do for the able student. This student is one
of the academidally overlooked--or,perhaps ignred: . .

In this way post second4ry education has made 'little
or no attempt to manage change or to match the, pre-
vailing needs with the time (p. 35).

Trent (1972) reported that junior college` students

are extremely heterogeneous, and that therefor,e, generaliza-

tions are difficult. Some basic student characteristics

were reiterated by Trent (1972): iunior,college students

for the most part were educated in the public Schools; the

majority did not take a college preparatory course of study

in high school; aad...jO.rity of junior college students

did'not make a decision to attend college until late in

their high schoOl years, or even after high school..

The primary thrust of a viable edupational program

for the community college student of today should be directed

toward renewal. Ogilvie (1970) feels the- Community college

35
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needs to become a community renewal college designed to meet

the varying needs of-tile community it served% The public

community college should attempt to include a degree of

flexibility in its program which is sufficient to meet the

needs of the 'heterogeneous student population referred to

by Trent (1972)
_

The needs_,of__ the student in partiular

are not being met through the current community college

offerings (Roueche and Kirk, 1972). They state:

A recent survey of community college programs and
priorities found that there was no stro9.g commitment
(as evidenced in the stated priorities college

- presidents) .either.to the development of:programs for
diSadvantaged students or to the college's role in
solving social, economic, or political problems, in.the
Service area (p. 80).

The community colleges have become the fastest ex-

panding segment of public education'due to the fact that the

vat...-

community college is increasingly viewed by the publiC as

the realization of a dream for universal post-secondary

,educatioh (MoCre, 1973), However, Moore (1973) feels there

is evidence showing the Ability ofthe community college

.
\ . .

to meet the needs of the community as a whole., The community

colleges appear to need a reaffirMation of, their previously
\ ,

.

. . stated community - centered goals (Moore, 1972). In order to
. \A.

do this, "The community college must\ overcome the hurdles of
, . ,

financial resource and the oppositionLf those who believe
. .

o
0 7

.

.

that too many young people are alweady'in' college (p. 83).
N
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The public community college has the potential to

fulfill its goals. The 'community college has 'been labeled

. a8 the "mint opportunity college" (Birenbaum, 1971). He also

,feels, that.the public community college can best serve the

- 0

'publiq need by being in the front line of higher education

innovations in the United Stated.

Although Johnson .(1969) expressed a concern that ,the

degree of change in the community college is similar to that

r
.in other-segments of higher education, he does feel that the

community junior college holds promise for future change

beause: (1) of their rapid growth, innovation, and'experi-

mentation directed towards improvement is most prevalent in

the community college (2) of their relative newness, the

community colleges are not hampered by the -restriction of

lohg established .traditions; and (1) sizeable numbers of
0

community' college students transfer 't.:3 senior institutions,

some of the community college innovations can affect

established institutions-. p .7

Gleazer (1908) also expresses considerable optimis6

in regarcrto the potential of the "new" higher education

institutions, the public community colleges.. He points out

the community college became. "both the catalyst to `stimulate

a community_ consciousness,- and the product of the conscious-

ness (p. 20)." The, ommunity college in many ways bpcame

a
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the symbol of the "American-Drdam," so often denied'in the
4

past to all of its citizen. The community colleges became,

'aCcokding to Gleazer (1968),, "eclectic and opportunistic,

the college had its force and meaning rOOted in .the urgent

needs of community life. . . among the ways t"o\a better life

none was more important than,education (p. 26)."

It appears that the time is past due for some

institutional renewal at all levels of higher education..

.Gardner (1968) feels that human institutions require periodic
1.

redesign. He is concerned because in all of history with

all the immensely varied principles on which societies have

been designed and operated, no people has seriously attempted,

to build a society or an organization which would take into

account the aging of institutions and to provide for their

continuous renewal. Hopefully,thiS'redesign of institutions

can Occur today within higher education in the United States.

The survey of the literature revealed that there i$

a need for a new educational model-to better meet the needs

of today's student for the following reasons:

(1) The need for existence of a renewal and periodic

change in societal institutions, can be supported from

both a historical and psjchological perspective.

I

'(2) The public community, colleges have been labeled e
)

major agents of change in higher education. .What is

38
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needed in the way of change in the public community

'colleges is NOT a new direction, but a fulfillment

of previously stated educational goals And objectives.

(3) Higher education must begin to.directly addiess

the affective developmental needs of today's college

'students. These personal needs of the !new" student

'must be addresse4within the institutional settings.

,

The Third Force PsychOlogyand Its Influence on Education .

Programs

4
The ultimate goal of Humanistic or Third Force

psychology is to prepare a complete description of "what it

means to be alive As a human being (Bugental, 1967, p, 7)."

This humanistic view of life is presented as, a contrast to

previously advocated views of psychology which were far less

optiinistic in their orientation' The challenge for the

Humanistic psychologists are 'broadly stated by Bugental (1967):

-1. Develop adequate methods and, criteria for a
true science which is yet a human-oriented one.

2. Demonstrate that such a view of man is feasible
and is more fruitful in enriching man's life than is a
mechanomorphic one.

3. Close the gap with"phyAcal sciences so that
many may survive with dignity..

4. Offset the dOpersonhlizing, man-as-object
influence of increasing population and mass society
so that man may retain and enlarge his domain of
.subjecthood.

5. .Explore the 7 :5 to 90.percent of man.'s,potential
Which-today is largely latent- (p.

The humanistic psychology movement was established.

as a Third Force to transcend the limitations ofithetwd,

d '
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-main branches.-of -psychology, behaviorism and ,psychoanalysis

(Maslow, 197Q). The humanistic view is a "holistic" non-.

.mechanistic view of man. and the development of his po.ten-
.

./*:Maslow (1970) noted that there, has beein a. new

numanistic Weltanschuung that has gone far beyond Psy'chologli
a

of .the past. The new psychology, A a; viewed by qvlaslow

and 1970) is fat more hopeful and encouraging in its view

of man. He feels that this "humanistic view can affect ,
every area of knowledge: economics, sotiology:, biology

and .social institutions such as the., family, education, antl

religion. (p. 279.) ."

Maslow (1968) and Severin (19631 feel that the

humanistic approach is not anti-science, 'anti-intellectualv
or anti- rational. Maslow. (1970) states' that "the views of

the humanistic' psychologist .are rather 'meant toa. correct the

imbalance in Western'thoU§ht that has downgraded, ignored,.

or negatively labeled the affective as well,as the positive.
side of man (p. 279) ."'

,

Seyerin (1965) sees the humanistic' psychotherapy of

Maslow, May, Rogers, Fromm, Altaker, Malone, and Combs as

'baying a primary aim of helping 'the individual beccime the

"best possible version of himself as a human being(p. 73)"
In, order to accomplish this!, MasloW (1970) feels we have to

re-evaluate our societal conceptions of what: is good for man.

V
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Maslow states: "Our conceptions of ormality have been
k

.

. i 6% ,. , ,
heavily tinged'` by ciiitural relativity, rather than what is

, i

_ ..

good for man. If we redefine normality with what is ide4

for man our theories of society must change (p. 279)."

The Third Force view,of the human personality is

altered' from the behaviorist orien4tions of traditional

psychology. Rogers (1961) has adopted the."holistic"
,

yA

concept as the cornerstone of his client-centered psycho- r

therapy methodology.

Sanford (1970)* comments on Roger's view'of per-
. .

sonality: "The phenomenal self is the nUbleus of person-
.

ality organization. . . They argue that the way to change

an individual's.behavior is to change his conception of '

himself (p. 32) ." Cattell (1950) emphasizes the need for
0.

a humanistic view of the personality.. He defines person-

ality"as "that which permits a prediction of what a person

will do in.a given situation. Personality is global.and can

be concerned with all the behavior of.the individual both

overt and under the skin (p. 9)."

The personality of the individual must be fully
.

understood if we are to try to educate the persoh to his

fullest potential.. This can only be none, according to the

Third Force psychOlogists, in the following manner:;
.4,44

In order to appraise efficiency, creativity, autonomy, ..
and-the like, we must observe the whole person engaged in'
transactions with his environment; and by regarding the

41
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.Whole person as a system, we'are able to gain some
apprecigtion of his differentiation, integration,
flexibilityr resilience, soundness,, and breadth.
(Sanfdrd,100, p. 26.)'

%Without this total perspective on the human personality we

will not be able to deal. with the chief problem of people

in this century--emptiness (May, 1953). These empty people,

according to May (1953), do not know what they want and have

no clear idea of what they feel.

There is an obvious need to focus on the growth .of

the individual through the educative process. Maslow (1965)

states:- '. . . as we begin to know more about legitimate

wants and needs kor.personal growth and self - fulfillment,

that is, for psychological health, then we should set

ourselves the task of creating the health7fostering culture

1p. 23)." In this regard, Ma4low (1970) expresses a negative

appraisal of the traditionally run higher educational
4

tutions. Unless higher education is concerned with' en-

couraging students to de4elop independent sp!,.ritual.value

systems, in conjunction with encouraging students to become

emotionally open and ,free, "educational foolishness" results

(p..51). Further, commenting on the typical educational

process in higher education, MasioW (1970) feels-failure

results because institutions are:

Trying to be value-free, trying to be purely
technological (means without ends), trying to rest
son tradition or habit aldne values in the absence'
of living values), defining educatio simply as

*
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indoctrination (loyaiity-to ordained values rather than
to one's own)--all these are value confusioqs,- phiao-

, sophigal.and exiological,failures. And ineyitably,
they breed all thevilue-=pathologies,.e.g., such
idiocies as the four-year college degree, three-credit
courses, required courses from which there is no
exception;; .etc. (p. 51).

.

.. .

Rogers (1970) sees the encounter group as a logical

response to tie impersonality found in most institutions of

'higher education. Rogers (1970) feels'that the encounter,

self-de;telopment.type courses attempt to create a healthy

psychological climate. According to Brown (1971), this

healthy climate should be a significant ingredient in

education. Brown (1971) feels confluent education leading

towards a healthy climate can be used to describe the

educational goal.. He states:

.

. . . 1,t represents not merely'a joining of
affective and cognitive emphases in one curriculum
but is rather a whole new theory and process of
education. There-is no intellectdal learning without
some sort of feelings and there are no feelings
without minds somehow being involved (p. 45).

Combs (1972) also comments on the need to prepare

persons with more than cognitive skills. He states:

The educational institution must produce humane
individuals, person who .can be relied upon to pull .

their own Weight in society, who can be counted upon
to behava responsibly and cooperatively. We need
good citizens, free of prejudice, concerned about
their fellow'citizens, loving, caring fathers and
mothersopersons.of good will whose values and purposes
are positive, feeling persons with wants and desires
likely to motivate them.toward positive interactions.

A These are the things that make us human (p.n).

,
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Dr. James .McHolland (1972), Director of the Human

. Potential Project, Evanston, Illinois,' focuses on the

identity problems of today's college students:

Many college students struggle with the identity
question of 'Who am I?'; Many students have great
difficulty making decisions; Most'college students
have poor impulse control; The college student is a
product of a fact centered, rote memory learning.
emphasis; The college student has gone to a negative
failure oriented identity (p. 123) .

'3

Shostrom (1967) describes the type of teaching that

could,promote student self-actualization and a resolution

of student problems: .

Teaching which would help students actualize would
be teaching which centers on the interests of student
and teachers; encourages full expression of feelings
and ideas of students; handles student questions and
asks questions skillfully; allows full expression of
the teachers' ideas and feelings as well (p. 118).

This clithate of a full expression 'of feelings

advocated by Shostrom (1967) and Rogers (197b) can be

fostered by a process of group sensitivity training.

Bradford, Gibb, and Benne (1966) state:

Sensitivity training offers participants, involvement
in a regime of authentic interpersonal relationships in
which processes of self-discovery, through personal
confrontation and human encounter are practiced and
prized. . . . The immediate gains for the participant
are a strengthened ego and improved self-image. The
continuing quest, beyond the training, to which the
participant, is invited, is a personal program

an
of

'long -range individual growth- nand development,' not
the short-run solution of personal or vocational
problems (p. 126).
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The need to develop the potential of-the individual

in a group situation is also recognized by Shostrom (1965).

He states:

We are in an age of adjustment where, if the
individual does not adapt by consent, he is forced
into group modes and preferences, either by authority
or popular vote. . . . Neither the group nor the
individual can grow and develop fully without the
other (p: 4).

Another attempt ,directed toward student actualiza-

tion is the "T-group" originated at Bethel, Maine, through

the work of Kurt Lewin, Ronald Lippitt, Leland-Bradford, and ,

Kenneth Benne (Bradford, Gibb, and Benne', 1964). This

sensitivity group is based on several basic Thiid Force

goals:

(1) Group members become more aware of the enabling
and disabling factors in decision-making in gr9ups and
of their own behaviors and feelings in groups

(2) Group members utilize the group as a crucible
for increasing their own repertoire of skills in
managing group processes and their ,own behavior in,
groups (p. 272) :

The Third Force has also influenced the development

of the National Training LabOratories group sessions. The

assumptions developed at the National Training Laboratories

concerning the learning process are differentiated in the

group setting and reiterated by Goldberg (1970), as follows:

(1) Learning responsibility. Each participant is
responsible for his own learning. What a person learns
depends upon his own style, readiness and the relation-
ships he -develops with other members of the group.

4).



,(2) Staff role. The staff person's role is, to
facilitate the examination and understanding of the
experiences in the group. He helps participants to
focus on the way the group is working, the style of
the individual's partiCipating, or the issues that
are facing, the group.

4

'(3) Experience and conceptualization..' Most
learning is a combination- of experience-and con-
ceptualization. A major T-grOup aim is to provide
a setting in which individuals are encouraged to
examine their experiences" in enough detail so that
valid generalizations can be drawn.

(4) Authentic relationships and learning. A person
is most free to learn when he establishes authentic
relationships with other people and thereby increases
his sense of self-esteem and decreases his defensiveness.
In authentic.relationships people can be open, honest,
and direct with each other so that they are communica-
ting what they are actually:feeling rather than working
.their feelings.

(5) Skill acquisition and values. The development
of new skills in working with people is maximized as a
person examines the basic values underlying his behavior
and obtains feedback on the degree to which. his b'ehavior
produces the intended impact.

'A. combination of sensitivity groups and basic Third

Force principles has been instrumental in developing the

Human Development course at community colleges. Ludwig

(1973) states: "Third Force psychology makes important,

contributions to the Human Development course by further

isolating characteriitics of human design, differentiating

new assumptions concerning learning processes, and exploring

the nature of the self-concept (p. 20)." The Human

Development course referred to by.Ludwig (1973) has become
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one of the major vehicles used in.many community colleges

to individualize and personalize the instructionalprbgram

for the benefit of the individual student.. The development

of the Human Development course then becomes the challenge

for those community colleges that are attempting to humanize

their educational program-.

In summary, the Review of Literature revealed that

the greatest contribution of the Third Force psychology

movement to education has been.its focus on the personal

development of the.inglividual. The "holistic" concepts of

the Third Force contributes in part to the sensitivity group

experiences that became part of the educational scene in the

last decade, and led to the self-actualization process in

education.

Severin .(101) states: "A concise summary of the

entire Third Force-orientation to psychology is difficult

because it is not regarded as a school of thought (p. 11) ."

However,- there is substantial agreement among the Third Force

advocates concerning the following statements:

(1) We experience ourselves and others, notlas
passively responding organisms who are fully determined
by forces we cannot control, but as spontaneous, self-
determining persons striving creatively toward self-
fulfillment and other goalS.

(2) While it is useful to study isolated human
processes such-as learning and emotion, much more
attention should be devoted to investigating the mutual
interaction of all the, ongoing activities within the
integral human individual.
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(3) Consciousness is the most basic human process,
and every operation of science is wholly dependent upon
it. Immediate experience is the lundamental reality,
not laws and generalizations which are systematically
derived-from it.

(4) The traditional concept -of psycholOgical
research is based upon several postulates of classical
physics which are now outdated.

(5) Fpr several decades psychology has been method-
centered rather than problem centered. .Too frequently
the criterion for choosing research topics has not been
their relevance to the individual and society btt rather
methodological considerations.

(6) No science, least of all psychology, can be'
value free. Instead of avoiding questions of choice
and preference, special treatment should be given to
such topics as self-actualization', commitment,
responsibility, and life goals.

(7) In keeping with its other objectives, Third
Force psychology repudiates the traditional goal of
prediction and control as its primary aim. Rather it
seeks to understand behavior with a View of expanding
the individual's autonomy.

The Human Development Course in the Community College

The Hutan Development courses currently-offered

community colleges are a result of the merging of the student

,initiated changes of the 1960's, the rejuvenation of the

general educatiOn movement,,the re-direction of Student

personnel work in higher education, and the growth of the

"Third Force" in psychological thought and practices. It

has been difficult to pinpoint the exact contributions of

each of these areas to the present-day.HUban Development

courses. However, Ludwig (1973) identified the following
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factors as contributilag to the growth of.the Human

Development course in the community college:

General Education

1. COmprehensive educational goal$ stressing
htmanistka valued.

2., The personal adjustment course as a
forerunner of the.Human DevelopMent Course.

Htman Development InstrucKon

1. A total framework or, program philosophy
focused on facilitation of the individual'S
growth as aperson and 'ad learner.

2. The use of the Human .DeVelopment course as
alternative to create such an educational

.environment institutionwide.

Third Force Psychblogy

1. A model of what constitutes a healthy
personality intrapersonally and interpersonally.

2'. An understanding of learning process which
encourage greater realization of human
potential..

37

Student Personnel Work.

1. Skilled Human Development .course facilitators.
2. A background in group counseling directly

applicable to,the Human Development course
(pp. 51-54.

The title of the Human Development course can differ

with the community college setting. The Human Development

concept has been embodied in a variety of titles: Human

Delielopment, Personal tevelopmentPersonal Psychology, and

Human Potentials. Human Development concepts are also found

in courses covered, in traditional academic disciplines such

as psychology and sociology. However, the common core of
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all the Human Development classes is the emphasis on

affective rather than purely cognitive learning. Brdwn

(1971) described this type of education as dealing with the

nonintellectual side of learning. This affective side also

specifically deals with student emotions, feelings,

. interests, values, and character. (Brown, r971.) .

O'Banion, Thurston, and Gulden (1972) describe the
.

Human Development-course as followt:

Such a course'is'a'course in introspection: the_
experienbe of the student is, the subject matter. Tile

student is'provided 'with an opportunity to examine his
valUes, attitudes, beliefs, and abilities, and an
opportunity to examine how these and other factors
affect the quality of his relationships with others.
In addition, -the student would examine the social
milieu--the challenges and problems of society--as it
relates to his development. Finally, such a course
would provide each student with an opportunity to
broaden and deepen a developing philosophy of life
1p, 208).

4 Creamer (1972) conducted a study to determine the

nature, and scope of Human Development Instruction programs

in the community junior college. As of April 11, 1972, it

was found that 120 community junior colleges indicated that

they had some type of Human Development Instruction courses

in operation. At the time of Creamer's survey, Illinois had

the greatest number of community colleges offering some form

of Human Development instruction. Ten California community .

colle*ges indicated some form of Human Development instruction.
a

50
O



0

39

Eight Michigan community colleges had Human,Development

courses, and seven community colleges in New York indicated

some form-of Human Development instruction.

A general overview. of. the scope and design of Human

Development courses summarized by Creamer (1972) pointed

out the following:

1. The largest percentage of colleges offer one or
two courses, in Human Development, rarely more
than that.

6

2. The number of .sections of HuMan Development'
offered varies from. 1 -50..

3. The largest number oT colleges limit their Human,.
Development classes from 8-12 students.

t

4. Human Development faculty are commonly selected
from student services staffs, counseling staffs,
or/psychology faculty.

5. All respondents said their Human Development
program helped rmprove the self-concept of.

. students.
.\

6. Ninety-three percent said their` Human Development
program.helped-establish a more healthy learning
climate at their college:

7. Ninety percent said their Human Devblopment
programs helped link student personnel to the
instruction- program.

8. Seventy-nine percent said Human Development
curriculum has helped, legitimize student personnel
services as a "teaching" function.on their campus.

9. Seventy-nine percent said their faculty recognizes
the Human\ Development curriculum as a legitimate
and worthwhile' program (pp. 11-12).

According to RiChard,De Cosmo (1572), of Moraine

Valley Community College, the-Euman DeVelopment courses serve

0 51
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a wide variety of'donstructive purposes. The Human
.-

. . , .

,Zevelopment'course can benefit student personnel, progr4ms,
,,

the community as a whole, and instruction in general. ,He
' °-

,feels the Human Development courses provide the following:

(1) An opportunity for impact though regular or,
frequent contact'with. students

(2) -A legitimate marriage between, instruction and
student personnel services

(3) College credit .for important learning experiences,

(4) A special vehicle for the use of group processes.
and experimentive learning -

(5) Expansion in the numbers of students with whom
we can work.

(6)' Focus on growth rather than. remediatiOn (p. 112)..

Ludwig (1973) 'conducted ,a study to develop a model

Human Development course for the community junior college

from a "practitioneri,e.perspectilie.. The Human Development
. .

course model developed by Ludwig followed from a survey of

desirable characteristics.from the 120 community colleges

identified by Creamer (1972) as having Human Development

InstruCtion courses. Eighty --nine usable returns were

obtained from practitioners in conjunction with Ludwig's

study. The data obtained from the practitioners was

supplemented by ,input from a "Panel of Experts', and' by

6
means of a survey instrument. The model Human Development

course developed by Ludwig contained the types af course
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characteristics, objeCtives, practices, rid evaluation
a

0

techniques practitioners and expertS felt were essential to

o
an "ideal" Human DevelOpment course. Followingis an

overview of the essential elements of.the model Human'

Development course as obtained through Ludwig's survey:'

1, Course characteristios,the most highly desired
characteristics were student's weFience,
academic' credit, small class size, and. basic
encounter prOcess. Another desirable characterisr,
tic, though not characterized as essential, was .

availability of more than one fqrm of'Human
Development course..\\

2. Course objectivesthe three'Human Development.
courses objectives with the highest desirability
rating were personal development, supportive
environment, and personal change courses.'

3. Practices --the four objectives receiving the
highest desirability rating could all be
categorized as basic objectives of any group
experiences': build trust, generate feedback,
increase self-insight, and encourage risk taking.

Ludwig felt that additional essential Human
Development course practices Should include
behavioral objectives and basic encounter
practices as part of the model Human Development
course.

4. Evaluation techniquet-7the techniques with the
.highest-desirability rating were inservice
workshops for facilitators and self-reports.
Additional desirable evaluation characteristics
included group participating, Individual con-
ferences, and follow-up studies:

O'Banion, Thurston, and Gulden (1972), and Matson'

.(1972), feel that.Human Development instruction provides

the followingconditions which contribute to the overall
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welfare of the community colleges: such courses gene'rate

42

'addition'al college crtdit, encouragdparticipative adminis-
4

.

Iv
:tration of the college; stimulate faculty. development

.

-programsv. ,student personne1/4involvement in faculty-admtnis-

. -4.

trative-student ,development, and a renewed commitment to
.

.

\ ..

bommpnity service. However, the future of the Human

4 II

.: 4

Devel4ment course will be.severely restricted "if it merely
.

, o
\

.

revitalizes, student personnel work without continuing to
\

groq into other areas of the college where it can 'revitalize

the entire Institution. . . then we are'clearly missing an
fk

exaitiv opportunity. . A Human Growth and Development

Center for the entire community." (Ludwig, 1973, p. 106'0

Prior to revising the concelAs and practices.Of
.

Human Development Instruction at Sacramento City,.College,

an extensive' investigation of Human Development courses at

other community colleges was conducted. Particialar attention

was paid to those existing Human Development courses that

could be adapted to a co-disciPlinary, fokmat.as evidenced by-

theif design and practices. Thb community collelges surveyed

had been identified in the literature as having strong Human
..

Development programs in practice.

courses at other commu1ity colleges contributed to the

A variety of features of the Human Development.

o
development of the co-disciplinary modq. for Hliman Develcphent

4

courses for Sacramento City College. Seven community college

$ .
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Human Development programs were surveYe for applicability

to the development of the co-disciplin y Human Development

model at Sacramento City College. Th colleges surveyed, .

and their contribution to the Sacram nto City College

included
/

the following in addition o a brief description

of the respective programs.

Santa. Fe Junior College, / Gainesville, Floriaa. The

.course, BE-100, is the core co/rse of a series of courses

that comprise;the Gene'relZdudation-Common Program for
,,A

student's ,at Santa Fe Junior College. The BE-100 course ha'sCollege.

been described by Mullis (1,971ras follows: c.

, k
BE-100,The Individual in a Changing Environment,

three hours credit. 'A one-term Bourse of large group
(25-30), small group./(7-8), and 'individual interaction'
and readings"designed to foster understanding and
application of psychblogical and emotional growth,. The
basic class material is the individual and group
analysis of .the students' experience within an,immediate
unstructured setting (p. 1) .
... I

After completing BE-100, the core experience which

//,emphasizes:the,pers9nal growth of the student, wstudent can

progresS to a .serifs of courses Covering a variety of

11

\

,

acadeAlt discipli es traditionally associated with general

education in,co unity colleges. .Examples of these courses

include: SO-:10 The Sociai Sciences; HM-100, The humanities;

-SE-1001, The Scitences; MS-100, The Mathematics; and EH-100,

The English Language. These six courses are designed without
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prerequisites, and each course has meaning within-Itself.

These courses, according to Huber (1973), and the Santa Fe

Junior College Catalog, are designedirto help the stUdent--

see himself in relationship to the world of kn6wledge and.

to,afford him the opportunity to make good dedisions for

life experiences (p.:(1)."

Two recent course additions to the Santa Fe Junior

College Human Development ,Instruction progr4m, ID-100,

Life Experiences, and BE-201, Advanced Behavioral Science,

provide a solid badis for the design of co-,disciplinary,

Human Development course models for Sacramento City College.

io

A review of the pertinent features of these Santa Fe.Junior

College courses that contributed,to the design.of the

Sacramento City College model include the following: (quoted

from Huber, 1973, pp. 1-3.)

1. The students will be able-to explore and inter-
relate a concept using ideas and methodologies
from six disciplines; humanities, mathematics,
English, behavioral science, science, and

sociology.

2.. Due to the organizational structure of the ID
class,=doser student reldtionships and student-
instructor relationships will evolve, thus .

creating a more successful learpin4 environment.

3. The artificiality of the traditional course will
be reduced.

4..A more comprehensive variety of experiences per-
mitting a more complete expression of each .

person'souniqueness will be provided.
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5. A greater reserve for educational and vocational
.planning will be made available by drawing on
the various teaching groups in ways that are
natural to the expression of their own teaching
goals.

,.- ,.

6. Involvement in ID.will serve as a comprehensive
t

4nservice training session for the individual
stuctors and will broaden their perspectives

and th s enhance their effectiveness intheir
other ourses.

Methods of instruction. The topical areas to be
explored have a broad general theme. Patterns of
Language, Love, Values, Perception are some
examples. Within a' topical area, more specific
areas are identified and explored. Each topic
requires about a week to cover. 'A Weekly schedule
is' prepared for each topic, which outlines the
specific ideas to be explored, grouping of
students, and scheduling of instructors.

The students are involved in class discussions,
field trips, lectures by guests, demonstrations,
and a great deal of other experiential activities.

An overview of the course, ID-100, which covers

broad areas of human behavior, deals with the, process involved

in becoming human. The topids covered in the course include.

(adapted frbm materials presented by Huber, 1973):

I. The universe outside. of us
1

Conceptions Of ,reality

1. Process used tounderstadd the universe

2. Views Of reality - -man's expression

3. Man's inward synthesis of his reality

B. Perception

1. How does man perceive.
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2. Variables in perception

3. Deviations in perception

4. Improvement of individual perception

II. The nature of the humab orgariism

A. Sexuality

B. Food and nutrition

C. Values

III. Social interactions between humans

A. Language and communication

B. Self-disclosure

C. Love

Am overview of course objectives for tE-201, Santa Fe

Junior College, reveals that the development of the student's

self-awareness is the focus of the class. The course catalog

described the course as follows:

The coursell focus on special areas such as
Career Development, Personal Growth, Relationships,
Creativity, Environments and Social Structures. Teaching
methods will be primarily'experiential. Attempts will be
made to integrate concepts, experiences, and generaliza-
tions in ways that will relate the school discipline to
objects and events within, one's environment (Hubert 1973,
p. 1).

Prerequisite- -BE- 100-,. or equivalent.

The BE-201 course complies with the stated goals of

the college in the following areas (Huber, 1973) :

1. Encourages the student to clarily his/her system
of. moral and spiritual values in order to more fully
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understand one's' relationship with significant others
and oneself and to enhance one's ability to create deeper
and more satisfying commitments.

2. Encourages personal growth by assisting one in ,

honestly assessing his/her strengths, and weaknesses and
by helping one to discover effective techniques foF
fostering individual growth.

3. Explores potential careers in the context of
values, interests, and educational goals,.thus integra-
ting one's college experience with his broader* life
Within the community.

4. Enhances self-acceptance by encouraging,,self-trust
throUgh positiiie experiences structured to tap the
creative resources within the individual and by so doing,
increase his appreciation fOr the creativity of others.

Integrates the' total person by emphasizing the
unity of the mind-body-spirit in ways that challenge a
student to explore his/her biological and physical en-
vironment and the significant interactions with all
other environments.

6. Examines the social environment, the expected
roles, the reasonable responsibilities of citizens and
one's relationship .to the home, school, community,
nation, and the world (p. 2).

The methods of instruction for the class are process

rather thin content oriented. The methods for the class are

designed to assist students in "cdnceptualizing relationships

operationally." (Huber, 1573, p. 4.) Huber (1973) adds,

"Thus our aim is to integrate the concept, experience and

-generalization in ways that will facilitate independent

learning. Our methods must relate school disciplines to

Objects and events within one's environment (p. 4)."

Chemeketa.Community College, Salem, Oregon. The

course, Business Administration 204: Development of
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Personal Potential, is taught by Dr. Joseph L. Kleemann,

.'through the Business Division. Dr. Kleemann (1972) has had

extensive experience as a facilitator of Human Development

courses following the Human Poteritial-seminar format of

Kendall College.

Following are the features' of the BA 204 course at

Chemeketa.Community College that were -applicable to the

development. f a Co,-disciplinary Human Development course

model for Sacramento City College (Quoted from Kleemann,

1974-, 2) :

Course Description and Objectives. In this positive
information seminar you will have an opportunity to get
to know 'yourself and others -in more. positive ways with a
view'toward increasing your success potential in the
career situation. Technical skills and classroom
learnings alone do not eqdip the student with' the
ability and confidence to succeed in the world beyond
schooling, nor do they satisfy the student's needs for
self-expression, self-understanding, and' belonging.

This course will-introduce .you to positive methods
of presenting self and dealing with others. Thrbugh

.
guided interaction in a small group, and through
systematic discussion of .participants' satisfying
experiences, values, .strengths;, goalsplus a term
Self-Development Project--this seminar elms to enhance
your career success potential.

Activities in BA 204 involve specific requirements

for attendanCe (deemed essential by the instructor), sub-

mission of short reaction papers, -self-developmenE readings,

andba major self-development project, The objectives for
t
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the student's self7-development project include (Quoted from

.Kleemann, 1974, pp. 1-3):

Behavioral change objective: What is it you will
and can do, and/or in what was(s) T/TIT your behavior
change (from what to what)? Be specific and Concrete.

' You must be- able to accomplish your stated objective
during this term:

Specific strategy: How do you plan to meet your
stated objectives? What are the steps or activities
involved?' Describe'such things as times, places,
beginning and ending dates, people involved, materials
to be used, how your attitudes and/or behavior will
change (from what to what), etc.

Evidence of completion: When will you know that you
have met your objectives? How will you ihow.evidence .

to the - class? (Describe such things as changes in
feeling or perception, a log or journal., specific
activities engaged in, feedback from others, changed
situations, new behaviors substituted for old, etc.).

The course, Business Administration 205, Human

Relating in Business (TA) is also taught by Dr. Joseph

Kleemann through the Business. Division.

Following are aspects of the-BA 205 course at

Chemeketa Community College, that contributed to the develop-'

ment of the coe,rdiSciplinary model for Human Development at

Sacramento City College (Quoted fr.& Kleemann, 1974, pp. 1-2),:

Description. To succeed interpersonally and with
self-satisfaction in the world beyond schooling, students
need self-awareness and the tools to understand others.
To develpp,sound -interpersonal skills, students enrolled
in this course will examine their styles of communica-
tion with others% This is a seminar on the application
of Transactional Analysis (TA- -=I'm, OK, You're OK) in the
career situation which encourages you to start re-
deciding and changing whatever you wish to in order- to
'become more the person you want to be.

6 1 .
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Objectives. The broadest course objective is to
enable the student to increase his/her options in the
career situation through the development of substantial
skills in 'reading' human behavior. Each student will
be thoroughly introduced logTransactionat- Analysis
through'lectures/discussion, group exercises, 'homework,'
and, hopefully, through the achievement of Intimacy in

class. Through selected reading and discussion, and
through the developtent of-increased interpersonal
skills, within the framework of TA, participants will
move toward greater awareness and actualization of their
own unique selves in the career .situation:

Class activities in BA 205 involve specific require-

vents for attendance (as does BA 204) , a self-development

project (as does BA 204), specific reading assignments 'of

three books on Transactional Analysis, two autobiographical

sketches, a group action contract (specifying some action -,

the student will take to change during a one week period),
J

and reaction papers deSigned to "let the instructorknold.

where you are at" (Kleemannr 1974, p. 4) as the student goes

through the course.

In an overview of the objectives of these Human

Development courses at Chemeketa Community College, Kleemann

Cleaves this message with students:

rou will learn or change in this class by doing or

sharing. A seminar format'and.an objective, quantita-
tively oriented grading system encourage equal participa-
tion by all members of the class, including the instructor
(Quoted from BA 204 syllabus, p. 2):

Grossmont College, El Cajon, California. Personal

DevelopMent seminars are facilitated by members of the
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Grossmont"-College Counseling Department. Even, though the

Personal Development program at Grosshont does not
.

specifically incorporate a co-disciplinary design at

impetuspresent, the course descriptions did provide an Impetus

for possible co-disciplinary Human Development course

'titles to beoffered at Sacramento City College. The

following Personal Development courses offered during the

Spring semester,` 1975, at Grossmont College contributed to

the'Sacramerito City. College co-disciplinary Human Development

model (Quoted from Coons, 1975, pp. 1-2):

Personal Development 110--:The World of Work-Vocation
Decision Making: The utilization of a group seminar
structure to explore individual interests,, values,
,personality traits, and psychological needs, and re-
lating these individual characteristics to vocational
aspirations in our changing world. Youwill have an
opportunity to gather first-hand infbrmation about
occupations or professions in which you might be .

interested. You will be given ,a chance to learn how
to write a job resume, complete job applications, and
interview for jobs.

Peisonal Development 113--Individual and Contemporary
Issues: The development of creative behaTr rollowed

4 by their application to the solution of personal and
contemporary issue's.

Personal Development 199--Special Studies or Projects
in Personal Development: Individual study,, research or
projects in the field of personal development under in-
structor guidance. Written reports and periodic con-
ferences required. Content and bnit credit to be
determined by student/instructor conference and/or
department.w May be repeated for a maximum of three
units.

Personal Development 299.03--Learning Living Skills
for the Physically Limited Person: This class is offered
to physically limited and-able-bodied people who desire
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to share information, experiences, and ideas related to
physical disability, and how to use thi information to
function more effectively as people. 'Vie content and
goals will be defined by the students and the4role of
the instructor will be.a facilitative one, helping
students reach their goals with the resources available.

Personal Development 299.09Human Liberation:
FROM WHAT,TO WHAT? An open-forum seminar to explore
such questions as: In what ways do we erect barriers
between people? Can we'have units in diversity? What
are the values, attitudes, interpersonal relationships,
and social structures'from which we want-to liberate
ourselves? In the intTt of pur survival, what are
the alternatives in facing current and future crises?

Personal Development 99.13Foreign Study and
Travel: A discussion seminar in which people-who are
considering traveling and/or studying in foreign
countries and people who have done such traveling and /or'

studying share information and experiences.

Personal Development 299.14 -- Developing a Unifying
Personal Philosophy:. ".Those who have a why to live can
bear any how." We will look at some of our 'assumptions,
values, and viewpoints in order to better clarify and
understand them.

Personal, DeVelopment 299.17-,-Mind-Body Enhancement:
This course' is. based upon the idea that mental fitness
and physical fitness go hand in hand. ¶herefore, the
emphasis will be to bring about an improVed state of
balance between mind-body fUnctions. The routine will
consist of group rap sessions following 4 physical
exercise period designed to meet the needs of each
individual in the, groUp.

Colby Community College, Colby, Kans'as. Colby

Community College has .developed a campus -wide Human

Development model. Ludwig .(1975) reports that the-campus-
.

wide model for Human Development at Colby began- on March 17,

1973, with the hiring of-a.full-time director of the Human

Dvelopmem.Program. The goals for the Director of

6 4
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Human Development outlined by the Bord of Trustees included .

the following:.

To create a comprehensive curriculum of, human
developmeht courses; to lead human development courses;
to facilitate operation of a staff development program;
to take human development course's out 'into the community;
and to build a campus-wide Human Development Program.
worthy of national recognition. (Ludwig, 1975, p. 1.)

The comprehensive Human DeOelopment Instruction, began

at Colby Commdnity College in 1.32fith the addition of four

courses to the curriculum: Developing Leadership, Human

Relations, Career- Development, and Advanced Human.Potentials

(Transactional Analysis). The first attempt to introduce a

Human Development Program was made in 1970 whenJames

Childers, an English instructor, brought a Human Potentials

Class to the campus.'

The class in Human Potentials, Sociology 2, intro-

duced a true co-disciplinary perspective to the Sacramento

City College panel. The Socio1Ogy 2 class has cut across

the college to include facilitators/instructors from

English, psychology, biology, phisics, mathematics, chemistry,

history, allied health, and student personnel disciplines.

Ludwig (1975) reported that this diverse-group.of people led

the Sociology 2 classes after completing a year-long training
0

program supervised by the DireCtor of Human Development.

C)
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The following aspects of the Sociology 2 class,

Human Potentials, contributed to the development of the

-co-disciplinary model for Human Development (Quoted from

Ludwig, 1975, pp. 1-3):

Description. This.course will help each` individual
look at himself in eight different ways, manage his
conflict, plan his life style; name his values, and
show his strengths. The course helps the student
recognize why he is here, and where he is going.

Open to all students.

4 Objectives. The objectives of the Human Potentials
Class are as.follows: The participant will

1. Increase'understanding of 'who' he is as a
person and what, he. is doing to be the kind of
person he wants t6 be.

2. Increase ability to share with the group by
verbally recalling positive experiences from
his, past that were instrumental in the formula-
tion of his present self. ,

3. Share with the clas'S his Strengths as seen by
, /

4."Share successes.and/or satisfactions with the
class and relate the motivational factors.

5. Clarify his, values and help others identify
their values by giving 4rect feedback to others
in:the class.

6. Set short and/or long range goals'and relate the
achievement to the class.

Learning.Units:.

Unit I - Self-Disclosure and Feedback.

The purpose of this 'unit is to allow each
individual to talk abbut himself and receive
feedback in a positiNie setting.
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Unit II - Setting Goals.

The purpose of this urat is to show each
participant thecriteiia of effective goal
setting and give them experiedce doing it.

'Unit III - Sharing Peak Experiences.

The purpose-of this unit is to encourage the
sharing and buiiding up of positive experiences.

Unit IV - Analyzing Satisfying gxperienees.

Thepurpo of this unit is to study things you
'enjoy doing so you can do them more often.

Unit V.- Exploring Values.

Everyone has a value system. The purpose of
this Unit 'is to help you see your value 'system
clearly.

Unit VI - Affirming Strengths.
O

.-Strengths are those things you do which'make
things go right for you. The purpose of this
'unit is to enable you to publicly affirm your
strengths and discover new ones.

Unit VII - Planning the Future.

'Everyone has a distinctive lifestyle comprised
of the sum total of the ways he lives. The
purpose ofhthis unit is to allow you to explore
your own lifestyle and plan to make it more of
what you want.

Techniques and Resources. As a positively-oriented
human development course, the Human Potentials Class
utilizeS the participant's own experience and small -

group interaction techniques to extend the individual's
control over his own life-

Evaluation. The student and facilitator will assign
the 'grade for this course.' The learning and the grading
are joint responsibility. (Contracts as per grade
desired are made with the student.)

61



56

According

Development is an

to Ludwig (1975), "The area of Staff

integralfpart of the Human Development

program for all colleige personmel including' faculty,

administration, trustees, student pemponnel workers,

'secretaries, and other suppoit staff (p. 4)." This total

commitment to a Human Development model by an entire institu-

tion was thOught provoking to the local,p'ansel at Sacramento

City College. . The ultimate .need, to include a college-wide

inservice component utilizing Human Development concept's

appears to be well documented.

A N

Moraine Valley Community College; Palos-Hills,

Iflinois, The Human Developmerit model at Moraine Valley

Community College is built upon the concepts of the Human
o

43otential'Seminar developed under the auspices of, the

Stone-Brandel Foundation and Keildall C011ege by Drs. James

McHolland and Herbert Otto (O'BaTtion, 1972). The concepts

0' of the Human Pdtential Seminar were adapteeto' rm a

N-)

central intpgrative course entitled. Psychology 1007-Human
.

Potentials. The seven basic phases of the Human Pot6ntial

Seminar are basedon the f011aaing as-tumptions reiterated. '4

by Creamer (1972) Ludwig (1973),, 'and McHolland (1972) : '

(1) every person is gifted; (2) self-cOncet is learn6d,

not inherited; (3). self-concept, V.ke.behaviot, can be

'6 8
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Modified; (4) all persons are motivated; and (5) all persons

are capable of leaning to run their own lives in a

responsible fashion.'

- The Moraine Valley Community College Psychology.100

//bourse provided the local Sacramento City College panel with

direction in the following areas (Adapted from De Cosmo

(1972), O'Banion (1972), Ludwig (1973), and Staehle (1973):

Description (Psychology 100-Human Potentials).
Seminar designed so each student can help himself
become aware of his potential through discussion of
his-achievements, strengths, values, and goals. 'Group
participation. (2contact hourg.l.

Objectives.

A. General objectives:

1. To increase the self-motivation, self-
affirmation, and self-determination of

--the individual.

B. Behavioral objectives:

As a result of participation in Psychology 100,
each individual should be able to.:

1. Relate positive formative experiences in
his life.

2. Listen for meaning in.others' statements.
3. Communicate positively with other students.
4. Set and achieve goals.
.5. Relate peak experiences in his life.
6. Analyze experiences giving him satisfaction,

achievement and success for his own motiva-
-e05rS.

7. List and relate his-own values.
'8. Acnowledge his personal strengths.
,9. Plan long-range goals to set his own

lifestyle.
10. Resolve conflicts based on his own values.

G9
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Student Emphasis. The seminars focus on individual
discovery and immediate group reinforcement of the
personal strengths, capacities, and success experience
The individual's personal experience is the content.

Organization and Staffing. The student personne
staff is responsiEfe7 for developing, offering, super

.vising, -and evaluating Ptychology 100.

All professional and semi-professional student
personnel staff are trained in, Human POtential Sem nar
process originated at Kendall College.' Training m-ans
experiencing the process, co-leading with .an expe ienced
facilitator, and finally leading Psychology 100 s ctions
under supervision.

Evaluation. Consistently good reception of
Psychology 100 by students.has led to its growt and
reflects its strong positive influence:(Staehle 1970).-

Staehle (1973) and Ludwig (1972) kepOrt th :t the
Spring, 1972, results of locally designed eva atiohof
Psychology 100 found these percentages of stu ents
strongly agreeing With the following statemen s:
increased my feeling of worth (90%);. helped e form
the habit of .setting measurable goals (74%); elped me
gain a greater degree of control (67%); help -d me become
aware of my values (83%); anahelped me real zethat
conflicts can be managed (72%).

Broward Community College, North Campus, Pompano
P,

Beach, Florida. The Psychology 101 pf'ass,at B oward

Commuhity College is designed to encourage th student to

initiate a self-development program'of:his/he design.

According to Cox (1974), "Emphasisoon human d,evelopment

carries an overall themd of actualizing the potential of

the .emerging you (p. 1) .".

The class activities include typical' human develop-'

ment oriented activities such as autobiographical sketches,

.
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reaction papers on books and articles, weekly 16d1 reports,

and a,self-development, project. The^Psychology 101 class

encourages the student to plan for self7development over an

extended period of time.

The Psychology 101 class at Browad Community College

provided foethe local Sacramento City College panel the

following overview of possible Human Development Course

content areas (Cox, 1974", p.'1):

Description.

'Content areas:

1. Self-exploration
2. Life - style, planning.
-3. Personal strengths
4. Successes
5. Values
6. Goals
7. Untapped potential
8. Human relati6ns
9. Healthy personality:
10. Role of feelings in learning and behavior
11. Helping relationship
12. Growth proce,sthesteprinciples and Concepts
13. You.

Objectives. According to Cox (1974), the long range
objectives of'the Psychology 101 class are twofold:

1. Enhante your capacity to define your own self-
development goals; and .

2. Help you develop alternative processes/experiences
to reach your goals *(p. 1).

Additional course objectives are:

1. Increase positive feelings about yourself;

a
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2. Increase the quality of your interpersonal'
relationships;

3. Increase your self-knowledge;

4. Increase your understanding, of and regard for
others;

5. Increase your conscious involvement in dis-
covering whoyou are and in creating who you
want to be

6. Increase awareness of the freedom, control, and
responsibility you have in directing your own'
life;

7. Increase awareness of your potentialities; and

'8. Increase your self-motiyation. (Cm.t, 1974,
p. 1.)

' According to Cox, Chickering's seven vectors of i"

development for human Concerns are the conceptual basis for

the Psychology 101 course.

El Centro College., Dallas County Community College

District, Dallas, Texas. Wesson (1973) states:
0

Since the nature of the Human Development program
at El Centre) College is counseling as well as instruc-
tion, the chairman of this division is respOnsible to
both the Dean of Students .(for personnel. and Curriculum

- recommendations) and the Dean of Instruction (p. 2).

The° groups playing an important role in the growth

of the Human Development program at El Centro College since

1966 include the members of the counseling staff who taught

the Guided Studies and Human Development 106 class; the
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counselors, who because of their extensive "group, counseling"

experiences, formulated the Human Development 105 course;

the Guided Studiei staff who extended the planning courses

. to the entire campus; and the Student Activities staff who

initiated the request to start a Human Development Division

to provide training experiences in leadership and effective

group participation. (Creamer,. 1972; Ludwig, 1973.) these

groups have brought the El Centro Human Development prograin

to its present high level of acceptance. Wesson (1973)

described the makeup of the Human Development instructional

staff at El Centro as'follolfs:

Thirteen instructors were from counseling, four
from Guided Studies, one from Student ActiVities, and
one from Campus Security. All the instructors have
at least a Masters Degree, and five have earned the

Doctorate Degree 3).

The effectiveness of the El Centro Human Development

program his been difficult to measure in scientific terms.

Wesson (1973) reports the following:

One of the biggest measuring sticks of the Human:
Development classes has been. the acceptance, of the.
cl'asses by faculty members. For example, even though
Human Development courses are not required for any
.course, of study or any degree plan, many instruFtoks
(especially those in the :techrfical areas) have strongly
suggested that their students enroll in a class in the
Human Development Division (p. 4).

Two courses in the El 'Centro Human DeVelopment

prOgram, Human Development 105Basic Processes' of
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Interpersonal Relations, and Human Development 106--Personal

and Social Growth, provided the Sacramento City College

local panel with the following specific guidelines for

formulating course descriptions, topicalloutlines, and

'behavioral objectives for co-disciplinary HumanIDevelopment

courses (Quoted from Wesson, 1973, pp. 1-2):

Human Development 105. Catalog statement:

HD 105--Basic Processes of Interpersonal Relations
3 hours lecture
Prerequisite: None.

A course in human development designed to explore
interpersonal relations through a study of theory and
concepts of small group processes and actual participa-
tion in human' experience. Students will be' given. an
opportunity to participate in experiences planned to
increase one's sensitivity to self and others. A
variety of activities are planned partly by each class,
designed to meet certain specific human needs of the
students in the class. Open to freshmen and sophomores.

Behavioral Objectives. The student Will demonstrate
increased self-awareness through the group process by
gaining an understanding of how others view him and
react to him by developing an awareness of the way his
behavior is influenced by his attitudes, beliefs, and
values.

The student will increase the quality and variety
of his interpersonal relationships by becoming less
ego-centered and showing more concern for others, by
becoming warm and empathetic in relations with other
members of the group,, and by showing an increased
understanding of*the meaning and interest of the contri-
butions of otheri, and by becoming more accepting of
these contributions.

By participating as a group member and using the
text, The Shared Journey, and othe -r related materials,
the student173TE gaina knowledge of the. group process.
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The student will demonstrate his understanding of
the goal setting process by participating in group goal
setting and by establishing personal goals to be
achieved during the term of the course.

Given the opportunity to participate in three role
playing sessions, the student will demonstrate three
adequate responses in each situation to the satisfaction
of the group and the instructor. 4

Wesson (1973) gives an overview of the course

activities, which reiterates the self-development and human

relating focus df HD--105. Course activities include the

following:

A. Introduction to group process

1. History of group process
2. Development of techniques

B. The healthy personality

C. Necessity for relating as human beings

D. Human potential development

1. Persdnal unfoldment
2. Peak experience recall
3. Clarification of values
4.'Strength acknowledgement
5. Goal setting

E. Personal motivation

F. Self-exploration

G. Self-evaluation and relationship with others.

H. Use of feedback in interpersonal communication

I. Life- style planning
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Human Demelopment 106. Catalog statement:

HD 106--Personal and Social Growth
3 hours lecture
Prerequisite: None

A cou'rsein human development dealing with the
process of personal and social growth emphasizing the
human dynamics of relating to influences largely outside
one's own sphere of control. Class activities will
focus on developing a realistic and accepting under-
standing of self, developing an adequate understanding.
of the social influences which have developed the self,
and developing an attitude necessary for proper adjust-
ment in family, school, and society. Open to freshmen
and sophomores.

9

Behavioral Objectives. Given a set of general
objectives for this course, the student will list a
minimum of five specific objectives which he Wishes
to accomplish during the course.

The student will complete a series of psychological
tests. Given the results of these tests,-the student
will be able to participate in the establishment of his
appropriate life goals--educational, vocational, and
personal.

The group will participate in a brief, but compre-
hensive, unit on study skills if the need for such is
demonstrated.

The student will read a' minimum of five selections
from the "Article" Reading List and two selections from
the "Book" Reading List.

The student will demorstrate an understanding and
sensitivity to the needs of others. He will show this
by his ability to listen and give meaningful feedback
to others in the group and by his willingness to receive
help from these same others.

Wesson (1973) gives the broad areas of concern

covered in HD-106:

7
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A. Introduction to interpersonal growth

B. Concepts relating to interpersonal relations

1. Exploring one's own behavior
2. Exploring the influence of one's behavior

on others

C. Self-exploration

1. Examination of aw't attitudes, beliefs,
and values

2. Examination of one's'. behavioral motivations.
3. Examina,, on Of one's total communication

with othe s

D.. Societal influences on the self

E; Satisfactory adjustments of self

1. Family
2. College
3. Occupation

F. Developing life'perspectiws

In summary,, the review of the literature revealed

the following common characteristics of Human Development

courses ,offered at the community college:

1. Human Development courses at public community

colleges involve students'in some form of basic encounter

experience during the course activity. Human Development

courses generally involve instructors who have had

background and training in facilitating'encounter groups.

In order to facilitate the encounter experience, the.

Human Developmemt course generally limits enrollment

from 10-15 studrs.
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2. -Human Development courses at community colleges

all_have a common long-term goal: the optimum develop-

ment of the student's-self-concept. This goal has been

met through a wide variety of 'Human Development course

Atitles, activities, and behavioral objectives.
O

3. A co-disciplinary course model for Human'

Deyelopment instruction has been implemented successfully

at 'Other publiC community colleges. There is no definite

academic fOrmat.for the, co-disciplinary involvement.

This is evidenced by the fact that a wide variety of

academic divisipns have became involved ith counselors

in Human Development activities at various community ,'

colleges.

4. Human Development.cOursesat community colleges

are formulated on fundamental psychological principles'

associated with the -"Third Force" psychology movement.

The courses are developmental. in their approach, and

ti appear to be optimistic in their outlook.

O
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Chapter 3

DESIGN OF THE STUDY

The objectives of this ,study were:

. To develop a model for a Human Development

course that is co-disciplinary in its design and corresponds

to:the personal characteristics of a'representative sample

of Sacramento City College students as measured by a

standardized test instrument,.the Omnibus Personality

Inventory (0.P.I.).

2. To expand the present scope of the Human

Development Instruction program at Sacramento City College

to include members of the counseling staff and the teaching

faculty as co-facilitators and developers of Human.

'DevelOpment classes.

'To achieve the above objectives, the investigator
-

(1) assessed the scope and content of community, college

Human Development Instruction programs through a review of

related literature and other information sources, (2) ad-
,

ministered the O.P.I. to a representative sample of 514

Sacramento City College students, (3) organized and facili-

tated the activities of a Local Panel comprised of Sacramento

67
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City College faculty, counselors, students, and administra-

tors., ('4) surveyed the Local Panel to ascertain the desire-,

bility of various Human Development course characterlstios

0

utilized ,at selected community colleges,-(5) facilitated the

development of a model co-disciplinary Human Development

course entitled ";5iving Wand Working in Sacramento,"

(6) critiqued the Human Development course by sury

ifational Panel of Experts:identified through a review of

related literature, 'and- (7) Aeyelopedoa model co-disciplinary

ying a

Human Development course based on input from the Local Panel

'and the National Panel of Experts. F

Three instruments, the Omnibus Personality Inventory,

ForM F," the Human Development Course Rating Scale, and the

National-Panel Reaction Instrument, were used to fulfill

the Objectives of the study. ,The 0.11.1. was used to obtain

a standardized measure of. the personal characteristics of

studerits. The Human Development Course'Rating Scale was

developed by the investigator. It was designed to identify

the organization patterns, course objectives, and implementa-
,

tion strategies preferred by the Local Panel. The National

Panel Reaction Instrument was also developed by the investi-

gator. It was designed for the National Panel of Experts

to evaluate the proposed Sacramento City College co-

disciplinary Human Development course, "Living and Working

in Sacramento."
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1.

The model co-disciplinary Human Developtent course

was finalized by selecting the co-disciplinary Human

Development course characteristics considered most desirable

by.the respondents to.the two survey instruments. T e final 7/

co-disciplinary Human DeVelopment course model is a.de-

scriptive statement of what should comprise the. ideal

course for Sacramento City College students. The model is:

intended to*serve as a.standard of reference for other

community colleges planning to engage in Human.Development

Instruction that involves instructors and counselors as

co-facilitatorS and-co-dei/eloiiers:

REVIEW OF THE 'LITERATURE

The literature was reviewed-t9 determine various

characteristics, objectives, and practices of existing

Human Development courses in community colleges across the

.

. country. The inveStigator was guided in tie review of the *

literature by the.following assumptions:

1. There is a need for change in the instructional

delivery system in higher education to meet the needs

of the "new" student.

2. The .contributions Of "Third Force" psychology

to. the instructional; programs in higher education have

resulted in student-centered course.



;

3. The characteristicsjof the 'Humeri Development

courses currently being offered in other' community

colleges can provide, insight for course planAng.
. 'e °

Information gathered from the review,of riterature

was summarized and major trerids in Human Development

70

Instruction were rioted.. The
2c.

incorporated-into the model

course developed by the Roca

data were then revieWed.

co-disiplinary Hudan Deelopment

1 Panel, and subsequeritly

reviewed by the National Panel of Experts.

THE LOCAL PANEL AND THE NATIONAL PANEL OF EXPERTS

Local. Panel
O

I

-The: Local Panel, was comprissd ofeight persons A-

S'acramento City College. The investigator asked seven

people associated with Sacramento City College to join likM

on the Local Panel which was formed to facilitate a co-,

diviplinary Human Development course model. The seven

people were selected p4imarily on the basis of their

previously exprsed interest in the Human DeVelopment

Instruction program .at Sacramento City .College. . The Local

Panel included: Douglas Stinson, Rhoda Wentsch Crowley,

Edwin Stupka', Robert Lhskey, Ken Tramiel, Cynthia Mariano,

James 6uierol?, and.Gerald Cias. The eight Local Panel

members represent the following varied backgrounds:

4
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1. Douglas Stinson--Mechanical-Electrical .

Technology instructor. Mr. Stinson it a former member of

71

the Sacramento City College Curriculum and General Education

Committees.

2. Rhoda Wentsch Crowley,-Health Education

instructor. Dr. Crowley has been instrumental in'revising
.

the Sacramento City College Health Educatiomcurriculum,
el ! I

....

and has published a textbook currently used at Sacramento
, I

.. I

City College.
/

{

3. Edwin Stupka--counselor and Human Development

facilitator and a member of the Sacramento City College

Staff Development Committee. Dr. Stupka has appeared as

a presentbr at various professional feetings on panels
)

discussing the Human Development program at Sacramento City

College.

4: Robert Laskey--counselor and .Hum'an Development

facilitator. Mr. Laskey has proposed and facilitated five '

. .

Human Development course sections as part of the Human

Development program at Sacramento. City College.

5. Ken Tramiel -- graduate counseling intern at

,Sacramento City College. Mr., Tramiel has done research on

theeffeceiveness of Career Development practices as t1-4y,.

reltq to the Black student'in community colleges.
7)

3 .
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6. CynthiaSiariano--graduate co nseling intern,

and alumnus of 'Sacramento City College- MS. Mariano has

faci4tated a number of counseling.group dealing with

. Women's Awareness and Chicano concerns a Sacramento City,4

acramento, andCollege, California State University at
,

University of California at Davis.

7. James Quierolo -'- graduate co nseling intern and

alumnus of Sacramento City College. Mr.] Quierolo has

facilitated several groups at Californi State University

:at San Jose, and at social agencies in ihe San Jose area.

He also co-fadilitated the Human Develipment course,

1"Today's Male," at Sacramento City College during the
o

Spring, 1975, semester.

1

8. Gerald Cias--Assistant Dean for Counseling

Services at Sacramento City College..iMr. Cias, the author

pf this study, introduced the original proposal for Human

(Development I to Sacramento City College in 1972. He has

a Human Development course facilitator in

colleges in Illinois and Clifornia. He has also

'sAkrved as

community

served as a Human Development consultant to community

colleges in California, Vi:ginia, and New York.

National Panels of Experts .

The membership of the National Panel of Experts was
. -.,

determined' ithrough the review of literature. Exem ary
,

8 4.
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ti

existing community col/egg uman Development InstrUction

programs were previoUsly identified' through the literature

survey, and seven schools were contacted by letter (See

4

ti

Appendix'A) and invited to participate in the development

of the Sacramenco City College'co-disciplinary Human

Development course model. The letters were addressed to

.those persons at "the seven community coq.leges who were

previcAlsly identified as being responsible for the organiza-

tion and implementation of the Human Development program

on their respective- campuses:
1.1

The seven individuals who'

agreed to participate as the National Panel of Experts for

the puipotes of this study were: Larry Coons, David Cox,

George Huber, Joe Kleeman, Terry LudWig, Phillip Theodoreau,

and Jerry Wesson. The seven experts represent the following'

varied backgrounds within the Human Development and

community college mooments:

1. Larry Coons - -'Dean of Counseling at Grossmont

College,°E1 Cajon, California. Mr: Coons is also chairman
pfd V

of the Personal Development instruction program at Grossmont

College. -The,Personal Development Instruction pxeogram

annually 'enrolls in excetsi9f 800 students at Gro smont

College.' Mr. Coons has appeared as a presentor a various

professional, meetings.
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2. David CoxL-Dean of Student Development at

Broward Community College, Pompano Beach, Florida. Dr. Cox

has been responsible for the introduction of a co-disciplinary

Human Development Instruction program at the North Campus of

Broward Community College. Dr. Cox has published various

articles on student development and counseling, and has

appeared as a presentor at several professional meetings.
o

3. George Huber--Director of Counseling at Santa Fe

Community College, Gainesville, Florida. -Dr. Huber is

o

chairman of the Basic Education Studies Program atSanta Fe

Community College. ° The Basic Edudation course series at

Santa- Fe Community College has long been viewed as the

epitome of co-disciplinary Human Development Instruction by

community 'college professionals. Dr. Huber has appeared as

a presentor and consultant at various professional meetings

across the,country.

4. Jod Kleemann--Consultant to Business Division,

Chemeketa Community College, Salem, Oregon." Dr. Kleemann

has been responsible for the integration of the Human

Potential Seminar and Transactional Analysis into various

courses at Chemeketa Community College. -'Dr. Kleemann has

written several professional articles on the Human

Potentials Program and Trhnsactional Analysis. He has

-
served as a worksnop faoti.litatOr for staff development at

community colleges in the United States and Canada.
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5. TarryLudwig"Director of Human.and Staff

Developtent at Colby Community College, Colby, Kansas.

Dr. Ludwig was responsible for the introduction and coordi-

nation of an institution-wide Human Development Program at

Colby Community College. He also has done considerable

research on the 'development of Human Development courses.

Dr. Ludwig has'been'epresentor at various workshops and

professional meetings designed to acquaint professionals

with Human Development instruction.

6. Phillip Theoddreau--Dean of Student Development,

'Moraine VallelkCommunity College, Palos Hills, Itlinois.

Mr. Theodore,au, directs,a program at Moraine Valley that is

recognized nationally as a,;model of Human Development

Instructi"bn. Mr. Theodoreau has served as a facilitator

and consultant at various professional meetings and workshops

across the country..

7. Jerry Wesson-"1-Chairman of Human DevelopMent

Instruction Division at El Centro College, Dall4k, Texas.

Dr. Wes6on 1-ks been instrumental in the development of the

extensive Human Development curriculum at El Centre,College.

Dr. Wesson has been a presentor at various Human Development
tl

workshops across the country. He has also been a contributor

to a number of publications pertaining to,,the Human

Development Instruction program.
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INSTRUMENTS

Three instruments were used in conjunction with

this study: The Omnibus Personality Inventory, TO= F, the

Human Development Course Ragng Scale (See Appendix D) and

the NatEonal:Panel Reaction Instrument (See Appendix G).

Omnibus Personality Inventory

The O.P.I. was used to measure the personal

characteristics of the sample. The major purpose of using

the was to obtain information about students that

could be appropriately addressedipy,a Human Development

4
=course.

According to a review o-f-he O.P.I. by McReynolds,

presented in Buros (1972), "The seems to be especially

useful with respect to the important intellectual attitudes

and values, and probably handles this area better than any

other current inventory; in particular it is to be commended

for its attention to intrinsic motivational factors in

learning (p. 1161_ Volume I).!!'

The includes 14 scales ranging in number of

items from 20 to 59. The first group of scales is grouped

as the Primary Intellectual Scales and includes Thinking
1 '

Introversion, Theoretical Or/entation, Estheticism, and

Complexity. .Social-emotional Adjustmentscaleg include

Social Extroversion, Impulse Expression, Personal Integration,

and Anxiety Level. Authoritarian-and .nbn-authoritarian
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orientation is measured by the Autonomy and Religious
.

Orientation Scales. These scales relate to the Human

Development program where- self development is the subject

matter. No attempt was made to categorize the Altruism,

Practical Outlook, and Masculinity-Femininity subtests as

parts of a group.

The instrument also has a,scale for Response 'Bias

alich measures the degree to which the student is mOtivated
1::*

to make a good impression, It is used as a check to identify

subjectsylio do noti7e-sent themselves in a,consistent

manner.

According to statements in the O.P.I. test manual,

Made by Heist and Yonge 0.968)/ the O.P.I. is unlike other-

wise similar nonprojective personality measures in that it

does not attempt to test specific theory of personality

1) development. The test attempts to deal with the specifics

of how an individual reacts to various social situations in

an academic setting. The students_are-viewed-by-the-authors-
,

as changing and learning organisms. The measures from the

O.P.I. attempt to pdvide for the user "a differentiating

description of students." (Heist and Yonge, 1968,*p. 3.) .

The. use of the 0.P..Qfor counseling purposes was '

an aftermath of its development. The applicability of this

instrument to counseling is presented in the test manual.

\ 4.;-,
The following comments E.Te from seminars and

ti
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discussions held by the authors with psychologists and

counselors who'have used the O.P.T. in counseling activities

and are presented by, Heist and Yonge (1968):

. . Thus counselors have found it especially
valuable to obtain data on students' real interest in
learning and acadeMic pursuits and to underttand whether
motivation is intrinsic'or extrinsic . . .

Scores on these two scales (Autonomy Nand Religious
Orientation) together with the Complexity Scale have
provided counselors with cues about students' readiness
for new experiences and ideas . .

The same data, on, intellectual orientation qnd
social-emotional make-up, have assisted counselors in
identifying the unusual deviate who demands or needs
more challenge from an educational program than most
'colleges are equipped to give. (rt is such bright
atypical students who are attacking the failures of
existing educational systems . . .)

The four scales compOsing the social- emotional
factor (Social Extroversion, Impulse Expression, Personal
Integration, and Anxiety Level) give cues regarding the
causes of their difficulties. Counselors report that
patterns on these scales are definitely related to a
student's freedom to compete and achieve,. and to his
ability to participate and interact socially (p. 27).

\ J------The authors have taken the fourteen O.P:I. scales

And through the use of correlation matrices extracted nine

factors for broad interpretation. Heist and Yonge (1968)

report that the nine factors are based on loading of .30 or

.

'higher as measured by the correlated 'tubtests o.gthe O.P.I.

The four fact5gts which formed a particularly relevant-basis

k.for organizing a Human Development coux-se included: Anti-"

Ifttellectual Authoritarianism, a category which dpntains

O

3D

11./

0
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Practical outlook, AutonOmy,\Complexity, thinking

Introversion, Religious Orie tation, and Theoretical

Orientation Scales. Heist an 'Yonge-(1968) report that

,d,'High scorers on a scale oompeped of items, of this factoi

would be pragmatic and utilitarian in their orientation to
. . 1

work and ideas" (p, 53); Good icljustment: Positive Self-

Regard, a category which contains Anxiety Level, Personal

Integration, ResponSe B'''as, and Masculinity-

Scales. Heist and Yonge X1968) report ,that f.is facto:

"represents a dimension (1)f emotional mattCitygpod psycho-

logical adjustment, high self-esteem, and low anxiety"

(p. 54); Impulsivity, which. contains ImpillsejExpression,.
fp

Personal. Integration, arca Complexity. Heist and Yonge

(1968) report that this scale "would be a 'stronger measure

of deviancy and the need to pursue deviant activities"..'

(p. 54); Social Introversion, a category which contains_
a

Social Extroversion and Personal Integration. "The high

'loading on thi's factor indicates the strength of this

e'4' , frequently measured basic dimensionr=the interest in working

and contending with others or the need to withdraw from

them." (Heist and Yonge, 1968, p. 54.)
9

The O.P.I. results formedsa basis for the develop-
.

mqnt of the col-disciplinary Human Development, course;ohjec-

(tives. The instrument coptributsed the following infprination:

Ts\ *

o" 0 -
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1. A factor analysis of the personal characteris-,

tics of the Sacramento City College sample.

-2. A comparison between the personal characteris-
.

t tics of the Sacramento City College studeats, and those of

a)national sample of students obtained from the normative
A

data provided by the O.P.I. Manual.
(

3: The statistical comparison between the Slacramentb

CityCcillege O.P.I. results, and the Ilational NOrms resulted,

in co-disciplinary Human Development course objectives

tailored to the needs of the students at SacraMerrto City

0

C.

Human Developmenft'Course Ratin6 ScaleQ

The primary data gathering instrument fot the

activities of the Local Panel wa,p the Human Development

Course Ytating Scale developed by the investigator. The .

rating scale was designed to: ,assess the desired charac-

teristics, objectives, and implementation strategiesoof a

modefco-disciplinary H - .Development course, and to

measure the desirability of` various characteristics'

Human Development courses offered at other community

colleges.

Guidelines for the construction of this rat4ng scale

were based on design suggestions presented by Schofie

(-1972):

2
owe
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s
1. Seek the minimum of information which is

meaningful in the circumstances.
I

2. Ask the questions which You.are reasonably sure.
all respondents can answer.

54. Provide questions which can be answered By a
clear xes or no . . or by marking clear alternatives.

81

4. Omit any'questions.which allow.,a biased
answer (p. 189).

\
The five-point Likert Scale (1932) Was utilized- to

c- ,*:

measure the opinions of the Local Panel,because

ti

.

reliable scores (slither and Wright, 1967). The Local Panel
.

,

was asked to rate the desirability of Human Development , . .

. , -p .
Course characteristics, objectivesl.and implementation

,

,

. 3

strategies.
(

../.
:,

The HumaniDevelopment Course ;Rating Scale was

4

comprised of threarts. Part I,contained twelve items
,

;related to organization patterns-for a co-disciplinary

Human Development course. An open-ended question at the

end of Pat I enabled members of the tocal.Panel to suggest

alternate course organizational patterns.

Part II 'of the Human Development Course Rating Scale

c ntained fifteen items. 'The items in this portion Ofthe

sc le included suggested Human Development course objectives

for students. An opennen[ea question at the end of Part II

-enabled members of the Local Panel to suggest additiOnal

student objectives kor*the model course.

la

4
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Part III of the Human development Course Rating

acale contained six items. These items were intended to
I

ascertain the desirability ofyarious implementtion

strategies for Sacramento City Colleg6. 'Membes of the

Local Panel. were asked to suggest additional strate*ies for

the introduction-bf a co-disciplinary Hum4111 6evelop ent

course in an open-ended question at the of Part III of
4

,,, the rating scale.

t.,

. National Panel Reaction Instrument

The primary data gatherings instrument, for the
\

National Panel .of Experts was the National 'Panel Reabtion

Instrument developed by the investtqator. The instrument -

o6,

. was designed to pbtain from tfle-NAional Panel-bl-E-5Efft-t-S-

their assessment of the course, "Living and Working in

Sacramerito, deSigned by the Sacramento-City College Local

Panel: The National Panel of Experts was 'gives the, proposed

course materials, which included the Course description,

gener al objectives,'student objectives, course tasks, and

'sequence. The National Panel Reaction Instrument was

organized to correspond to items-,In the proposed coursd

: designed by the Local Panel.
r .

. .Guidelines for the construction of .the National

'Panel Reaction Instrufierkt were identical. to those utilized

a

9.1 1-
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in constructing 'the Vb.man Development Course Rating Scald

discussed earlier in this report. Research by Ludwig (193),

Shaw and Wright;(1967), and Schofield (1,969) was utilized to

obtain the measure of the opinions of the National Panel of

Experts.

The National Panel Reaction Instrumdnt was compr2sed

of 101 items divided into fpur parts. Part I contained

"items designed to measure the proposed description of the

course, "Living and Working in Sacramento." In addition to

the 14 items which correspqnded directly,to 'the proposed

course description, an openLended,question at the end of

Part I was inclUded. The Open-ended question enabled the

National Panel of Experts to suggest alternate descriptions

for the proposedoo-disciplinary course.

Part of the National Panel Peaction Instrument

contained 13 items' esigned to.measure the :general course

, 4

- .

objectives for the course, "Living and Working in Sacramento,"

-,. . . .

developed by t1e Local Panel. In addition to the 12'items
,

-

which correspo9ded directly o., the general course objectives
.

proposed by the Local Panel, an open-ended question was alio

included to enable the National Panel of Experts to suggest

additional gen ral course objectives. .

Part I r of the National Panel Reaction Instrument

contained' twen y items. Nineteen of the items here designed

95
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to correspond directly \to the student objectives for the
.

course proPosed, by the Loop.]: Panel. The National Panel of

Experts,was also given an opportunity'to suggest alternate

student objectives by means of =the Open-ended question

included as thetwentieth response in Part III of the

.instrument. .

.\ 4

Part IV of the Nat4Onal Panel Reaction Instrument"

L
contained 53 items. The items in Part IV were ditrided into

84

1.

seven groups whidh corresponded to proposed activities of

a.

.

,

the sevenllearning moc1u Lei of,the.course, "Living and

Working in Sacramento." Seven

One, eleven items pertained to

items pertained to, Module

Module Two, eight/ items

pertained to ModUle Five, seven items pertained/to, Module

Six, and eight items pertained to Module Seven.'
,

SAMPLE

A sample of the Spring semester, 1975, student'

population ht Sacramento City " College was asked tatake the

O.P.I. during the period from March 5 to March 21, 1975.

Thee Spring. enrollment at sacrament9 City.College was

approximately 13,300 full and part-time students. .A sample .

of 3.5% of the total student population was obtained by

givinq'the 0.P.I. to 514 students.

t.
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The majority of the 514 studentS.were enrolled in

Health Education classes at Sacramento City College. The

Health Education class was selected because it was the only

class specifically required as part of all degree programs

at Sacrapento City College.

Military veterans are exempt from takingollealth.

Education classeS if they have completed two years of active

. 4 duty. Therefore, in order to obtain a representative sample

of the 1,000 veterans enrolled in day classes at Sacramento

City College, the O.P.I. was administered in two class

se.dt8ns within the Aeronautics Department. The Aeronautids

classes provided- a sample of 48 male students of which 45

were veterans., The 45 veterans provided a sample of 4.5%

of the day veteran population:

The personal characteristics 'of the 514 Spring,

1975, students' Who completed the O.P.I. provided a basis

for the co-disciplinary model for the Human Development 4%

course.

COLLECTION Ok DATA

ColleCtion of. Data from National' Panel of Experts

A packet,of materials containing ,a cover letter

A

(See Appendix A), and a return post card (See Appendix-B)

was mailed to the seven community colleges identified

97
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through the survey of the literature as having exemplary

programs in Human Development Instruction.

The cover letter4noted wh' the institution was

selected for having an exemplary Human.DeVelop.ment program.

o It incltded a definition of the prodets to be'used to

develop the.codisciplinary Human fievelopment course at

Sacramento City College, and asked the person responsible

for Human Development instruction at the community college
. - :---

for a future'review of the Sacramento City College course

model.

Approximately two months after the mailing of the

initial letter to the National Panel of Experts, a follow-up

letter (See Appendix.C) was sent to those institutions who

had not returned .the post card or submitted course materialS

to Sacramento City College. The follow-up.letter noted the

importance of their participation in the Study, and requested

their return of the post card and Human Development materials

at their earliest convenience. The follow-up letter was sent

to four of the community colleges;-previously identified as

having exemplary Human Development programs who had not

responded to the,. initial request.

these procedures resulted in all seven of the previ-

ously.identified community bolleges being 'represented on the

National Panel of Experts. Each college also submitted'.

98
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Human Development materials that were considered during the

development of the co-disciplinary course at Sacramento

City College.

After the Local Panel completed its deliberations

.resulting in the course, "Living and Working in Sacramento,"

each member of the National Panel of Eicperts received a

second packet of materials. This packet contained a cover

letter (See Appendix E), a brief overview of the 0.P.I. test
a

results for the Sactamento City College sample (See

Appendix H), a copy of the proposed co-discipliWary Human

Development course developed by the-Local Panel (See
O

Appendix F), a copy of the National Panel Reaction Instrument

(See Appendix G), and a self-addressed, stamped envelope for

return of the National Panel Reaction Instrument to the

investigator.

Three weeks after the mailing of the second packet

of materials to the National Panel of Experts, all me ers

of the panel had returned the completed reaction instrument

to the investigator.

Collection of Data from the Local Panel

Each member' of the Local Panel was aPproached

individually by the investigator prior to the initial

meeting of thetocal Panel. The investigator gave each

panel member an overview of the 'project. The Local Panel'

99
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was apprised of theoneed for their participation in the
0

t
following activities:_a_review of Human Development instruc-

,

tion at Sacramento City College and, other community' colleges,

an examination of the 0.P.r. test results, a series of dis-'

cussion meetingt leading to tAe development of co-disciplinary

Human Deyelopment ,course/courses, and completion of any survey

instruments applicable to the design of the Course model.

Local Panel members were also asked to do some individual

reviewing of Human DevO.opment course materials gathered by

the inliesti§ator'during the course of the survey of the

literature.

The Local Panel met as a total group eight times

;during the period of March 31 to May 19, 1975. The meetings

'were held each
.

Monday beginning promptly at 1:00 p.m. and
.

,
.

. .
. .

concluded no later than 300 p.m. Attendance at the meetings

of the Local Panel was generally excellent. All eight

members of the Local Panel were present at four of the Monday

meetings; seven of the members were present at two of the

MondaY meetings; and six members of the Local Panel were

present at two of the weekly meetings.

The format for- the Monday'meetings was essentialiy

the same each week. Meetings began with.a review of the

previous activities of the Local Panel, and the investigator

100
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presented any additional pertinent data_obtained_during_the
_ _

week. The other members of the Local Panel pre*sented_their

concerns and suggextions. The entire Local Panel conducted

a "brainstorming" session to formulate additional course

information. A summary of activities was compiled for

subsequent° discussion and rev.f.w.

The topics covered by the Local Panel in its weekly

meetings-included-the-following:

1. First session--introduction of the concept of

Human development courses at community colleges; reaffirm

the need for a co-disciplinary Human, Development course at

0 Saciamento_City College.
a

2. ,SecOnd and third sessions--reviewed Human

Development course materials obtained from the National

Panel of Expertb and the 'survey of the_literature completed

SO.

by the investigator.

3. Fourth session--reviewed 0.P.I.'test results and

identified those Sacramento City College student characteris-

tics which could appropriately be addiessed in a co-discipli-

nary Human Development course model.

4. Fifth sessionbegan ,to compile the course

objectives to be inclUded in the Sacramento City College

Model.

5 Sixth, seventh, eighth sessionscompletion of

the primary data gathering instrument, the Human Development

101
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Course Rating Scale. (See Appendix D.) The Human
. .

Development Course Rating.Scale was distributed to,all

members of the Local Panel prior to the sixth meeting of

the group. The results of the course rating scale were

discussed' at subsequent meetings, and the Local Panel used

the scale results as a guide to compile the essentials of

the proposed Human Development course, "Living and Working

in Sacramento."

TREATMENT OF DATA

The statistical analysis employed in this study was

.
developed in consultation with the investigator's advisor,

the local professional serving on the MRP committee, and

advice from other research specialisti.at Sacramento City

College.

The statistical analysis for the treatment of the

data obtained from the O.P.T. test results involved' two

procedures:
4

J. A t test for independent data was computed

between the means.of the Sacramento City College sample,and

the National test norms on each of the fourteen sub scales

of the O.P.I. A minimal Significande level was set at .O,5
A\

to determine if there were any differences between Sa6ramento

City College students and Nationk Norms.

102
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910 2. A Comparison between the Sacramento City College

Sample and the" National Norm, sample on the_In elleCtual

Disposition Category of the O.P.I. was obtaine by the use.

of a:Isimple percentagecotparison. The frequency and peF.1-

centage of distribution of the Sacrthriento City College

sample in each of the eight Intellectual-Disposition

Categories was compared to the National iOrm.

The data obtained from the Local Panel on the

Human Development Course Rating Scale was considered to be,

primary data for the preliminary development of the Human

'Development course.

To determine the relative importance, of possible

co-disciplinary Human Development course characteristics,

objectives, and implementation strategies, it was necessary,

to establish a critical level for responses from the Local

Panel on the Human Development Course Rating Scale.

Guidelines .for the determinatiOn of the critical levels

were obtained through recommendations made by Ludwig 11973).

For the study under investigation, all items on the rating

scale which achieved a mean' desirability rating of 4.35-5.00

Were considered essential for inclusion in the model course.

Items rated 3.35-4.34 were considered desirable for inclu-

sion, and items rated 0.0 -3.34 were considered to be non-

essential'for inclusion in the Human DeVelopment course'

model.

103
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The data obtained from the results of 'alb National

Panel Reaction Instrument were considered to be primary data

for the final co-disciplinary Human Development course model

resulting from this study.

com-

ponents

determine the' desirability of the various com-

ponents of the model proposed by the LoCal Panel,'the

National Panel Reaction Instrument corresponded directly to,

the Local Panel'S propOsed outline for*the course, "Living'

and Working -in Sacramento." To detetmine the relative

desirability of the various components of the course proposed

by the Local Panel, it was necessary to establish a critical

level for responses for the National Panel of Experts. The

guidelines for the determination of the critical levels-of

responses to the National Panel Reaction Instrument were

identical to those used by the investigator to analyze the

data obtained from the Local Panel on the.Human Development

Course Rating Scale, All items on the National Panel

Reaction Instrument which achieved.a mean desirability

rating of 4..35-5,00 were considered essential for inclusion

in the final model. Items rated 3.35-4.34 were consider.ed

desirable, and - items- -rated 0.07-3.34, were considered tO,b61,

non-essential.
.
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The objectives of this 'study were:

1. To. develop a Model for a Human Development
)

course that is co-disciplinary in its design and corresponds

to the personal characteristics of a. representative sample

of Sacramento City College students as measured by a

standardized instrument, the Omnibus Personality Inventory,
Q

6

Form F.

2: To expand'the present scope of the Human.

Development Instruction program at.Sacramento City College.

to include members of.the counseling-staff an4 teaching

faculty as co-facilitators and developers of Human Development

classes. ,

To'achieve the above objectives, the investigator:
. ( .

1. ASsessed the
.

scope-and content of community

college Human Development Instruction programs through a

review.of related, -iterature and other information sources.
.

2e Administered the 0.P.I, to a sample of 514

Sacramento City College students:

'' 3.. Organized and/ facilitated the activities or,

Local Panel

counselors,

4. Surveyed the Local Panel to ascertain the de-

sirability of various Huan De;.relopment course characteris-

tics utiliied at selected community colleges.

comprised of Sacramento City College faculty,

students, and admini*trators.

105
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5. Facilitated the development of a model co-

1 disciplinary Human De.iielopmeht course 7entj.t1ed, 'LiVing and
,

Working in Sacramento."
,

6. Critiqued the Human course by

surveying a National Panel of Experts identified through
N

a review of related literature.

7. Developed a model co-disciplirlary Human

,Development coukse basing it'on.input from the Local Panel

..and the National Panel of Experts.

'
0.14re
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Chapter 4

PRESENTATION. AND ANALYSIO\OF DATA

:--a.!,

IntroductioA

. The data fiir this study consisted of'responses from
st.

three groups. The first group, refekred to as' the O.P.I.

Sample Gro4, consisted of 622 student'S enrolled at

CA

.

Sad'iamento City College during the, Spring,197a," Semester.

Of this,group, 514 students completed the (See
..*

Table .1), and the test results became the basis or the

review of stud,t.--diaracteistics which contributed to the

mode1-99-disaiplinary Hilmad 'Development course compiled-ds
a

'a result of this study. -
44.

The second group, referred to as thesT,ocal Panel,

consisted of eight volunteers who agreed to serve'as the

developers of a co-disciplinary Human Development course.
.."

The Local Panel completed the Human Development Course

Rating Scale. One hundred percent, or eight, of the Local
.

Panel members returned-usOle Human Development Course
. .

------- -; .. -----__.
, -

\ - Rating-Scales.. .

The third group,

% of ticperts, consisted of

.

referred to as the National Panel

the seven'representatives of_

-,

95
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TABLE I .

. SACRAMENTO CITY COLLEGE 0.11).1,. SApho'LE GROU".

96

Sourde of
Data

Total Tests
Administered

Incomplete
Testes

Usable '
Returns .

.Health
4 Education

Ir

t

Classes 559 , 93 466

Aeronautics .. . r
.Classes . 631. 15 A 8

I

Totals 622 108'
zi\ ,

' 5141

11

I I.

1.08 .

A of
'Student
Body

3.535

`gt

I Y.

y
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community colleges idenied as having exemplary Human
.

; 4

Development course offerings through the review of the

One hundred perd9nt, .or seven, of the. National

Panel of xperts returned usable National Panel Be4ction...

Instruments.

_

literature.

cZ1

The three 4roups responded to instruments that

contributed to the development of the model co-disciplinary
, .

Human'Development course for Sacramento City College: This

chapter presehtsthe responses of the 0.P.I: Sample Group.

(0..I. test re'Sults) the Local Vanel (Human Development
go

Course Rating Scale), and the National,Panel df ExpertS

(National Panel Reaction In'Strument). The responses of the

fhree,groups

disciplinary

resulted in the development ofthe final co-\

Human'Development course

Omnibus iPersonality .Inventory

The Omnibus Personality .InventoZy, Fort F, was

completed by by 4,66 students Ail seventeen sections Of Health
te

EdUcation classes'during the period of March 5' to March 21,0

..0.975' The Health'Education course is the only class

specifiCally required as part of all degree programs'at

1,.p.actamento.City. d011ege. However, military veterans are

exempt from 'taking Health Education if they have completed

two or more years of active service.. In order to obtain

a sample-bILthe. characteristics of the veterans enrolled,.

105
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the O.P.I. was algb administered to two sections of beginning

Aeronautics classes, which yielded test results from 48

veteran studentA. All of the completed tests from both

groups were combined to provide the basis-Tbr comparison

between.the Sacramentb City College test sample, and the

National Norm Sample of the

The National Norms were established from a standardi-

zation of college freshmen that included 3540 men and 3743

women representing 37 institutions of higher education across,
aJ ,

the. country. (0.P.I%, Manual, p. 11.)

Fourteen t tests for independent clita were computed

:between the, means of the Sacramento City College O.,P.I.

Sample Group and the National Test Norms:

A comparison was made to determine significant.

'differences between the National Norms and the Sacramento

City College O.P.I. Sample Group on'all fourteen of the

O.P.I. subtests. (See Table 2.) 'A minimal significanCe

. level was set at .05 on each of the-fourteen subsdores...
t

Significantly higher or lower scores fol. the Sacramento* City

College O.P.T. Sample Group were noted and discussed by the

Local Panel in.conjundtion with guideline'S describdd by

.Heist and Yonge (1968)., The comparative. analysis of the

O.P.I. scores yielded the results as shown in Table a.

The t test between the test results of the Sacramento

City College 0.P.I..SamPle Group and the National Norms

110
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TABLE ,I

COMPARISON OF NATIONAL NORMS AND SACRAMENTO CITY COLLEGE
TEST°RESULTS ON 0.P.-1.

.

(

Subtest

TI

TO

4
-Co

Au

BP

SE

IE

PI

AL

Am

PO

`MP

RB

Sacramento
City College

Mean

Sacramento'
City College

SD
National

Mean
National,

'SD t Ratio

21.4

17.3

11.3

14.6

24.1

6.9-

5.1

4.9

4.6-

7.0 .

25.3

19.6

12.2

15.3.

-21.:4

7.9

5.7

5.2

5.3

8.4

11.14**

9.20***

3.91* *

2.9.2

1.89

14'.0 4.p.
,.,.

11.8 6.2 8.15***

- 20.2 6.8 'i-r-',:- 23.4 7.1 10.00***

30;6- 8.4 '' 25.6. 8.9 12.50***

30.2 11.0 29.9 10.5 .60

12.2 4.4 12.3 4.6 08
.

, 18.6 5.4 20.8 5.6 8:80***

16.2 5.1 14.8 6.4 '5.00***
t

28.4 6.0 28.4 7.1 ..00

11.8 4.6 13.4 4.4 8.00***

Critical' Values Needed
Sample:

Vi .05.= 1.96 = 4:-0.5' '*-
.01 = 2.58 = (.01 i* Sacramento City College N = 514
.001 =-329 = 4C,061 ***

,

National N = 7283
, ,,, .

to
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showed that the Sacramento City College Sample Group scored

significantly higher than the national norms on three of the

O.P.I. spbtests; namely, Religious Orientation, Impulse

. Expression,, and Practical Outlook. (See Table 3.)

Atcording to the O.P.I. Test Manual, the "high"

score On the Religious Orientation scale for the Sacramento

City College Sample Group 'could indicate that Sacramento

City College students "are skeptical of conventional religious

beliefs and practides and tend to, reject most of theit,

especially those that .are orthodox or fundamentalistic in

nature (p:.4)." Additional description of, the "high" scores

on the Religious Orientation scale suggests.that !thigh"
, .

scorers "deny that one must be vary ofthose.Who claim not

to believe in God, .that there is something, wrong with a
I

person tub laCks religiods feeling, 'tliat everyone should

have complete faith,inoa supernatural power whose decisions

he obeys without question, or that their church or denomina-
.

tion 'has the only true approach to dod." (Hoist Yonge,

pt 6.)

The Local Panel interpreted the "high" RO score to

mean that Sacramento City College students do not display .,a

traditional view toward religious thought. They also felt

that the Sacramento City College Sample Group was probably

more diverte in it's. religious tolerance than repreSentative

college students.. .The 'RO score- also implied that any Human
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TABLE ITS

O.P.T. SUBTESTS YIELDING SIGNIFICANTLY HIGHER SCORES
FOR THE SACRAMENTO, CITY' COLLEGE SAMPLE

Subtest,
Significant

Mean SD A. ratio Difference

RO(Religious Orientation) 14.0 4.9 8.15 "P =

LE('mpule Expression 30.6 8.4 12.50 P = <.001

PO(Pr'actical Outlook) 16.2 -5.1 5.0e P =' (.001
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Development course suggested by the Local Panel shOuld

present a wide spectrum_of religious theory in orderto be
$

favorably received by students. After much dis6utsion., the

Local Panel concluded that no significant effort Would be,

directed toward the religious aspect of student development

in the co-disciplinary Human Development course model under

consideration. It was felt that there would be great

difficulty identifying knowledgeable instructors who could*

cover the diversity needed in this area.
.1^

According to the 0.P-I. Test Manual, the "high"

Impulse, Expression score fQr the SacramentO City-College

Sample Group could indicate that Sacramento City College
- .

students "have an active iMagination, value sensual reactions

And'feelings (p. 5).Y Further description of the \!,hig"h"

O.P.I. scores suggestS tliat.Sacr&mento City College student§

--11.10?!eeir-at-t dnthe,:lipur oiihe moment without stopping to

think, and that some of, their friends thin.their ideas are

unpractical if not a, . . (they) do not Subscribe
:,t

to ,the statement that they have never done, anything dangerous
.

Tor.the thrill of it." (Heist and YOnge, 1968,

The Local Panel interpreted- the "high" IE score to

mean that Sacramento. City College students tend to react on

the spur of the moment to situations and people.' The Local

Panel concluded that the impulsive nature of Sacramento City
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College students could, on occasion, lead to demonstrative

and negatively aggressive behavior. The Local Panel members.
. .

felt that the traits inherent in the IE scale should be

considered within the proposed Human Development course.

It was concluded that a number of small group activities

could be included in this course'that might assist students'

in their interpersonal relations, particularly in helping

them recognize their impulsive responses to situations and

their effect on others.

According to the O.P.i. Test Manual, the "high"

Pr4ctical Outlook (PO) 'score for the Sacramento City College

Sample Group implies that Sacramento City College students

generally "are interested in practical,.appliea activities,

and'tend to value material possession and concrete accom-.,

plishments. The criterion most often used to evaluate ideas

and things is,.one of immediate utility (p. 5)." Further

.traits of the high scorer' on this subtest include "preference

for short factual questions on tests .. . (students) don't,

liketincertainty and unpredictability, and believe it is the

A A

responsibility of intelligent leadership to maintain the,

established order . . . ." (Heist and 'onge, 1968, p. 6.)

The Loqal Panel felt that the "high" score on the

PO subtestihad significant implications for the overall

design of the co-disciplinary Human Development class. The
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Local Panel keit it was essential that any Human Development
0

course devised must be.organized to include practical-

concerns that could have some immediate use for the students

enrolled. It was felt. that if the'course was to have

widespread appeal and acceptance by students, it.would need

to include such things as the job interview, j'ob. applica-
.

tions, and job informatidp. The:Local Panel als6 thought
z

that the Human' Development course activities should include

T-group interactiorLthat is purposeful and understandable

for most -of the students. Furtheimore, the Local Panel felt

that the PO score obtained from the Sample groups very

wM

much in congruence with their observation of Sacramento City

College stuaents-a-S-A7V-h-OIe. The Local Panel concluded that

the utilitarian viewpoint of Sacramento City College students

could not be ignbred in the Human Development cp0.'se as it.
N,

Is ultimately designed.

The t test between he test results the_aacramento
.

.

City College Sample Group and he national norms for the

0.130. showed That the Sacramento City College group scored

. significantlyaower than the national sample on seven of the
,-

0/P.I. subtests: Thinking Introversion (TI), Theoretical

Orientation (TO.)-, Estheticism (Es); Complexity (Co), Social
;

Extroversion (SE) Altruism (Am), And Response Bias (RB).

(See Table A.)

C
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TABLE IV

O.P.I. SUBTESTS YIELDING SIGNIFICANTLY LOWER SCORES
FOR THE SACRAMENTO CITY COLLEGE SAMPLE

Subtest Mean SD t ratio
Significant
Difference

TI (Thinking Introversion) .21.4

TO(Theoretical Orientation) -17.3
t..

6:9

5.1
,

11.14

.9.20

P =

P =

(001

(.001

.__Esi(Esthaticism) ------3:17.-3-- 4.9 3 :91
t. . .

P = '.001

,Co(CoMPlexity)- 14.6 4.6 -2.92 P = .-61-.

SE (Social Extroverston) 20.2 '. 6.8 10.00 P = .001

Am(Altruiki)
:

_18,6 5.A- --8-.-80-- . P-=. <091'

RB(Response Bias) 11..8 4i; 8.00, P = <001
i

N

N1.17
N
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According to the descriptive material presented in

the 0.P.I.'Test Manual, the "loW" Thinking Introversion

score for the Sacramento City College Sample Group could

'indicate the following characteristics among Sacramento City

, College students: fldislike read4ig serious or philosophical

works, reading serious poetry, writing reactions to a

philosophical point of view or spending leisure time writing

essays . . . 5)." Most thinking extroverts (low scorers)

"show a preference for overt action and tend tWevaluate.
.

ideas on the basis of their practical immediate applicationc_

or- to: entirely Yeje-61-6r avoid dealing with ideas an&,ab-
o

stractions 4) ."

The Local Panel felt that the "low",dbore,on the TI

scale_was congruent with the SabraMento City College student

attitudes manifested by the'"hi4h" score on the Practical

Outlook scale.. The Local Panel felt that these subtest

results Frei to

College Human

rated the necessity for any tacramento City

.
Development course '`design to have immediate

value for students; that is, class activities that are not -

too philodoplfiCal or abstract in their approach or design.

The "low" score on the Theoretical Orientation scale

could indicate the following characteristics for the
.

Sacramen-EO City College,student Sample: "theydo not like.

to read scientific or mathematical articles, or'to write
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about the possible outcomes of a. significant research

covery; prefer having a theory explained to them rather than

attempting to understand it on their own." (Heist and Yonge,

1p.68, p..5.)

The Local Panel felt that the basically practical,

utilitarian, apd restricted range of ideas of Sacramento City

College students was again reinforced-by the results on this

subtest. The implication from the TO scale for the Human

Development course design was similar to those manifested by__

the-re-Suits of the PO and TI scales as the Humaa n Development

course model must have practical:, components within its

course out'lihe.

The "low" score on the Estheticism scale indicated

the following perS'oriality 0aracteristicsof "low" scorers

according to the 0.P4I. Test Manual: (they) "have not
..

dreamed about having time to pa int or sculpture, do not like

to read aboutcartistic,and literary achievements, or'to make

friends with sensitive and artistict men . . . (p.

The Es scale results were alto considered when the

Local Panel reviewed the activities for the proposed co-

disciplinary Human Development course. Several members of ,

the Local Panel felt the Es scale.mea-ktred charactetistics

that could more appropriately be

fine arts classes at the college.

119

addressed in humanities or

This initial judgment
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on the-part of the Local Panel was riot surprising in light

of the conclusion that Sacramento City College students were

practical. and utilitarian in their outlook. No agreement

was reached_on whethe.r additional activity was necessary to

addreSS the "low" score on Estheticism in a co-disciplinaty
4

Humane Development course.

The "low" score on the COmplexity'scale is described

1Dy Heist and Yonge (1968) as indicating the following

characteristics for the "low" scorers: f.(they) "do not like

things to be uncertain and unpredictabld, do not hate regula-
-,

tions, are.pot politically radical, and have not had peculiar

or strange experiences, .,.'. and find straightforward`

reasoning more appealing than the search fox' analogies and

metaphors' (p 6)."

'A "lively" discussion was held on the results of the-

o Some members of the Local Panel felt that the

Sacramento City'College students

radical and in disagreement with

were more politically

regulations on more.occasions

than might be indicated by the "low" score on the Co sul3,test.

However, it was .generally.lconcluded that the "low" scone aid

reinforce the Sacramento City College student characteristics

of practicality and utifitarianisM. The Local Panel also

concluded .that students should be presented, with specific

objectives and tasks in the co-disciplinary Hurrian Developments-.

120
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bourse in order .to' establish broad credibility for the

EuMan Development course.
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According to the descriptive material pretested in
,

the O.P.I. Test Manual, the "low Social ExtrOversion score
, .r

for the Sacramento City College Sample Group could indicate
.4

that the students "do not enjoy teas and receptions, and

their free time is not usually filled by social demands .

do not like to take the lead at social gatherings . . . prefer

to work alone i(p. 6) ."

The-results'of the SE subtest scale did not .surprise

the 1.44Fal Panel, They felt that Sacramento City College

students are generally too buspworking, raising ~a family.
<

...or studying to be interested 'in traditional social activities.

Some Members of the Local Panel referred 'to the failure of

most social events on the Sadramento 'City College campus a§,

being flittherel4i.dence of,non-group orientation of most

Sacramento City College students. The Lodal Panel felt that
I

le Human Development course could provide a viable alternative

to the forMal social gathering Bor Sacramento City College

N, students. The Human Developmeht course could also proVide a

student reference group for those students who are basically

not interested,in traditional group social

t
' "Low"scores on the Altruism subte

are described as indicating the following

among the Sacramento City College student

121.
te.

activityf

st of the 0.P.I.

characteristics

ample: "they
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would prefer to use leisure time to develop a favorite skill

.rather than to volunteer social or public seri.-ice.worki

would' r4ther, not have responsibility for other people, tend .

to be somewhat ppitefule and feel that people pretend to

care more about one another than'they really do." (O.P.I.

-Test Manual, 13: 6.)

The Local panel expressed?considerable ambivalence

when discussing the Sacramento City College results on the

,
Am sub scale, The "low" score wa's viewed to be wresul, t: Of

the ielatively low economic status of most Sacramento City

.College students. 'Sacramento City College had the largebt

financial, aid, distribution fqr any public .community college

in California during' the Spring; 1975t Semester accgrding

to Mrs. June Wilson, Director of 'Financial Aid at Sacramento

City 'college, The Local,Panelfelt hat most Siacramento

.City College students have very little time to .exhibit sbme.

,:of the' volunteer traits measured by the d.P.I. Atsubtest.
'

The Local Panel speculated that students were probably too

busy just existing as a student and worker. However, the

Local 'Panel did conclude that Sacramento City College

students should become cognizant of the factors that con-
. A A

. .7..

tribute to a helping relationship,with others. The Local .0

.

Panel felt that was imperative because of the high numbers
. . .:

. .

of students attacramento City College who indicate they
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N..

wish to prepare for work in a i'elping profession such as
. A ; .

nursing, dental assisting, social service, teachingl.law

enforcement, social welfare, and early childhood - education.
.. .

It was, determined that the do- disciplinary Human Development
A

course shoad address itself to the procedures used to
:,-:.,.. '..T. -, . v . .

assist others- in developing a meaningfWrelationship.
.

°The Respoftse Bias 'score is not classified in the

,same .dimension as the other O.P.I. subtests, .According

.)the 0.P.I. Manual: /

,\/.

v ThispMeasure, composed chiefly of items seemingly
unrelated'to the concept, represents an approach to
obsessing the studeme.s test taking attitude . . . low

b . scorers . . .,., may be trying to make a bad impression
or are indicating a low' state of well being or feelings
of depression . . . low scorers have sometimes felt
-difficulties mounting so'high they could not'overcome
them,.have had periods of-great retlessness . . . .

(pp. 500

The Local Panel-felt the-lown'Score on the RS sub-
,

scale captured the essence of the need for an expanded co-
,

, . 0

disciplinary Human Development concept at Sacramento City

College. The Local Panel'agreed wholeheartedly with the

assessment that,Sacramento City College-students often

express a low state of confidence and well being. The Panel

felt this characteristid could best be dealt with by em-

phe.0.zing self-concept and positive support through the
4.4

t-group experiendes that might become part of the co-
.

disciplinary Human Development course.
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A ftl measure of student characteristics offered
. .

by the 0,P.I. is the
4 Intellectual Dispoiition Category.

Acciording to Heist and Yonge (1968),, "The system

.used to develop the IDC is a way of classifying or locating .

persons at certain points on a continuum of int.ellebtbaI.

disposition (p. 23)." Specifically, the IDC combines six

subtests of the O.P.I. to compare persons on intellectual

interests and orientations to learning. The six scales used

to arrive at the illq,inClude: Thinking Introversion,

Theoretical Orientation, Estheticism, Complexity, Autonomy,

and Religious Orientation. The distinguishing descriptions,r
howe'Ver,, are provided for the most part by the results and

content of the first four scales (TI, TO, Es, and 06).

comparison,btween the IDC results for the Sacramento City

College Sample Group and the National Sample is shown in
A

Table 5.

Fok comparison purposes, the O.P.I. Manual suggests

a clustering of scores on the IDC into groups 11'2, and 31.

. 4 and 5; 6, 7, and 8. A statistical comparison was made

between.the distributions of the,samples, and it was noted

that the following characteristics of the Sacramento City

College Sample were applicable to the discussion of the

Local Panel leading to the design of the Human Development

course model:

O
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TABLE V

113`

COMPARISON OF DISTRIBUTIONS ON THE INTELLECTUAL DISPOSITION
CATEGORIES BETWEEN THE NATIONAL SAMPLE287 Freshmen,

p. 59, o.P.r. Manual) AND THE SACRAMENTO CITY
COLLEGE SAMPLE

Sacramento City College.
IDC frequency % of f ,IDC

<-

National Sample
frequency % of f

1 1 .001 1 19 1.5

2 ', 6 1.2 2 ^65 5.1

Z.
3 25 °4":9., 3 123 13.8

4 55 10.7
,

4 177 21.2

5 128 24.9 5 273 . 33.0

6 194 37.7 6 425', 33.0

7 . 68 13.2 7 125 9.7.

8 37 7.3 8 80 6.2'

Total 514 99.9% 1287 100.1% .
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1., The Sacramento City College sample had a lower

percentage ofstudents.in IDC categorieg 1, 2, and 3. in

the Sacratento City College sample, 6.1 percent was in these

categories as compared to 16,2 percent of the National

Sample. According to the O.P.I. Manual, persons in these

categories "tend .to reach out for,%ivaiety of perdeptual

and cognitive experiendet, many of whiCh are intrinsical

meaningful (p. 25). It should also be-noted that, "the

majority of institutions will draw fewer than five percent

in the top two categories and less than 10 percent in the

top three (p. 25) ."NN

2. The Sacramento City College sample had 35.6
.

percent of its group within IDC categories 4 and.5, as

compared to 35.0 percent of the National Sample falling in

these IDC classifications. According to the 0.P.I.Jianual,

"The people in IDC 5 can best be defined as neutral on this

measured disposition toward intellectual involvement . . .

the IDC 5 range tends to approximate the O.P.I. standard,

score of 50 or slightly higher (p. 25)."

3. The Sacramento City College sample had 58.2

percent of its distribution in IDC categories 6, 7, and 8;

the National Sample had 48.9 percent of its sample within

IDC 6, 7, and 8. Acdording to the 0.P,I: Manual, "the label

unintellectual can definitely be applied to persons in these
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categories''. . . Persons' in Categories 7 and 8

(particularly 8) very seldom express or develop long-range

interest in an educational or academic career (p. 25).'"

.The:Local Panel concluded that the IDC results did
,

not yield any additional informatiOnthat was not already
.

. .

discussed during their summation of the fourteen individual..

',N
r.k.,

s4clatests--crlho- O.P.I. Previously the Local Panel had

discussed those student characteristics measured by the.

O.P.I. subtests that it would attempt to address in the

mOdel, co-disciplinary Human Development Course.. The IDC, .

results further substantiated the conclusions already

reached by the Local Panel that the co-dis4plinary Human

Development course model for Sacramento City College must

include a variety of course activities to maintain student

interest and address the student needs as appraised by the

O.P.I.

Summary of Sacramento City College O.P.I. Results

The t test for independent data'was computed between

the means of the Sacramento City College sample and the

National test norms on each of the fourteen sub scales of

the O.P.I. A minimum significance level was set at,..05',

which yielded,significant differences between the Sacramento

City College students and the,National Norms on 10 of the 14

subtests. The Local Panel concluded that the O.P.I. test

-127 z.
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results showed that,ttle.Sacramento City College student
, -

sample had the following characteristics:

1. A diverse' attitude.towar'd religious thought

2. A tendency to react to situations and people

impulsidly

3. A high need for a,practical and utilitarian

viewpoiritin situations and leatning tasks

4. _The expressed need for things to have an

Immediate value or reward

5. A lack Of interest in things tht are -esthetic

in their orientation

6. A generally conforming attitude toward regula-

tions and experiences

'7. A disinterest in being part of a formal 'social

goup, and the need to often work alone on things

8. A non altruistic attitude toward other people

and situations

9. A lack of self-confidence and positive self-
.

regard

10. A prefereace_for concrete academic activity.

Local Panel Data--Human Development Course Ratj.ng Scale

'The Human Development Course,Rating Scale (Appendix

D) was completed by the eight volunteers who comprised the

Local Panel at Sacramento City College. The Local Panel
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_was aslked to react to Human Development course organization

patterns, course objectives,,,,,and implementation strategies

that were identified as possible components of the yet to

be developed co-disciplinary Human Development-course model.

Section I of, the Human Development dOurse Rating-

Scale was composed of 11 items which were representative of

Human Development course organization patterns. ,identified

by the Local Panel as existing at bther community colleges.

Section II of the Human Development Course Rating

Scale Consisted of 15 items which were determined by the

Local Panel to be objectives commonly associated with*

:Human Development courses at other community colleges.

Section III-of the Human Development Course Rating

Scale contained six items which were considered by the Local

Panel to be possible implementation strategies for the co-

/ Idisciplinary Human Development course.
L

The responses to each item in the three sections of
Ve

the Course Rating Scale were interpketed .in terms of a mean

:desirability rating as indicated by the members of the

Local Panel. The mean desirability rating was the numerical

average of the Local Panel's "responses to the desirability

scale for each item. The mean desirability was developed

by assigning individual responses a value from "5" (Highly.

Desirable) to "1" (Highly Undesirable), and dividing the
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sum of,e;t.he individual valtes assigned by the total number of

responses to that 'item.

To determine the relative importance of the proposed

organ ation, objectives, and implementationistrategies of

the uman Development course it was necessary to establish

critical levels of2acceptance for desirability ratings.

Inclusion of items in the co-disciplinary Human Development

course Model proposed by the Local Panel was based on the

following critical levels of mean desirability:

1. Essential---must be included- -mean desirability

of 4.35-5.00.

2. .Desirable -- should be strongly considered for

inclusion in the Human Development course model--mean.

desirability of 3.35-4.34.

3. Non-essential--should probably be eliminated

from Human Development course model--mean desirability of

0.00-3.34.
1

Each item' on the three sections of the' Human

Development Course Rating Scale was compared individually

to the critical levels of desirability. The scale was

divided into'the following categories for the purppse of.

analysis: Section I-7Course Organization; SeCtion II --

Course Objectives7 and Section III--Course Implementation

Strategies.

1
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Analysis of Data From Section I--Course Organization

The firSt section, referred to as Human Developmeht

organization patterns, contained 11 items which were commonly

found in Human Development courses at other community

colleges. These items were previously discussed by the

Local Panel and felt to be "worth considering" for in-
,

clusion in the Sacramento City College course MO-del.

One of the eleven items in Section IoWasrated as

"essential" to. the Human Development course model. Five of

the eleven items were rated as, "desirable" for 'inclusion,

and five of the eleve.i items were rated as 'non-essential"

to the Human Development course model. The critical values

... of-the items are presented in Table 6 in rank order.

Item (A-5) , "course is offered both day and evening,"

was ,considered "essential' to.the Human Development course

,model at Sacramento City C011ege. In the past year there

has been a marked increase in interest among evening students

to have an opport'Unity to take a Human Development course.'

Therefore,. the Local Panel felt that the.co-disciplinary

course should be offered initially in both the day and

evening.

Item (A -2), "academic credit given for course in

both Human Development and instructional departments with'
t.

cross-references in catalog," was judged to be "desirable"

for the co-disciplinary Human Development course. The

4
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CRITICAL VALUES OF LOCAL-PANEL RESPONSES TO SECTION I
.

OF THE HUMAN DEVELOPMENT COURSE RATING SCALE

Number of Mean Critical
Proposed HD Organization Pattern .Responses Value

(A -5) Offered day and evening 4'.5.

1A-2) Credit cross-referenced 8 4.12

(A-1).Class size kept. small 8 4'..-0

(A-6-c). Required.for students on
probation .8

CA-6-d)' Required of students in
selected majors 8 3.37

(A-6-e) Required of all students
before graduating 6 3.37

(A-6-b) Required-of "undeclared"
new studenti 8 .3.25

. ,

(A-4) Class attendance only used
for grading 8

.

3.25

(A-8-a)' Required for EOP tudents 8 3.12

(A-3) Course graded A2-NC e 3.0

(A-6-f) Course should be strictly
elective \, 8 3.0
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Local Panel felt the cross reference of credit in two

'disciplines (Human Development and academic department)

wouId%be the epitome of co-disdiplinary cooperation:

Item (A-1) , "class size kept small, 10-15 students

per instructor," was considered "desirable" for inclusion

in the Human Development co-disciplinar?model. The,Local

Panel felt that any t-group experiences included ultimately

in the Human Development course model would be hampered-if .

the class did not.have a low teacher-student ratio.

7f-
/tbms

,

(A-z6-d), and (A-6-e) all pertained

N.--

to whether. the- Human Development course should' be "required ",

of ,selected students. The strongest support for requiring

the course was for (A-6-c), "students on probation." The

Local Panel concluded that a Human Development course, co-
,

Y.

disciplinary in'its design, would probably bdnefit proba-

students (Below 2.0 or, C, overall grade average).

even though this, was classified as a "desirable"

tionary.

H9Wever,

item, the Local Panel concluded that a final determination

would be made at a later date after additional institutional

dialogue.

Even though items (A-6-4) and (A-6-e) were determined"

to be "desirable" on the Human Development Course Rating

Scale, the Local Panel felt it could not.implement the Human

Development course requirements for "students in selected

majors," and "all students before graduating" until after
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tht co- disciplinary Human Devel8pment course model was

carefully evaluated and its effeceiveness accepted within

the institution.
. .

..,.

.

. ..

Items ('A-6-b) , (A- 4) I 1 A-- 6-a} 1-(.A---'3) , and CA-6-f)

'F

I./

,

were rated as "non-essential" organizational patterns by

the Local Panel.

C, D, NC basis"

Panel concluded

Item (A-3) "course is graded on, an

was rediscushed by the Local Panel.- The
r

that the co-disciplinaiy Human Development

course Should be given academic credit, but'' be graded

strictly on a "credit"- - "no-credit" basis; eliminating the

A .4

necessity of gradingstandards which could be detritental

? to student development.

St,

(
Analysib of Data Pkom Sectibn II-- Course Objectives .1

The second section of the course rating scale dealt

with possible objectives for the co-disciplinary human

Development course model. This section contained 15 items

which were previously judged by the Local Panel as_beipg,

"desirable self-delielopment.objectives" for students at

Sacramento City College. Many of the Human Development

- course objectives proposed in Section 'II were also objec-

tives of Human Development courses taught at other community

colleges.

The objectives presented.by the investigator. in

Section II were h consensus of the'Local panel's previous

meetings.- Therefore, it was not surprising to find that the

*),
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Local Panel-was largely in agreement on the desirability of

. the proposed course objectives. Eleven of the fifteen

.objectives.in Sectiort II were rated by the Local Panel as

"essential" to the course model. The other four objectives

presented in Section II were rated as "desirable" for inclu-
.

%sion in the model. None of the objectives in Section II were

viewed by the Local Panel as "non-essential." The critical

values of these items are presented, in Table 7 in rank order.

Items -0-1) and (B-5) were felt to be "essential"

components'of Any Human Development Course model. Item (B71),

students develop an interest in their-own personal growth

and development," was viewed as a major objective of any
.

co-disciplinary Human Development effort. It was felt that

. Item (H-5), "students learn to plan for peisonal change using

his/her strengths and abilities,". was "essential"4:to the

raseoverall goal of helping students raise their self-contept "

through Human Dev lopment group experiences. Purkhermore,
a . ,

the Local Panel viewed these objectives as the cornerstynes
.

of any proposed Human Developmerrt- course model.

Item (B-9), "students learn how to. evaluate and use

job information," was a component which the Local Panel:

wanted to include in the model. Sacramento City College. '

students are practical in their orientation, and most

students frequently express concerns about.finding a suitable

job. A ,Comporient related to the individual career deyelop-

ment.seemed, thereforer'to be imperdfive,to the model...3

. 1 3 5
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TABLE VII

*at

:1242

CRITICAIt VALUES OF LOCAL PANEL RESPONSES TO SECTION .II
OF THE HUNAN DELOPVIENT COURSE RATING SCALE -

Number
.

of . Mean dritical,
Proposed HD Course Objebtive Responses`. 141116.

1811) Develop, interest in personal:
groWth

(B-5) Plan foi. personal change
using strengthd

(B -9j Evaluate and useob
information o

(B-14) Learn to make decisions
under stress

'8

8 4.75

..

4 ::"62.

4.50 .

(

(B-8) Clarify,, values relationship
'

to others. .

r--

.4.5Q

(3-15) 'Develop a reference group 4.37

(8-11) Develop awareness of social
and government forces 8 , 4.37

(B-6) Students.ldarn to make career
plans 8 4.31

(B-4) Communicate-more effectively
with others 8 4;37

O (B-3) Student experience basis.for-
course activity 8 4.37

(B -2) .Learn to better organize
their time 8 4.37

(B-13) Letrn Itow to manage money 8 4.12

(B -12) .Learn to talk about their
feelings 8 4.12

(B-7) Get along with all types of
people 4.12

(8-10) Learn college rtfles and
*regulations

-,

i 3.37,
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Item (B-14) , "students learn how to better make

decisions under stress," was felt to be an "essential"

objective for the HUman Development course model: The

results of the 0.P.I. Sample Group indicated that'Sacramento

City College stu dents tend to be impUlsive in their reactions.

Consequently, the Local panel felt that the Human DevelbpMent

course model should include some exposure to the development

and management of decision making skills. Specific small,

group experiences would have to be designed tcraddress this

"essential".objective.

Item'(B-$); "students learn tp Clarify their own

values in relationship" to others,'!' wds vl.ewed by the.Local,
. . , 4

Panel asbeinig acckliiion component of most Human'Deiielopment

,,courses being Offered in community colleges.' The' Local Panel '-
.

,

felt that some of..the values"exercises preseAted as part of
( ,

the Human Potential Seminar (McHolland, .1972) wokild "need .to

be included_ as part <4.the Sacramento City College 'co-.
.

. 'disciplinary model.
P

Items (B-15),:. "students-develop-a reference group

where they may openly express their concerns," (B-A),

ti

ft.

"students learn to communicate more effectively with

others," and (B-3)°, "students' experience form the basis for

the course activity," were all viewed as fundamental Human

Development course objectives. All three of these objectives
.
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have been consistently included as objectives ,for Human

Development, courses in community colleges across the country...

The LocalPanel felt these "essential" self-development

activities must be included in :the Human Development co-,

dfsciplinary,.course model for Sacramento City College.

Item (B-11), "students develop more awareness of the

social. and government forces in the community," was felt to

be an "essential" componetit of a Human beimlopment course
.

model for Sacrament City College. Sacramento City College

haS'jaAl*Rh percehtage off, ethnic minorities enrolled in the

school -(Thirty-six perdentaccording to the Assistant Dean

for Research). For this reason, the Local Panel felt a dis-

cuSsion of the social forces inherent in the community was

"essential." SaeramntO is the State Capitol of California,

and it is essential that there be a discussion of the

government forces that affect the community since the daily

lives of the students in Sacramento are definitely influenCed

by the State government.

Item (B-6), "students learn to make career plans

basedeon individual,competencies," was also considered an

" essential" objective. for the co-disciplinary Human

Development course model for Sacramento City College.

Item (B-2), "students should learn, to better organize

their time," was viewed as an "essential" objective for the

Human Development course. The Local Panel felt this objective
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was important to any student, particularly the students at

Sacramento City College, who often hold jobs in addition to

going to'school. The Local Panel felt that group exercises

ain goal setting would he generally beneficial and helpful in

meeting the objective of helping students to better organize

their time.

Fdur objectives in SeCtion II were rated as

"desirable" by the Local Panel. Two of the objectives,,

items (B-12) and (B-7), were viewed as important objectives.

The Panel'felt that these two items were compatible with the

overall goals of Human Development Instruction and.should'be

included in the-Human Development course model. Item,(B-12),

"students learn to talk about their personal feelings with

others," would.be*fulfilled by many of the small group

experiences. Item (B-7), "students develop the ability to

get along with all types of people," would also be met as.

an objective through a variety of the structured group

experiences.

The objective in item (B-13), "students learn how

to manage their 'money better," was considered to be

"desirable" for the Human Development course model/ but it

was not included as a specific course objective. Item (B-10),

"students learn the rules and regulations of the college,"

was rated as "desirable." After a rediscussion of this
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objective, it was decided by the Local Panel that this objec-

tive was "non-essential" to the HuMan Development course

model, and it would' not be.included as a course objective.
-

Two members of the Local Panel suggeS*1,that an

additional student objective should be "to assist students

in developing a positive attitude toward work:" The other

members conburred, and the decision was to include a

reference to this in the Human Development course model.

Four additional objectives were suggested by the,

Local Panel for possible inclusion. However, no.additionai

course objectives were added, as it was determined that

these suggested objectives were already covered in the,

previously agreed upon course objectives.

Analysis of Data From Section III--Course Implementation

'Strategies

The third section of the Human Development-Course.

Rating Scale assessed the possible implementation strategies,.

for the co-disciplinary course model. Section III of the

course rating scale was designed to assess the attitudes of

the Local Panel as to future course activities, as well as

to finalize the schedule for the Human Development course

model. Section III contained six summary. items which were

previously discussed by the Local Panel.
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, One of the six strategies presented to the 'Local:

.129

Panel in Section III was viewed as "essential 'to the

implementation of the Human Development course model. Four

of the six ^strategies'presented in Section III were viewed

as "desirable" to the future Human Development course model.

One of the strategies in Section III was viewed as "non-

essential" to the course model. The data compiled from

Section III is presented in Table 8 in rank order.

Item (C-2), "instructors and counselort are .reguired,

to attend an in-service meeting prior to course implementa-

tion,' was viewed as an "essential" implementation strategy

by the Local Panel:

The Local Panel felt that the co-disciplinary Human

Development course was unknown concept to the great majority

of teachers and counselors at Sacramento.City college.

Consequently, -Humen-D-eVelbpffidht-deidise plahning and teaching

strategies had to be thoroughly examined prior to actual

implementation of,an effective co-disciplinary Human

Develdpment program. The Local Panel concluded that the

model formulated as a result of this study was a beginning,

and that additional input from professional staff at

Sacramento City College would be needed in the future. It

was also noted that there was no assurance that the two

instructors involved in theLocal Panel activities completed
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TABLE VIII

CRITICAL VALUES OF LOCAL PANEL RESPONSES TO SECTION III
OF THE HUMAN DEVELOPMENT COURSE RATING SCALE

Number of
Proposed HD Course Strategy

Mean Critical
Valuealue

(C-2) Instructors and counselors
attend in-service 8 4.87

(C-1) HD course model offered
Febiudry, 1976 8 4.0

(C-4) Students ,given course
outline in advance 8 4.0

(C-5) Evaluation includes are-
and post-test 8

(C-3) Cours"e should initially
be nine weeks or less 8 3.75

(.0 -6) Sacramento City College offer
more than one c6:-disciplinary
course initially 8 3.25



in conjunction with thiS study, would be ,available during.

'the 1975-76 year to co-facilitate the Human Development

course 'model. If the two instructors currently involved

(Dr. Crowley and Mr. Stinson)- could not adjust their

teaching'scheduleS, any other instructors would need some

in-service training prior to co-facilitatingthe Human ,

Development course model. The Local Panel concurred that

a proposal for funding an in-service program for co-

disciplinary Human Development instruction should be pre-
:

sented to the Co,llege Staff Development Committee for

Fall, 1975. Dr. Stupka and the investigator were directed

.td prepare the proposal for co-disciplinary Human Development

in-service and topresent it to the Staff Development

Committee for approval and necessary funding.

Item (C-5), "evaluation of class effectiveness

should include a'pre- and post-test measure of students

enrolled," was rated as "desirable" by the Local Panel.

feeling was that a thorough evaluation of any future co-

The

O

disciplinary Human Development course model was desirable.

However, no definitive system of pre-post class evaluation

was devised by the Local Panel.

Item (C-1) , "the co-disciplinary course 'should be

offered beginning February, 1976, if Curriculum CoMmittee

approval is granted," was rated as "desirable" by the

Local Panel. The Local Panel felt that the=co-disciplinary

, .
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Human Development course'should be offered as soon as

_ possible, concluding that the earliest this could occur

would be February, 1976. The College Curriculum Committee

'approval process generally takes a minimum of three months,

and the proposal to offer a co-disciplinary Human Development,

course could not be presented to the College Curriculum

Committee before September 1, 1975.

Item (C-4), "the students should be given a course

outline pribr to enrollment," was rated as "desirable" by

the Local Panel. After considerable- discussion, it was

concluded that it would not be deSirble to present a

printed yl4bus to students who enroll in the initial

sections of the course. However, it was suggested that

students should be given an overview of the course prior to

enrollment, and a topical outline of proposed course activi-

ties at the firS't class meeting. A printed syllabus would

be formulated after the initial evaluation of the course by

students enrolled in,the class.

Item (C-6), "City College should offer more than

one co-disciplinary Human Development course initially,"

was rated as "non-essential" by the Local Panel. The Local

Panel felt additional Human Development course models could

be developed as a result df subsequent in-service activities.

However, to offer more than one co-disciplinary course

initially was thought to be presumptuous. The Local Panel
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felt that an expansion of the co-disciplinary course model

to include additional sections should take place only if

there is a demonstrated student need assessed through

testing or student evaluations of existing Human Development

.course models.

The Local Panel's Consensual Model for a Co-Disciplinary

Human Development Course

The Local Panel concluded its activities.by

developing a consensual model for a co-disciplinary Human

Development course. .The model was developed after the

following activities were conducted by the Local Panel:

1". In-service sessions on Human DeVeloptent

Instruction' were completed. The in-service included a.

careful examination of existing Human Development courses

-at other community colleges°that had course activities that

were applicable to, the proposed Sacramento City College

Model. ,

2. The, O.P.I. test results were reviewed, and a

;

comparative measure of the Sacramento City College students'

characteristics with National Norms was obtained.

3. The Human Development Course Rating Scale results

were revieKed by the Local Panel. The Local Panel- used the

results obtained from the Rating Stale as a guide to the
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completion of the co-disciplinary Human Development course

model.

The consensual model developed by. the Local Tanel

was forwarded to the National Panel by the investigator.,

The Local Panel concluded that the National. Pane'l's reac-

tions to the course model, developed by the Local Panel,

would result in a model Human Developthent course to be--

.presented to the College Curriculum Committee for review

in the Fall, 1975.

The consensual model developed by the Local 'Panel,

that was forwarded by the investigator to the National

Panel of Experts for their review, is contained in

Appendix F.

National Panel Reaction Instrument

The National Panel ,Reaction Instrument (Appendix G)
(1.

was completed by the seven representatives of community

colleges across the country selected to.participate in

this study. Thp National Panel of Experts was asked to

react to the consensual model for a co-disciplinary Human

Developmtnt course compiled as a result of the activities--

of the LoCal Panel. The National Panel of Experts was

asked to respond specifically to the proposed Human

-N Development coarse entitled "Living and Working in

Sacramento.". The National Panel Reaction Instrument



included 101 items divided into four parts which corresponded

directly to the components of the co-disciplinary Human

Development course model compiled by the Local Panel.

Part I of the%National Panel Resaction Instrument was

composed of 15 items designed to assess the propbsed descrip-

tion for the consensual Human Development course model

compiled by the Local Panel. In addition to the 15 items,

the National Panel Reaction Instrument included an Open-

ended question. The open-ended question enabled the National

Panel of Experts to suggest alternative descriptions for the

final Human Development co-disciplinary-course model.

Part II of theliational Panel Reaction Instrument

contained 12 items designed.tb assess the-proposed general

course objectives for the consensual Human Development course

model compiled by the Local Panel: In addition to the 12

item, the National Panel Reaction Instrument included an
.

open-ended question. The open-ended question enabled the

National Panel of Experts to suggest alternative and/or

additional general course objectives.
,

Part`III of the National Panel Reaction Instrument

contained 19 items designed to assess the proposed student

objectives for the co- disciplinary HuMan Development course

model developed by tche Local Panel. The open-ended, question
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tl

included as the twentieth response in Part III enabled the
6

National Panel of Experts to suggest alternative and/or

'additional student objectives.

Part tV of the National Panel Reaction Instrument

contained 53 items. Fifty-two of the items were designed

to correspond directly to the course activities in the

seven learning modules included in the Human Development

model produced by the Local Panel. Part IV alsoaincluded

an open-ended guestion.as a final reaction item for the

National Panel,of'Experts.- The National t'eulelmembers were

asked to suggest additional course activities which were

applicable to the co-diSciplinary Human Development course

model being developed in this study.

The responses to each item in the four parts of the

National Panel Reaction Instrument were interpreted in terms

of a mean desirability rating. The mean desirability rating

was the numerical average of the National Panel of Experts'

responses to the desirability scale for each of the 101

items. The mean desirability was developedgby assigning

individual responses a value from "5 - Highly Desirable" to

"1 - Highly Undesirable," and dividing the sum of the

individual values assigned by the total number of respohses

to that item. ,

To determine the relative importance of the National

Panel's reactions to the consensual model developed by the
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,Local Panel, it was necessary to establish critical lev4ls

of acceptance for the desirability ratings. Inclusion of

) items im the final co-disciplinary Human Development course
0

model resulting from this study was based on the folltiwing

critical levels of mean desirability expressed by the

National Panel of Experts:

1. 'Essential"--must, be included in final Human.

Development course exactly as'presentedmean desirability'

of'4.35-5.00.

2. "Desirable " -- should be included in the .final

model as presented unless a viable alternative is suggested

by the National Panel of Experts in the open-ended section
0

of the Reaction Instrument--mean desirability of 3.35-4.34.

3. "Non-essential"--should be eliminated -or

altered radically before being included in the final co-

disciplinary Human Development course modelmean desira-

bilitybility of 0.00-3.34.

Each item in the foilic: parts of the National Panel
. q

Reaction Instrument as compared ihdiM.dually to the. 01.

critical levels' of de. irability. The Reaction Instrument

was divided for the purpose of analysi. into: Part I--

Description; Part II--General Course Objectives; Part III--

Student Objectives; Part IV--the seven learning modules as

presented by the Local,Panel.
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Analysis of Data From Part I -- Description

The first part of the NetioAal Panel'ReactiOn
, ,

Instrument pertained to the propbsed Human Revelopment

'138

A
course description. Part I contained 14 items that directly

corresponde6 to the course description developed by, the
0

Local Panel. .

Eight of the fourteen course description items in

Part I were rated "essential" by.the*Naiionll Panel of

Experts.

Foux of the fourteen course desbription items.in"

Part I were rated as "desirable" by the Nationai Panel of

ExpertS.

qt
iTwo of the fourteen course description items in

Part I of the National Panel'Reaction Instrument were rated

las "non-essential" by the National panel of Experts.)

The critical values of the reactions t?) Part I of
L 4

Q.4
the National Panel Reaction Instrument are presentedin ', .

Table 9 in rank:order. .

It was determined that the eight proposed courses .
, ,

items rated as "essential" by the National Panel wo4d.be

included in 'the final co-disciplinary Human Development course

model exactly as they were presented by the National Panel:'. . .,. ..

No modification of any kind was proposed to items (L9 -e),
..

.
..

, .

°

(9-f), (9-d)j (9-a), (8), (2), (9-c), and (.3). They IDIDed'red ,.

in the final course model as originally devised.

I
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TABLE IX

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO PART I.
OF THE NATIONAL PANEL REACTION INSTRUMENT.

Number of
Description Proposed Responses'

Mean,Critical
Value

6

(9-e) Values clarification . 7 4.86:

(9-f) Personal communication skills
developed 7 4.86'

(9-d) Career decision making skills 7 4.71 .

.(9-a) Personal and social growth 7 4.71

(8) Teachers and counselors co-
facilitate 7 4.71

(2) No prerequisites 7 4.71

(9-c) Self-concept for, education
and vocational planning 7 4.43

,
.

(3) Three semester hour credits 7 / 4.43

(9-b) Understanding. of local
government 7 4.29

(4)\ '
\

Nine weeks, six, hours
pOr week 7 3.86

(5) One_lecture/discussion-
two .small groups . 3.71 .

(7) Lectures, speakers, group
discussions. 7 3.43

(6) Credit/nocredit grading 7 3.29

(1) "Liv"ing and Working in
Sacramento"

\
7 3.14 .

151



. 140

The four items rated as "desirable" by tile National

Panel of Experts were also included-in the fiAal course

model. However, it was noted that the National Panel of

Experts expressed some concern about being able to cover

the proposed material in a nine-week period (item 4). The

Local Panel discussed this issue, and it'concluded that

the-nine week, two houts per day format would be most

compatible with.student needs at Sacramento City C lege. ,

Most of the Human Development I classes burrently offered

are nine weeks in duration.

.N
.

The comment by one of the members of the National

of Experts, "I have a bias against lectures and

speakers in Human Development classes," was discussed in

conjunction with the proposed description (item:7). It was

concluded that the co-disciplinary format of the'Human

Development course model implied- that there was a need. for

involvement froth a wide variety of sources, and some of

the people could only be included as guest speakers due.to

time limitations. It was , concluded that lecture presenta-

tions and guest speakers would be kept ,to a minimum in

congruence with the objectives for that activity.

Item (6),"grading credit/no credit," was rated as

"non - essential" by the National Panel of EXperts.. The

rating "highly undesirable" by three of the 'National Panel

152.
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in conjunction with Item (6) indicated a concern for non-
,

credit Human-Development experiences, The Local Panel

thought the National Panel obviously misinterpreted the

intenticrs of the Local Panel. The credit/no credit grade

system at Sacramento City College means that credits are

earned, but no letter grades are given fOr the class. The

credits earhed are treated the same as all other `credits

earned at Sacramento City College, and no attempt is made

to de-emphasize the importance of any class by assigning

credit/no credit grades. Credit/no credit grading is an

option that Sacramento City College students-have in all

courses offered as part of the college program. However,

a cumulative unit limitation is placed on -Lhe number of

units of credit/no credit a student may earn. It was

concluded that the proposed co-- disciplinary Human Development.

class would follow the conventional grading system of

. assigning letter grades, but that students would be made

aware that' they have an option of a credit/no credit grade

in the course.

Item *(1), "Living and Working in Sacramento," was

rated as "undesirable" by the National Panel. The National

Panel submitted the following alternate titles for considera-

'tion: (1) "Becoming You at Sacramento City College,"

(2) "Becoming You in Sacramento," and (3) "Changing One's

Self in Sacramento." It was decided that a change in the
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course title would be made.' The title for the final course

.model would 1e "You and Your Life in Sacramento."

Analysis of Data From Part IICourseObjectives

The second part of the-National Panel Reaction

Instrument pertained-to the proposed,Human DevelopMent

course general course' objectives.{ Paq II contained twelve

items that directly-corresponded to the general .course

objectives developed by the Local Panel.

Five of the twelve items in Part It were rated as

"essential" by the National Panel of Experts.

Seven of the twelve items in Part II were rated as

"desirable" by the National Panel.\

none'of the items in Part II of the National Panel

Reaction Instrument were rated as "non-essential" by the

National Panel.

The critical values assigned to the items in Part II

of the National Panel Reaction Instrument are presented in

Table 10 in rank order.

The five items in,Part II rated as "essential" 'by

the National Panel were included in the final Human

Development course model as they were presented in the

consensual model. No modifications were proposed for

items 2, 5, 11, A, _and 8.

154



. 143

TABLE X .

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO PART II
OF THE NATIONAL PANEL REACTION INSTRUMENT.

-

Number of,. _Mean Critical
General Course Objectives. Responses Value

(2) Plan for personal change
using strengths 7 5.0

(5) Clarify values in relationship
7. 4.71to others

(11) Establish a referetnce group
for students 7 .4.57

(4) Learn how to make better
decisions under stress 7 4.43

(8) Supportive environment to
assist communication 7 4.43

(12) Learn how to talk about
personal feelings 7 4.29

(6) Learn how to better organize
time 7 4.29

(1) Develop an interest in
persgnal growth and development 7 4.29

(10Y Develop an awareness of
social forces 7 4.14

(9) Make career plans based on
individual competencies 7 4.14

(3) Develop techniques for evaluating
and using_ vocational information,. 7 4.14

(7) Utilize past experiences as part-
lof Human Development course
activity 7 4.0
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The seven items rated as "desirable by the Rational

Panel, of Experts were also included in the final co-

disciplinary HUman Development course model., No significant

adjuStments were made in the intent of these seven general

course objectiCs (Items 12, g, 1', 10, 9, 3, and 7).

Holdever, the comments by one member of the National Panel of

Experts led to a modification in the wording of the geheral

course objectives in the final course' model. The folloWing

quotations characterized his concerns: "To assist, to

help--these° have subtle put-downs in them (the poor thing,

student)" . . . . "To invite the student to .become aware of )

how to present oneself to others in positive ways," "To

invite the student to become more the person he/she wants

to be," were suggested as-substitutes. It was concluded

that the words "help" and "assist" needed to be modified

in the final course model when referring to those general

course objectives that were'rated as "desirable" by the

National Panel.

Analysis of Data From Part III--Student Objectives

The third part of the National Panel Reaction

,Instrument pertained to the, proposed Human Development

course student objectives presented in the consensual

course model prepared by the Local Panel. Part III
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contained 19 items that directly corresponded to the student

objectives developed by the Local Panel.
e

Fourteen of the nineteen items in Part III were

rated as "essential" by the National Panel of Experts.

Five of the nineteen student objectives in Part III

were rated as "desirable" by the.National Panel.

None of..the nineteen proposed student objectives

presented in Part III of the reaction instrument were rated

as "non-essential" by the National Panel;

The critical values of the reactions to Part III of

the National Panel ReactionInstruMent are presented in

Table 11 in, rank order.

The 14 items rated as "essential" by the National

Panel of Experts included items: 18, 10, 5, 3, 2, 8, 4, 6,

9, 12, 16, 14, 11, and 7. These items were included in the

final co-disciplinary Human Development course model with

no significant changes. .The only changes made in the con-
P41,

sensual model of the Local Panel would be in the nature of

some minor changes in wording. Several of the items pre-
.

sented in Part III included the qualifying word, "more." It

was concluded that the word "more" would not be included in

the final Human Development course model when expressing the

proposed student objectives.

The five items-rated as "desirable" by the National

Panel of Experts were also included as student objectives in
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TABLE XI

146

CRITICAL VALUES OF NATIONAL' PANEL RESPONSES TO PART III
OF THE NATIONALPANEL REACTION INSTRUMENT'

Number of
Student Objectives .ResPonses

Mean Critical
Value

(18) Identify and solve personal
and career problems 7 4.86

(10) Set and achieve long and
short term career goals 7 4.86

15) Relating with and more
appreciative of different people 7 4.86

(3) Comfortable and secure in
being myself 7 4.86

(2) Confident in my dealings
with others 7 4.86

(8 Meeting career objectives
and directing life style 7 4.71

(4) More satisfying interpersonal
relationships 7 4.71

(6) Listen, and hear the meaning
in statements of others 7 4.57

(9) More aware of potentialities,
see from standpoint of possibility 7 ',4.57

(12) Identify satisfying life style 7 4.57

(16) Importance of work as it
relates to my life goals 7 4.43

(14) Aware .of aptitudes and skills
\

that contribute to career choice 7 41.43
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TABLE XI (CONTINUED)

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO PART III
OF THE NATIONAL PANEL REACTION INSTRUMENT

Student Objectives
Number of
Responses

Mean Critical
%Value '

(11) Aware of job opportunities
in Sairamento area 7 .43

(7) Aware of negative effects
of labels and stereotypes 7 4.4.3

(19) Aware of helpful and negative
feeling in groups 7 4.29

(15) Discovered what is tray
important 7 4.29

(13) Relate values to those ofi
society 7 .29

(1) Feel more competent 7 4.29

(17) I have become more
synergistic 7 3.71

--_
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the final Human Development course model developed as a

result of this study. No significant modifications were

made to items 19, 15, 13, 1, and-17.

Two members of the National Panel of Experts,

expressed some general concerns dbollt the student objectives.

The Concerns expressed by these two National Panel members

were reiterated in the following quotations:

Sharing of feelings is always a by-product of
group cohesion and skillful facilitation--not a
function of behaviOrai objectives.

More never says yes or nosuggests making
progress; but 'not essential change or cure.

How can you measure these behavioral objectives?
You must develop an evaluation component to measure
what, if any, change took place. -

Conider the individual growth contract for.
students, negotiated with each student at-the-beginning
of the course. They will help that individual make
sense out of the experience.

4

These comments made by members of the National

Panel of Experts were' considered in the final Human

Development' course model developed as a result of this

study. It was, conclUded that a specifiC evaluation com-

ponent needed to be developed as part of the final co-

disciplilary Human Development course model to measure any

changes in the student that resulted froM the course

activity.
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Analysis of Data From Part IV--Course A pities

The fourth part of the National Panel Reaction

Instrument was an evaluation of the proposed\Human

Development course activities. The proposed course activi-

ties were developed,as part of the consensual model of a

Human Development course. The proposed course activities

were designed to respoild to the, general course and student

'objectives that were proposed as part of the co-disciplinary

Human De4pment course model. The course activities were

arranged into seven learning modules that would cover the

nine week, three unit Human DeVelopment course organized by

the Local Panel. Part IV of the Reaction Instrument

contained 53 items,, divided into seven sub-sections

corresponding to the propbsed seven learning modules.

Thirty-three of the 53 course activities within the

seven learning modules were rated as "essential" by the

National Panel of Experts.

Twenty of the 53 course activities within the

seven learning modules proposed by the Local Panel were

rated as "desirable" by the National Panel of Experts.

None of the 53 course activities proposed by the

Local Panel were rated as "non-essential"'by the National

Panel of Experts.

Analysis of Learning Module One. The critical

values of the reactions to Part IV of the National Panel

161
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Reaction Instrument, Module One, are presented in Table 12

in rank order.

Five of the seven items in Part IV, Module One,

were rated as "essential" by the National Panel of Experts.

The five "essential". learning activities for Module One

were items 1, 7, 6, 5, and 2. These were included in the

final co-disciplinary.Human Development course model with

no changes.

Two of the seven items in Part IV, Module One; were

rated as "desirable" by the National Panel; items 4 and 3.

Modifications were made in both of these items before being

included in the final Human Development course model.

,IThetoilowing comments made by two'uti6kbers-Nof the

Natidnal Panel of Experts initiated the modifications of

item 4 and 3 of Learning Module One:'

Personal growth requires risk taking which makes
s ecific activities of the class secondary to the
environment. . . review best group leader charac-
tristics.

M9dify the.unfoldment and do make sure the in-
structors participate too: . . Avoid teacher-
studnt,.one-up/one-,down

The personality inventory that will be introduced

will be the Tennessee Self Concept Scale. It was concluded

that the Tennessee Self Concept Scale would best assess the

personal growth of the individtial students. The test would

162
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TABLE XII

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE ONE,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT.

Course Activity

(1) Discuss course objectives

(7) Listening to others-

(0- Empathetic recall

(5) Personal unfoldment

(2) Survey student' needs

(4) Complete personalj.ty
inventory

(3) Introduce college
instructors

Number of
Responses

Mean Critical
Value

7 4.86

7 4.71.

7 A.57

7 4.43

7 4.43

7 4.0

7 3.71
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be given at the beginning of 'Module One,' and again atkthe

conclusion of the course. The assessment of gzowth in

,student self concept would be the purpose of the testing.

Item 3, "introduce all college instructors," was

modified to become a part of the enfoldment exercises. The
.

I

students would be introduced to all of the instructors

involved in the co-disciplinary Human Development course

in an informal groupexercise. The class environment would

be set at the initial meeting through group exercises.

Analysis of Learning Module Two. The critical

values of the reactions to Part IV of the. National Panel .

Reaction Instrument, Module Two, are presented in Table 13

in rank order.

Five of the eleven items in Part,IV, Module Two,

were rated as "essential" by the National Panel of Experts.

The five "essential" learning activities for Module Two

were items 7, 4, 3, 8, and 5. 411 five of these items were

included in the final co- disciplinary Human Development

course model with no modifications. f.

Six of the eleven items in Part IV, Module Three,

were rated.as "desirable" by the National Panel of Experts.

The six "-desirable" :.tems
Vr

(1, 2, 10, 11, 6, and 91 were

reviewed prior to being included in the final co-disciplinary,

Human Development course model. Item 1, "discussion of
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TABLE XIII

153

CRITICAL VALUES OF NATIONAL PANEL.RESPONSES TO.MODULE TWO..,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

Course Adfivity .

Number of
Responses

Ila

Mean Critical
Value

(7) What am I interested in?

(4) Achieving short term goals

(3) Short term goal setting
techniques 7

(8) Introductipn to Sacramento
City College Career Development
Center

7

7

:' 7

7

4.57

4.57

4.57

4.43

(5) Long term career goals 7 , 04.43

(1) Personality tests 7 , 4.0

(2) Discuss test result' 7- 3.86

(10) Read, I Ain't Much Baby:. .. 7 3.86

(11) Develop mind-body awareness 7 3.86

6) Action "Goal Logs" 7 , 3.71

(9) :Read, The' Shared Journey 7 3.57

1.

16 5
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if

personality tests," item 2, "discussion of student test

results," item 11, "develop mind -'body awareness," and

item 6, "introduce"action goal logs," were not change prior

to inclusion in the final co-disciplinary Human Devel pment

course model.

.Items 9 and10 were specific reading refere ces in

conjunction with Module Two. Several members of t

National Panel of Experts suggested that students be given

a choice and additional references be included' conjunc-

tion with the learning -activities in Module Two Items 9

and 10 were expanded to include the following dditional

references as part of the module:

Johnson,, David W. Reaching Out: Int rpersonal
Effectiveness and Self-Actualization

pfeifer, William J. and Jones, John E. A Handbook
of Structured Experiences for Human Rela ions Training

Analysis of Learning Module Three. The critical

values of the reactions to Part IV of National Panel

Reaction Instrument, Module Three, are prevented in

Table 14 in rank order.

Five of the eight items in Part I Module Three,

were rated as "essential" by the National Panel of Experts.

The five essential learning, activities fOr Module Three were

i

depicted in items 6, 7, 2, Ef, and 3.. All five of these'
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TABLE XIV

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE THREE,.
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

.

Course Activity
Number of
Responses

Mean Critical
Value

(6) Personal values clarification

(7) Values auction-

(2) Values of diverse ethnic
groups

.

(8) Reading, societal values

(3) Work ethic in America

(4) Business mores and values

(1) Living and working in
Sacramento

(5) Working for state government

o.

7

7

7

7

7'

7

7

7

5.0

4.57

4.5#

4.29

4.29

4.1A

4.14

3.71
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class activities were included in the final co-disciplinary

Human Development course model with no modifications.

Three of the eight items in Part IV, Module Three,

were rated as "desirable" by the National Panel of Experts.

The three items (4, 1, and 5) were not modified ,and were

included inthe final course, model as presented.

However; members of the National Panel ofExperts

suggested additional references that were applicable to

Module Three. The following references were considered:

Walz, Gary, "Life Career.Development System,"
College Entrance:Examination Board--"Decisions and
Outcomes Examination"

Fullmer, Robert M. he New Management

Analysis of Learning Module Four. The critical

values of the. reactions to Part IV, Module Four, of the

National Panel Reaction Instrument are presented in Table

15 in rank order.

All six of the items presented in Module Fpur were

rated as "es ential" by the members of the National Panel

of Experts. The items presented as part of this proposed

learning module were given the highest overall rating of.

any of the proposed learning activities by the National

Panel of Experts. The National Panel of Experts assigned

. a consensus mean critical value of 4.71 to thiS module.
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TABLE XV

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE FOUR,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT.

Course Activity*

(3) Listening and analyzing
group-activities

(5) Communicating,feelings
with words

(2) Did L hear what you were
saying? '

(1) Listening triads

(4) Role reversal

(6) Feelings based on words
k. he chooses

Number of
Responses

Mean Critical
Value

7 . 5.0

7 4.86
,

7 4.86

7 4.71

7 4.43

7 4.4.3

.
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It was apparent that no modification was necessary to

Module Four.

Analysis of Learning Module Five. The-critical

values assigned to the reactions to Part IV, Module Five,

of the National Panel Reaction Instrument are presented in

Table 16 in tank order. C

All six of the items presented in Module Five were

rated as "essential" by the members of the National Panel

of Experts. The items presented in Module Five were all

related to Robert Carkhuff's problem solving methodology.

The sequence and.content of this problem solving technique

is well known among psychologists and counselors across the

Country. No modification in the activities assigned to

Module Five was, made in the final Human Development course

model.

Analysis of Learning Module Six. The critical

values assigned to the'reactions to Part IV, Module Six, of

the National Panel Reaction Instrument are presented in

Table 17 in rank order.

Four of the seven items presented as learning

activities in Module Six were rated "essential" by the
ry

members of the National Panel of Experts. The four

" essential" items in Module Six included items 2, 5, 6, and 7.
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CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE FIVE,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

Course Activity
Number of
Responses

Mean Critical
Value

(6) Action based on interaction
with values' 7 4.71

(5) Redefine and further clarify
value8 system 7 4.71

(1) Introduction to problem
solving process 7 4.57

(2) Introduction to the
systematic method of problem
solving 7 4.57

(3) Exploring and understanding
the problem 7 4.43.

(4) Developing an alternate
course of action 7 4.43
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TABLE XVII

160

CRITICAL VALUES OF NATIONAL PANEL RE§PONSES TO MODULE SIX,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

Course Activity
Number of Mean Critical
ReSponses Value

(2) What is my value system? 7
Q

4.71

(5) Job resume!, application .

forms, interviews 7 4.57.,

(6) Write and submit resume' 7 4.43

(7) Visit potential job sites 7 4.43

(4) Long and short term job
forecasts 7 4.29

(3) Review of Sacramento
job market - 7 4.29

(1) Strong Vocational
Interest Blank 7 4.14

17Z
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No modifications were made in these career oriented learning

activities presented to the National Panel of Experts as

part of Module Six.

Threeof the seven items presented as learning

activities in Module Six were rated as "desirable" by'the.

,National Panel of Experts. None of the.members of the

National Panel suggested alternatives to the "desirable"

items (4, 5, and_1). It was concluded that the career

development needs of the Sacramento City College students

could best be addressed if no modifications Were ipde in

items 4, 5, and 1. Those items were included in the final

co-disciplinary Human Development course model as presented.

Analysis of Learning Module Seven. The critical

values assigned to the reactions to Part IV, Module Seven

of the National Panel Reaction Instrument are presented in

Table 18 in rank order.

Four of the eight items presented as learning

activities in Module Seven were rated` as "essential" by

the members of the National Panel of Experts. The four---

,

"essential" items in Module Seven' included items.8, 7, 1,

and 6. .

The four "essential" items in Module Seven were

included in the final model with some additional modifica-

tions tot strengthen items 8 "self-evaluation within course,"

173
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TABLE XVIII

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE SEVEN,
.PART IV OF THE NATIONAL' PANEL REACTION INSTRUMENT-

I

Number of Mean Critical
Course Activity Responses , Value

(8) Self-evaluation of course 7

(7) Course evaluation 7 5.0

(1) Review criteria for long
term goals oc, 7 4.57

(6) Develop goal achievement
schedule 7 4.57'

. .

(5) Analysis of peak experiences 7 4.29
. _

(4) Motivation techniques to
complete goals 7 4.29

(3) Setting lOals to correspond,
to life style

(2) "Action Goal Logs"

7 4.14

7 3.86

1'7 4
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and item 7, "overall evaluation of the course." The

National Panel suggested the following additional activi-

ties in conjunction with those two items:

How about scheduling some open rap time--maybe for
students to show and tell, or whatever.

Allow more freedom in the students s' evaluation of
their experiences. Let them express themselves freely.

Include questions for evaluation such as, What did
I like best? Least? Would I recommend this course
to a friend?

The procedures for student evaluation of the course

suggested by theNational Panel of Experts would be in-

. corporated into the final Human Development course model

evaluation component.

Four of the eight items presented in conjunction

with .Module Seven's learning activities were rated "desirable"

by the National Panel of Experts. The four "desirable" items

included items 5, 4, 3, and 2. No specific modifications

to these iterils'were suggested by the members of the National

Panel. The four items.(5, 4, 3; and 2) were culminating

activities to group experiences included earlier in the

proposed Human Development course model so modifications

would be unwarranted unless the activities were to be com-

pletelyeliminated.
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Overall Evaluation Comments Made by the National Panel

of Experts

In addition to specific suggestions for additions

to the seven- learning module activities, the course descrip-

tion, and course references, the National Panel of.Experts

made some summary comments on the proposed co-disciplinaxy

Human Development course model. 'Five of the seven members

of the National Panel gave an unsolicited overall assessment

of the class. These overall appraisals_are quoted as

presented:

The amount of work you have put into this project
is, readily apparent and outstanding. Good luck to ydu
on its rapid conclusion.

Is the course overstructured?

Sorry I. wasn't more discriminating to be helpful. . .

Exdellent.

Really good objectives. This is an, excellent
program.

Looks like a lot of thought has gone into developing
this. Keep me posted.

The overall evaluation of the proposed.Human

.Development course by the National Panel of Experts was

favorrOple as evidenced by the responses to the National

Panel' Reaction Instrument and the unsolicited summary

remarks made by the National Panel members.

O
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Chapter Four Summary

The data presented were based partially on the

results of 'the Omnibus Personality Inventory, Form F

oliitained from a representative sample of 514 studentS

enrolled at Sacramento City Collegeduring the Spring

Semester, 1975.

The Sacramento City College O.P.I. results were

compared with the National Norms by using a t test. The
4

O.P.I. results 'yielded significant differences at a level

of .05 or better on ten of the fourteen subtests of the'

0.P.I, when comparing the Sacramento City College Sample

to the National NorM Sample.

Additional. data were obtained from the activities

of a Local Panel Composed of eight people including in-

structors,

.

counselors, students, and administrators at .

Sacramento City College., The Local Panel examined Human

Development courses at other community colleges and completed

the Human Development. Course Rating Scale whiCh contained 32 L

items measuring proposed Human Development course organiza-

tion patterns, course objectivesland implementation

strategies. The responses to each item in the three sections

of the course rating scale were interpreted 411 terms of.a

mean desirability rating. Those items rated as "essential"

or "desirable" by the Local Panel were reviewed, and included

177
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as part of its proposed co:-disciplinary Human Development

course model..

The National Panel of. perts was composed of

individuals responsible for HumanDevelopmeneinstruction

at seven community colleges across -the country. The NatIOnall

/
.

Panel was noted as having an exemplary co-;.d)sciplinary qiuman

Development course program by meahsf a review of-the
, '

literature.

The National Panel bf Experts responded to, the

proposed co-disciplinary HuMan Development course model*

devised by the Local panel. The responses from the National

Panel of Experts were solVcited by meansof the Nationa)
.

Panel R)action Instrument which contained 101,ittms that

correspondeddirectly,to the,consensual'co-disciplinary

Human DevelOpment course moddl developed by the Local Panel.

The responses to etch item in the.fourlSarts of, the Course

Rating Scale were interpreted in terms of a mean desirability
.5

rating.

The input from the National Panel: of Experts.was

summarized, and included for consideration as partsf.he
to

final co-disciplinary Human Development course model.

4
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Chapter 5

FINAL MODEL AND RECOMMENDATIONS

The purposes of this.study were: (1) to develop a

model fora Human-Development course that is co-disciplinary
2

in its design:and corresponds to the characteristics of
. .

Sacramento City College students'as assessed by a standardized

test 'instrument; and (2) to expand the present, scope of \the

Human Development Instruction program at Sacramento Cityl

College to include members of the counseling staff and

teaching faculty as co-facilitators and developers of a

"Human Development course.

To achieVe the objectives, a series of activities

were conducted at Sacramento City College. These activities

involved a Sacramento City College Local Panel of eight
\

persons including students, instructional faculty, counselors,

:,ar0..administrators; a,NationalfPanel of Experts represenlms-
-

seven community .colleges-across the countryidentified'as

having eztemplary Human DeVelopment Instruction programs.

The procedure followed to develop the ,model course

included:

167. .
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A

1:* A review of the.literatur on Human Development

education in the community colleges.

2. The administration and an lysis of the 0.P.I.,

which was given to a sample of 514 st dents in March, 1975.

3. The activity of-a Local P nel which met eight

.times during the period of March 31 t May 19, 1975. The

Local 'Panel °concerned itself with thel following:

a. 'A. review of Human courses at

other community, colleges

b. A review of the chara teristics'of a sample

of Sacramento City Collegeitudents as-

. /

measured by the O.P.I.

c. The development of a1 co-disciplinary Human

Development course entitled "LrvinTand

Working in Sacramento." This course was

presented to a National Panel of EXperts for

critique

eu The revision of the Human Development course

model following input from the National Panel

Experts

4. The National PaLel of Experts participated in

the following activities during the perida of November, 1974,

1 to July, 1975:

1'80
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a.Members of National Panel of Experts sub-

mitted Human DevelOpment materials to

Sacramento City College Local Panel for

review

b. National Panel members' reviewed the charac-

teristics of the Sacramento City College

sample that completed the

c. The National Panel members dritiqued the

Human Development course model, "Living and

Working in Sacramento," prepared by the

Sacramento City College Local Panel

The activities of the investigator, workifig in con-

junction with the Local Panel and the National Panel of

Experts, resulted in the development of the following Human

DeVelopment course model.

COURSE DESCRIPTION

Proposed Title: Human Development II-, "You and Your Life

in Sacramento"

Prerequisites: None

Credit: Three semester hours transferable to California

State University, Sacramento, as%roup III requirement,
0

elective credit for Sacramento City College AS and AA

Degrees
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Class Meeting Schedule: Nine weeks, six class hours per

'week (2 hours--MWF), one class period lecture/discussion,

two class periods will be small group seminars

Catalog Description: Human Development II is an extension

of Human Development I classes offered at'Sacramento City

College sl;nce 1973. This class is intended to foster the

personal development of students. through a variety of

activities including lectures, guest speakers, group dis-

cussions, individual readings, small group growth seminars,

field trips, and individual conferences. Teachers and

counselors will co-facilitate the class activities.

Class activities will be designed primarily to

enhancd the personal and social growth of the student. An

us,

emphasis will be placed on devel6ping an understanding of

the student's reactions to his/her local environment. Self-
,

concept will.be explored as it relates to educational and

vocational planding. Decision making, personal communica-
.

tion, and values clarification skills will be developed to

better enable the student to live and work effectively in

the Sacramento afea.

GENERAL COURSE OBJECTIVES

General course objectives, are

1. To'invitA studdnts to devdlop an interest in

their_ own personal growth and development.

V
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2. To encourage students to plan for personal

change using his/her strengths and abilities.

3. To'encourage students to develop techniques tor

evaluating and using vocational information.

4. To encourage students to learn how to make

better decisions under stress.

5. To invite students to learn how to clarify their

own values in relationship to others.
/

6. To encourage students to learn how to better

organize their time.

7. To encourage studAlts to utilize past experiences

as a regular part of the Human Development course activity.

8. To create a supportive environment where the

student may learn.:-to effectively communicate with others.

9. To invite students to make career plans based on

individual competencies.

10. To encourage students to develop an awareness of

the social forces in the community that affect their daily

living and job situations.

11. To invite students to establish a reference

group.where he/she mayopenlyexpress concerns.

i2. To encourage students.to learn how to talk about,

.their porE!onal feqlings with others.

183
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STUDENT OBJECTIVES

Student objectives will be met through a variety of

class activities conducted during the nine week course. The

students will also be encouraged to identify and accomplish

other individual objectives d,Uring the nine week period.

These individual objectives will be an integral part of the

course, and will be part of the student's goal setting

activity. Students will be encouraged to complete an

individual growth contract to measure their progress toward

meeting the objectives.

Objectives for students taking the Human Development
4

II course will include, but not necessarily be limited to,

the-following two broad areas of concern: Social Awareness

and Self-Development, and Career Development.

Social Awareness and Self-Development Objectives

Students will be encouraged to free,ly talk about

themselves and their perceptions of the society in which

they live. The activities will be designed to.enable the

student to receive positive feedback. Students will be

encouraged to communicate to others their fe @lincjs about
110.1

themselves and others. Students will also be given to

opportunity to appraise their value systems, and to set

specific goals for their subsequent-social behaior. A

compaHson between perceived individual values and societal

184
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values will also be facilitated through self-assessment

instruments and group sessions.

Career Development Objectives

Students will learn and review the major elements

of career development. They will become aware of and

,explore career, educational, and personal areas integrated

with developing an awareness of lifelong planning'skills..

The sessions dealing with career development will

be goal oriented. Focus will be placed on student exaMina-

tion of 'personal, career, and educational alternatives

through structured group exercises and various self-

',assessment instruments.k Students will be encouraged to

learn planning skills, and subsequently use these skills to

maximize personal choices related to career development.

More specific student objectives are listed below

in terms of "I" statements which we hope would be facilitated

as a result of the course, "You and Tour Life in Sacramento."

1. I will feel competent. '

2:' I am confident in my dealings with others.

3. I am comforiable and secure in being myself, and

have fewer feelings of anxiety.

4. I have satisfying interpersonal relationships.

5. E am comfortable. relating with, and more

appreciative of people who, are different from me.' I have

"-discovered the characteristics that bring people together.
0
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6. I am able to listen for, and really hear, the

meaning in the statements of others.

7.. I am aware of the negative effects and super-

ficiality of societal labels and stereotypes;

6 J8. I feel responsible meeting my personal

career objectives and directing my life style.

9. I am aware of my potentialities, and I can see

myself from a standpoint of possibility.

10. I am able to set and achieve my long arid short

term career goals..

11. I am aware of the job opportunities in the

Sacramento area.

12. I have identified a satisfying life style for

present arid future living.

13. I am able to relate my values to those of

society in general.

14. I am aware of my aptitudes and skills that could
so.

`.contribute to a suecessful,career.

15. I have discovered what is truly important to me.

16. I have discovered the importance of work as it

relates to my life gOals.

17. .I can see both sides of life as being meaning-

fully Telated. I can° see both sides of issues.

18. I- am able to i'dentify and solve personal and

career problems.

186



19. ul am aware of the helpful and negative factors

in groups, and of my own behaviors and,feelings in_groups.

COURSE TASKS AND SEQUENCE

The proposed tasks are preqented as modules, which

can be expanded or contracted based on the needs and wishes

of the ,students. The modules are initially designed for

approximately one week's activity. However, individual

preferences of instructors or students could result in

modifications /
"The course, "You and Yo'ir Life in Sacramentd,"

irielud(4, but is not limited to, the following' specific

course activities

MODULE ONE

Introduction' to Group Process

1. Discuss course objectives. (Large group

.

.activity.)

2. Survey students as to their particular needs.

Why did I take this 'course?, (Large group activity.)

3. Students complete the Tennessee Self Concept

Scale.

4."

4. Personal Unfoldment--Getting to know the in-:

structors and students in the class. Human Potential Seminar--

Kendal] College. ..(Small group activ,i.ty.)

1 8'7
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5. Empathetic ReCall--Human Potential Seminar--

Kendall College. (Small group activity.)

6. ,,,Listening to others in grOups. .Feedback

isession. (Small group activity:)

MODULE TWO

Personal Goal Sfttting and Self-Awareness

.
Personality inventories; What do they measure

anyway? (Large group ativity.)

2. Discuss inventory results with the class

(Individual conferences to be arranged at the request of the

student. (Large group activity.)

3. Short term goal setting techniques. (Small

group activity.)

4. Achieving short term goals. (Small group

activity.)

5. How can I set long term careergo ? ,Discussion

of measurable goals, valuing my goals. (Small group

adtivity.)

6. Introduce "Action Goal Log" to students for

short term goal setting. Human Potential Seminar--Kendall

College. (Small group activity.)

7. What am I interested in? Is there a job for me?

Students complete the Strong Vocational Interest Blank.

1 (Small group discussion and take home test.)
O
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8. Introduction to the Sacramento City College

Career Development Center. (Small group activity.)

9. Introduction to mind-body awareness. Importance

of good mental and physical health. (Small and large group

activity.)

10. Read and review one of the following books:

The Shared Journey,*by O'Banion and O'Connell; I Ain't Much

Baby, But I'm All Got, by Lairrand'Reaching Out:

Interpersonal Effqctiveness and Self-Actualization, by

Johnson.

6
MODULE THREE

a

Understanding and Relating Personal Values to Societal Values

1. .Living and workingin Sacramento--an overview.

(Large group activity.)

2. Values of diverseSethnic groups in Sacramento--

How_do_they differ? How are they alike? (Guest panel, large

group activity.)

3. The work ethic in American Society. Is it still

viable in today's economic world? (Large group discussion.)

4. Business mores and values. (Small group, large

group.)

5. Working for state government - -the backbOne of

Saci'amento economy. (Panel discussion with state workers,

large gtoup activity.)

181
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6. Personal values clarification; identification

and resp6nse to valueS questionnaire. Adapted from Human

Potential Seminar--Kendall College. (Small group activity.)

7. Values Auction--Human Potential Seminar, by

McHolland and Trueblood, 1972. (Small'group activity.)

8. Read and review assignment on societal values.

The books will be selected from a reading list which will

include, bUt not be limited to, such books as:. Future Shock,

Toffler; Man--The Manipulat6r, by Shostrom; The Greening of

ti

America, by Reich; Games People Play, by'Bernei-No Eas.

Victories *by-Gardner; and The New Management, by Fullmer..

MODULE FOUR

Communication and Listening Skills
0

1. Listening triads to identify the concerns of

others. (Small group activity:)

2. Did I'hear what _you were saying' ledback

analysis by others in the triad. (Small group activity0

`S. Listening and analyzing the activities of a

group. Inner-outer circle techniques used to provide

feedback to others. (Small group activity.)

4,. Role reversal. Students will be asked to choose

a role that is not,thetr own. Example: An elderly woman,
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a

a black teenager, and attempt to play the role through a

predetermined crisis situation. (Small group activity.)

5. ,Communicating feelings with words. How do°I

react to the-spoken word? View film, "Who Did'What to

Whom," by Robert Magar. (Large group activity.)

6. Describing how the speaker feels based on the

words he chooses. Managing impulsive reactions. Adapted

from John L. Wallen, Northwest Regional Education

faboratory, 1969. (Small group activity.)

MODULE FIVE

Problem Solving
14.

1. Introduction to the problem solving process.

The Art of.Problem Solving, by Robert Carkhuff, 1973.

(Large grdup activity.)

2. Introduction to the systematic, method of

problem solving espole3ed by Carkhuff. (Large and small'

group activity.)

3. Exploring and understanding the prOblem. Goal

definition. (Small group activity.)

4. Developing an alteinte.course'of action for

consideration. (Small group.aetivity.)

5) Re-define and further clarify the value system

involved vith the problem; (Small group activity.)

191



181

6. Considering and defining a course of action

based on the interaction wj.th a person's, value- system.

.
:(Small grog activity.)

MODULE. SIX (TWO WEEK MODULE)

The World, of Wbrk '

,
. .- 0

1 Discuss and inte7ret the Strong Vocational .

.Interest Blank. (Laige group and small group activiy.)'

..2. Wha.t_is .my. yalue__.sygtem? Am t ready, to go

Work? Life Style affects lob' choice. (Small group

activity.)

3. the market in the SacraMenta-fax.-

'!7kffirmative Action and its effect on me.. (Pr'es'Ontation by

Sacramento City College Placement Officer, large group

4. Long and short term job forecasts. (Presenta-

tion by .Sacramento City College Placement Officers large
r QV,

group activity. )

5 . --Writing a job resume, completing thd application

form, preparing for my interview. _What does the employer

expect from me? (Presentation by` local employers, large

group activity.) a

'6. WHte and submit a personal resume for review

by the instructor. (Horliework assignment.)

192.
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. Visit three potential job sites that are of

personal. interest. (Homework assignment.)

MODULE SEVEN (TWO WEEK MODULE)
;4%

Long Term Goal .Setting and Life Planning

1. Review criteria that should be present in .viable

(Small group activity:).

2. ,Setting goals that correspond to .my life 4.yle.

Set goals that you wishto achieye. (Small group activity.)

Motivation techniques usecrto complete goals.

Feedback and positive reinforcement from others. Strength .

bombardment discussion. ;Adapted from Human Potential

SeminarKendall College. (SMall group activity.)

4.. Analysis of peak experiences. What things bring

meAdy-and satisfaction? Adapted from HumanPotential --
f-r

1 Seminar--Kendall College. (Small group activity.)

5. Open, rap time fpr students. Shoq-and tell.

6. ,pevelop goal and proposedgoal achievement

sChedule. Where do I go from there? (Small group activity.)

7. Students complete the Tennessee Self Concept

Scale:

8. Course evaluatibn. Students will be asked to

rospoad_anonllimousli- to instructor and class activity rating
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sheets. Questions that will be addressed in the%evaluation
1

process are: How did this course help me? Were my-needs,

fulfilled? Would I recommend this course to a friend?

What did I like beSt about the course? Least?

The co-disciplinary Human Development course model

specified the types of course characteristics, objectives,,

activili,es,.and anticipated outyomes felt to,beappropriatet,:,,

to the needs of the students at Sacramento City College

RECOMMENDATIONS

Human Development-facilitators and others_should.

view the co- disciplinary Human DeVelopment Course model in

relation to the particular circumstances'of their

institution. Individuals at community colleges with no

Human Development courses currently being offered may view
__-

the model as a foundation on which to build a Human

Development Instruction program. Individuals at community

_colleges with a Human Development program or course currently

being offered may wish to view the co-disciplinary Human

Development Course Model as an added dimension to their

current program. The, co-disciplinary model format could

also encourage those community colleges with Human Development

course offerings to involve instructors and student personnel



a

)

workert in a system of planning and implementation which

has been previously.ilnored:
L.

Further research should be conducted to determine

183

the value of the Human Development Cotirse Model developed

for this study: It is recommended that the co-disciplinary

Human Development Course. Model be adopted in order that

the following questions be answered:

1. How effective is a co-disciplinary model for

Human Development instruction? Can teachers and counselors

work together in an ihstrudElonal setting?'

Ddes the co-disciplinary Human Development model

have ra more positive effect on student self-concept than

does a Human Development course that is not co-disciplinary

in its design? Does the Human Development course model have

more of a positive effect on student self- concept-than

another, course in psychology_ or other behavioral discipline?

3. H8w feasible are the, Human Deelopment model

course Objectives, activities, and evaluation techniques?

Is a structured ,Human Development course well received by

studentt?
4,.

4., Can a Human Development course be tailored

specifically to meet the needs of a group of students as

measured by a standardized instrument?
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Properly controlled expe;:imentS should be conducted

if these.Ruestions are to be answered. The effectiveness
c)

r

of the co-disciplinary Human Development course_model can

494 184

be measured only if it is implemented and investigated?

systematically.
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APPENDIX A

Sacramento City College
3835 Freeport Boulevard
Sacramento, California 95822

November 21, 1974

In the past, we have exchanged Human Development materials
anct4aeas. 'our past comments and materials have had_a_ :.

..,:6

very poSitive_effect on the:Human Development InstructiOn.
prostam here at Sacramento City College. The staff here --

.

- .- 'Y r-.1

since.rely, appreciates. your interest_ in our pkogram. We feel .__.

,that_pur,Human _Development Instruction program haqbecome .; _:
- .mores:effectiVe as a result of input from other cot unity` -.4.,t 4

C011eges. -.

We have reached:a_conclusioni-however, that-our-Human
Development program-must begin to involve a wider segment
of the college community if we are to continue to be
responsive to current student needs. 'We are.particularly
interested in attempting to involve classrdom teachers in
the_planning and teaching of a co-disciPlihary model for
HuMan Development instruction. We hppe to develop.co-

,
disciplinary Human Development Courses jointly with admiis-
trators, instructors, and students during the next three or
four months. Hopefully,. these co-disciplinary courses will
give a desirable new dimensibn in our, Human bevelopMent
progrdm fok the following reasons: . .

..

1. .Prior to developing our co-disciplinary course, models,
we hope to receive input and materials from other
community colleges recognized nationally as leaders in'
the field of Human Development.

2.. Prior to planning our courses, a representative sample
of our students will be given the OmnibdS Personality
'Inventory. The O.P.I. results, hopefully, will give ds
a standardized measure of our students' characteristics
'that .should be addressed. in a Human Development course
model. In the past,_we have rjot attemptedrto design a
-course based on pre-deermined:Student needs.
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3. Prior to finalizing our co-disciplinary courses here at
Sacramento City, we hope to share the proposed course,
offerings with other community colleges who are.recog-
nize nationally as leaders in the field of Human
Development. Hopefully, these community colleges can
-draW on their experiences and-assist us In deyeloPin
effective course designs.

:t wcluld likesto ask your cooperation and assistance in -this
Human DeverOpictent activity. Specifically, We Would hope to °

receive from you, any Human Development information such as
course outlines, bibliographies, and-in-service materials
that Ypu feel could assist us in developing' Development ----"--:

course models. 4- _-
....% .

..,,.

If any of these materials are reproduced, or are for sale -
through Your-institution orelsewherei4leEke:;feel"free to'

:........:4

bill us for the materials. ,
, v lg...

we develop our co-discip4nary Human Development course-

_
model, based iin-G:P-:1:-Tesultswe would like to ask you to

44;, comment on the course materials prior to our developing the
final course our hopg that we will be able to-
offer the co-dieariplinary courses during the '1975' -r76 school,

year.
,

I hope yousre able to once again assist us in developing
our HumansDevelopme4 Instruction program. I look "fdrward

to hearing trom_youAlit your:earliest convenience. Thank you

for your assistance.

GWC:sm
,

207

Sincerely,

Gerald W. CiaslAssistant Dean
Counseling Services
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POST CARD

Please check appropriate response:

Yes, I will share our Human Development course
materials with ,you. I will mail them to you.

We are unable to provide you with materials at
this time.

es, would. be willing to review and critique your
co-disciplinary course model that you are developing.

COMMENTS

'unable to stare- the time. to
al s this -spring.

review your

NAME ADDRESS

TITLE COLLEGE

19,6
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Please check appropriate response:

Yes,I will share Our Human Development course
materials with you. I will mail them to you.

We are unable to provide you with materials at
this time.

19.7

a

Yes, I would be willing to- review and critique your
co-disciplinary course model that you are developing..

3'

/
I am unable to spare the time to review your /

materials this spring. // e,

COMMENTS

. 41'

'ADDRESS-

COLtEGE

209
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APPENDIX C

January-27, 1975

a

Dr. Laurence Coons
Grossmon-t -College
El Cajon, CA 92020..

Dear Dr. Coons:

ra

I hope you had a good Christmas holiday., /11& here-at
'Sacramento City College are anxious to begin finalizing our
plans for the development of a co-disciplinary Human
Development course based ,on pre-determined student needs.

We, -hope 'to offer the ,class 1975.

You. may recall that in,, any November, 211 1974, letter to you,
I asked you to _assist us in .the= deVeIoPment Of the co-
dtsciplinary Human Development courses. (In case you may

have mislaid my previoUs.,,letter, I have taken.the liberty.
of enolosing another copy of my'previOuS letter. ot.fr

college was one of six colleges recOmmended to me y

Dr. Terry OfBanion as having' man exemplary HUMan Development
Instruction program.) Wd).wotild sincerely appreciate your
assistance in. the development of a -new dimension for Our

Human DevelopMent.InstrUctiori program. In antieffort to

be-gin our program, would you. please return the enclosed

'post card at your earliest convenience.

We here at 'Sacramento City College sincerely appreciate your
past interest in our Human DevelopMent program. t am en-

closing for -your information a Student: information booklet
outline Spring, 1975, Human DeVelopment course offekings by'

members of the counseling department. Thank you for your
cooperation and assistance. I look forward to hearing

from you.

Sincerely,

Gerald W. Cias, Assistant Dean
Counseling Services.

GWC:sm
1?8'

2 10
4.



APPENDIX D

HUMAN DEVELOPMENT COURSE RATING SCALE

A. Please react to the following Human Development course
organization patterns and indicate to what extent you feel
they should be part of any future col-disciplinary HD course
at Sacramento City. College. Please circle your assessment
5 (Highly'Desirable) 4(Desirable) 3 (Neutral) 2(Undesirable)
1(Highly Undesirable)..

1. Class size kept small (10-15
7-students-per instructor)

2. Academic credit given for 'course
: ' --4inbbth-Human Development and _ $ "r,-$.i.

instructional department with cross
ie-ferencp. in. catalog,-

,.... / ...

3. Course is graded on an
NC basis. .

. ,

.

_4. Class attendance only is used to
determine student grades.

5. -Course is offered both day
and evening. ,, .

,_;.,:

6. Course shouldrbe required ot the
following students:

a. EOP students - ,

b, New students with "undeclared"

/

majors '

c. Students on probation

q._
d. Students in selected majOis'-7-

(with concurrence,from the
department) ',

e. All students before graduating,

f. Course*should be.strictly
elective

-......

5. 4 :3 - 2. '1'
.

5 4 3 2 1

5 4. 3 2 1

,5 4 3 2 .1

5' 4 3 2 1.

r

'5 4 .3 2 1

5 4 3 2 1

5 4 3, 2

5 4 1 2 1

5 4 3 2 1

7. Othe-r-suggested ox.ganiation patterns.

...........
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B. Please react to the following Human'Development course
objectives and indicate to what extent you feel they should
'be a part of any future.co-disciplinary Humah Eevelopment
course at Sacramento City College. Please circle your
assessment 5 (Highly Desirable) 4 (Desirable) 3 (Neutral)
2 Undesirable) 1 (Highly Undesirable

1. 'Students develop an interest in
their own persorial growth and
development.

2. Students learn to'better organize
their time.

,3. Student's experience. forms the
basis,for the course activity.

4. Students learn to communicate

2 1

4 3 2

.s,4 3

more effeCtively with
.

__. 5. Students, learn to plan for peronal
'ohange.u§ing his /her strengths and Q

abilities.

6. Students learn,_ to make. career ,

plans based on individual competencies 5 4

---

4

7. Students develop the abilityto` get__
al6ftgrwith all types of reople. 5----4-

.

8.. Students learn' to clarify their own
values in relationship to,others. - 5 4

9. Students, learn -how to evaluateland
use'job Information.

10. Studentsolearn the rules and' -
regulations of the college.

11. Students develop more: awareness
of 'the social and government forces,
in the community.

a

12. Students learn to talk' about their
personal feelings with others.

13. Students learn hem to manage their
money better. /.

212

5

.

t

3 2

3 2 .,

3 2

..._

3't 2

2

3 2

3 2

5

5 4

1

-2:11

1

1

1.



APPENDIX D (Continued)

14. Students learn how to makebetter
decisions under stress. -

15. .Students.develop a "reference",
group where theymay openly express
their concerns.'

16. Other suggested course objectiVes.

201

5 4 3 2 1

5 4 3 2'

. C.. Please react to_the following posiible implementation6.
strategies for co-disciplinary Human Development courses and
indicate to what extent yoU feel they should be utilized at
Sacramento City College. Please circle your assessment
5 (H-ighly Desirable).. 4 (Desirable). 3 (Neutral) 2 (Undesirable),-.:1-

1 (Highly Undesirable).

The ca-,disciplinary course should
. be. offered bdginnin4tebruary, 1976, if
Curriculum Committee approves.

A

2. Instructors and counselors are
required to attend an in-service 'meeting
prior to coarse implementation.-

3. The 'course should'initially be-a
short-term course (nine weeks or less).

4: The students should be given a
course outline prior to-enrollment.

5. Evaluation of class effectiveness
should include a pre and,p6St class
measure of-students enrolled.

, 6.. City College should offer more than
one .co-disciplinary Human Development
courseeinitially.

3 2

5 4 3 2

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

a

5 4 3" 2 1'

'h . Other suggested implementation strategies.,
NN\

N

N N 2



APPENDIX E

June 18, 1975

Dr. Jerry Wesson, Chairman
Human Development
El Centro College
Main and Lamar
Dallas, Texas -75202

Dear Dr. Wesson:,

Enclosed you will find the proposed co-disciplinary model
for a Human-Development courseat Sacramento City, College. .

-... -
..,. ,-:-

The course materials kesenfaaTor your analysis and. - .

critiquerare-a result-of Elie following activities conducted
at-Sacrameab,Ckt-Y,Tatiege duting-the past-slx-monthse

. z ..

-

1. Human Development,course materials froin other community,
colleges were reviewed and analyzed for possible con-
tribution to the existing Sacramento-City Coliegd'Human,
Development PrograM. Seven community colleges across
the country were identified as having exemplary HD
course designs and programs. Key professionals`in these
.seven colleges were asked --o- serve -as a reviewing panel
for the proposed co-disciplinary Human DevelOpment course
at'Sacramento City College..

, .-

2. The OmAibus Rersonality Invehtory was. administered to a
*- representative sample, of students-in March, 1975.

The results of the O.P.I., were used by staff to
develop a Human Development course specifically tailored
to meet the needs of students as measured by that
standardized instrument.

3. A group of Sacramento City College students, teachers,
counselors and administrators met nily6 times during the
15eriod of March-4-May, 1975; to design a co-disciplinary -

Human Development course whiff will be introduced in. the
future; The final course design presented'to the College
Curriculum Committee will reflect the. activities of the
local group, and the opinions of the National'Pantl of
Experts.

202
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APPENDIX E (Continued)

Dr. Jerry Wesson
Page 2
June 18, 1975

203

Will you please review and critique the course outline
developed by.the Sacramento City College group? For your'{
information, a brief review of the test results is
also enclosed. Please _complete 'and return the fOur sections
of the National, Panel Reaction Instrument to me at your
earliestconvenienc...Elease_feel free. to_make _any_ :...
additional suggestions or comments .for the proposed' course
in, the space provided, or on other sheets if desired. I am
Very anxious to. conclude this activity by July 1, 1975, so.
I have enclosed for your convenience _a stamped, addreSSed
envelope. If you have,anT-ottlr questronsx please feel-free
to call me colled,at Sacramento City College, 916-449-:7289,
or at home;,

o
-Once ,again, thank you for=-ytnfr--assistance:and-coope.ratiOn: in tro.a,

:this-endeavor.--*Your past :cooper4tion-hasAbeeft,sincerelY
apprdciated.

Sincerely,

Gerald W. Cias, Assistant Dean .

Counseling te'rvices

GWC:sm.

Enclosure

k

'215*



A

APPENDIX F

Part I--Course Description (Proposed)

Proposed Title: Human Development II--"Living and Working

in Saqxamento"

Prerequisites: None

Credit: Three semester houis transferable to California

Stata,University Sacramento as., Group III requirement;

elective credit for .Sacramento City 'College AS and AA Degrees.,

"C1ass,Meeti,ng Schedule: Nrineweeks, six- clAs.P:.hours. per.

week (2 hours--MWF) one class period lecture /discussion, two

class,periodS will be, small group seminars

Grading: Credit/No credit

Catalog Description: Human Development II is an extension of

Human Development I classes offered at SCCsince 1973. Thig

clas's is intended td foster the personal development' of

students through a variety of l-activities including lectures,

guest speakers, group discussions, individual, readings, small

grodp seminars, field trips, and, individual conferences:

Teachers and counselors,will co-facilitate the class

activities.

.
Class activities will be designed primarily to enhance

. the personal and social groWth of the student. .An emphasiS

204
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205

. , .

will be placed on developing an understanding of the

student's reactions to his/her%localten;lronment. Self-

concept will, be explored ad it relatePto educational\and
4

Vocational planning. Decision mak1ng, personal commuhiCa7

tion, and values clarification4skills.mill be developed to

.better enable the student to live and work effectively

the Sacramento area.

Part IIGeneral Course, Objectives

O

. Se

cs,.i.,,,.,-..,,,...,...,.. --...... ....Twelve-general-course objectivesfor44P.Human---"..
,

. .

Development II class, "diving and Marking in. Sacramento,'
,

$..

r' ' ki. .

have been. proposed.' Thesd objectives were generated b.-y....-
..

eight members of a Sacramento City College group-of teachers,

. 1;

- t

.
r

- counselors; studdhts,.and admi nistrators who met during,ihe
,

. . . t

period of Match through May, 1975r to help design a.co.7
. ;.

..

;>
.

-'. .

%

.?

.disciplinary modelifor Human Development. Irhe result's of ,-.
N t.,

. .. .:.'

the Omnibus "Personality Inventory,
adminisfere\

gl tO'514 '

students at Sacramento City College in March,-1975, were .

,

also considered prior to `setting the general\course'
, 0

objectives. ' A

Proposed general course ajectives inOudel

1. To assist;Students in developing an interest in
t heir own personal giolowth and development.

4

-4

4
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APPENDIX F (,Continued)

2., To help students plan for personal change
,

using
'his/her strengths and abilities.

e 3. To assist students in. developing techniques for
evaluating and using vocational information.

.

.

4. To'assist studentn learning how td m*e
better decisions under stress. .'"

5. To help students in.learning how to clarify
their own-values in relationship to others.

.t

- .
. .

.
. .

6. To assist students in' learning how to better
o rganize their time.

', . . ,.
..

--!rr-. 7. To encourage students,tglitilize past experiences 1--nr,s1-.
as a regular part of the.HD course activity.

---

.

To create a SuppOrtive environment where the:..
learn. to,effectivLly communicate. with 'others;.

0-.

.

9. To'help students-makecareer.planSlpased on
individual competencies.

. 10. To help students deirelop an awareness of the
social forces in the community that affect their daily .

liy.ing and job'' situations.
4

11. To help students; establish a, referende group
where he/she may, openly expreqs,concerns.

12., To heipstudents, 1earn,how to tklk about their
persontal, feelings with others. ,

t-

t;art Ilistudent Objectives

Student objectives.can be met through a variety of
.

.

A

classaCtivities conducted during the nine week course. The 4

students will- also be encouraged to identify and accomplish

218
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other individual behavioral objectives during the nine week
-- >

period. These individual objectives will be an integral

Jpart ofthe course design, andwill be part of the student's

4goal,setting activity.

Objectives for students.takinithe Human Development

II Course will-include, but. not necessarily be limited to4.

the following two broad areas of concerns: Social Awareness

and Self-Development, and Career Developm0t.

Social Awareness anti Self-DeVelopment Objectives
0

Students ,'14.11-beendouraged. to freelpt,talk!--about-

himself/herself and his/her perceptions of the society

which,he/she lives. The activities will.be designed to

enable the student-to receive feedback. StudentS will
0

communicate to others their feelings about themselves-'and

otherS. Students will also appraise their value system,

and set specific goals for their, subsequent social behavior:

A comparison between perceiveckindiVidua1 values and

societal values Will also be facilitated through self-

assessment instruments and group sessions.

c

Career Development Objectives
ri

' Students will learn and review the major eleMents

of career development. They will become aware of and expr8re

,

21.9
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career, educational, and personal areas integ'xated with

developing -an awareness of lifelong planning' skills.

The sessions dealing with 'career development will
k %

be goal oriented. Focus will be enlaced on student examina-

tion of personal, career, and educational alternatives

_ ggpup,exergisep and Variousself;:

assessment instruments. Students Will learn planning

skills, and subtequently usethese skills to maximize

personal choides related to career development.

---Morer.specifi.c..s±tdentohjectiVes are :listed 'belovr

in terms-,of "I" staftment's which we would like to facilitate

and see students affirm as a result of the course, 'Living

, and _Working in Sacramento."

1. I' will feel. more competent.

2,, I am more confident id' my dealings with others. .

3. I am more comfortable and secure in being myself.

4. I have more satisfying interpersonal relationships.
A

S. I am more comfortable relating with,, and more
appreciative of people who are different from me. I have
discovered the humanness that brings people together.

6. I am more able to listen for, and really hear,
the meaning in the statements efpothers.

7. I am more aware of the negative effects and
superficiality of societal labels and stereotypes.

a a
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269',

8. I feel more responsible for meeting my personal
career objectives and directing my life style.

9. I am more aware of my potentialities, and I can
see myself from a standpoint of possibilityc ,

10. I am more able to set and achieve my long and
short term career goals.

11. I am more aware of the job opportunities in the
Sacramento area.,.

12. I have identified a satisfying life style for
present and-future livin

13. I am more able to relate my values to those of
society in general.

S

14. am more aware of my aptitudes and irs -that "--.-4'717
_cou4:4-contribute to, a, successful career. ,

15. I have discovered more of what truly important
to me.

16. I have discovered the importance of work as it
relates to my life goals.

, 17. I have become more synergistic in my outlook:
I ean_see both sides of life _as being meaningfUlly related.

18. I am more able to i"dentify, and solve personal
and career problems.

19. I am more aware of the helpful andegative
°factors in groups, and of my, own behaviors and feelings in
groups.

Part IV-Course Tasks and 'Sequence

4

The panel of eight persons at SacramentoCity College

has extensively reviewed the Human Development offerings at

0
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othet community colleges. The activity conducted in. current

Human Development I classeS at Sacramento City'College was

also reviewed for possible inclusion.

The proposed tasks are presented as modules, which

can be expanded or contra4ed based on the needs 'and wishes

f the students. The modules are_initially_designed_to be .

comprised of approximately One week's activity'. However',

individual preferelaces of instructors or students could
-

result in modificationS:. The course taSkS outlined do not

ncIudethe specific-reference materials tha-will be

developed and compiled by the course instructors who will:0'

be" identified during the Fall, 1975, semester. The course

materials will, of course, reflect the expertise'and

philosophy of the instructors, and the demonstrated deeds

of the students enrolled. However, it is anticipated that
.

the student behavioral objectives 'previously cited will be

fulfilled if the following learning modules are completed.

It is the consensusof the Sacramento City College

panel that the course, "Living and,Working in Sacramento,"

should include, but not be limited .to, the following

specific course activities.

222
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-MODULE ONE

jntroduction to Group Process

1. Discuss course objectives. (Large group

activity.)

2. Survey students as to their particular needs.

Why did T take this course? (Large group Activity.)

3. Introduce all college4instructors 'to,be involved

during.- the course. (Large group activity.)

-4. Have all students complete personality

invatory- (Tennessee Self Concept.)

5. Personal Unfcldment. (Human Potential__ Seminar --

Kendall College, small group activity.)

6. Empathetic Recall. (Human Potential Seminar--

Kendall College, small group activity.)
.

7. Listening to others in groups. Feedback session.

(Small group activity.)

MODULE TWO

Personal Goal Setting and Self-Awareness

1. Personality inventories; what dO they measure

anyway? (Large group activity.)

2. Discuss inventory results/ with the class.

(Individual conference's will be arra4(ged at the request of

the student, large group activity,)

223
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JL

,-.3. Short term goal,setting techniques.

group activity.)

(Small.

4.- Adhieving short term goals. (Small group
,

activity.)

5. How can I set long_term_career goal's? -Discuss-ion-,,--

212'

of measukabla goals,,valuing my goals. (Small grbup

actiVity.)

- ,

short term

-7.

Introduce 'Action Goal Log" to students for

goal setting. Human Potential Seminar - - Kendall

AL,

.

(Small group activity.
. _42,,,,,...xu-r-

. .,...L

What am.Z...interested In? Is,therda job for Me? ,- ',wiz

Have students complete the Strong Vocational Interest Blank.

(Small group discussion and take home test.)

8. Introduction ,to the Sacramentd City College

Career Development - Center..- (Small group /activity.)

9. Read and review The Shared, Journey by .40'Banion
4

and O'Connell. (Homework assignment.)

'-10. Read and review I Ain't Much Baby, But I'm All,

I've Got' by Lair. (Homework assignment.)

11. Develop mind-bgdy awareness, good mental.and

physical health. (Small group and large group activity.)

224

..



a

213

APPENDIX F (Continued)

MODULE THREE

Understanding and Relating PersonaL_Values to Societal_ Values

1: Living and working in Sacramentoan overview._

(Large group activity.),

2. Values of 'diverse ethnic groups in.Sacramento
,

How do they differ? How are they alike.? (Guest_panel,

large group activity.)

3. .The work ethic in American society. as it still

.

viable in today's economic world? -(-Large group disCussion.)

-group.)

4. usiness mores and values.. (Small4-6Up,Iarge

5. Working for state government --the backbone of

the Sacramento economy. (Panel discussion with state

workers, large group activity.)

6. Pe'rsonal Identification

and response to value questionnaire. Adapted from Human

Potential Seminar -- Kendall College. (Small group activity.{)
o

7., Values Auction - -Human Potential Seminar by

McHolland and Trueblood, 1'972, (Small group Activity.)

8. Reading and review atsignment on societal values.

The boOk-SWril.be selected from a reading list which will

include, but not be limited Lo, such books as Future Shock

6
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-23.4 i.

by Toffler, Man the Manipulator by Shostrom; The Greening of

America by Reich, Games People Play by Berne, and No Easy'

Victories by Gardner.

,MODULE FOUR

Communication and Listening Skills

1. Listening triads to identify the concerns of

others. (Small group activAy.).

2.. Did I hear what you were saying? Feedback

analysis by othets in the triad. (Small group activity.) .

3. Listening. and analyzing the activities of a

group. Inner-outer circle techniques used to provide

feedback to others. (Small group activity')

A. Role reversal. Students'will be' asked to choose

a role that is not their own. Example: an elderly woman,

a black teenaljer, and attempt to play the role through a

predetermined crisis situatiOn. ,(Small group activity.)

5: Communicating feelings with words. HoW do I
,

react to the spoken work? View film, Who Did Wilt to

Whom," by Robert Mager. (Large group activity.)

6. Describing how the speaker feels based on the

words he chooses. Managing impulsive'reactions. Adapted

from John L. Wallen, Northwest Regional Education

LabOratory, 1969. (Small'grotp act4.vity.) :

2.26
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C

MODULE FIVE

-Problem Solving .

. 1. Introduction to the problem.solving process. ,

The Art of Problem Solving by Robert Carkhuff, 1973. (Large

group actiyity.)

2. IntroduCtiOn to the/systematic method of problem

solving as espoused by Carkhuff. (Large and small group

activity.)

3. Exploring and understanding the problem. GOO.

(SMall groupsactivity.)

Developing an alternate; cburse of;:action for

consideration. (Small group activity.)

5. Re-define and further clarify the value system.

involved with the problem. (Small group activity.)

6. Considering and defining a course of action

based on the interaction with a persons' value system.

(Small group activity.)

MODULE SIX (TWO WEEK MODULE).

The World of Work

1. Discuss and interpret the Strong Vocational

Interest Blank. (Large group and small group activity.)

1
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0

2. What.is my value system? Am 1 readi, to go to

:work? Life Style affects job choice. (Small group

.

2,1.6-

activity.)

3. Review of the job4market in the SacramentO

area. Affirmative Action and its effect on me. (Presenta-
.

tion by Sacramento City College Placement Officer, laige

group activity.)

4. Long and short term job forecasts.- (Presentar

tion by Sacramento City College Placement Officer, large

group activity.)
.

.

5. Writing a job resume', completing the applica-

tion-form, preparing for my interview. What does the

employer expect .from me? (Presentation by local employers,

large grOup activity.),

6., Write and submit a personal resume' for review

by the instructor. (Homework assignment.)

7. Visit three potential job sites that are of

persbnal interest. (Homework assignment.)

MODULE SEVEN (TWO WEEK MODULE)

Long Term Goal Setting an 'Life Plannirig

1. Review _criteria 4at should be present ins viable

long torm'goals. "Should" goali\ve\ rsus "I Want To" goals.

(Small group activity.)

t.
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2.). Discuss "Action Goal Logs" introduced in

Module Two. (Small group activity.) .

3. Setting goals that correspond to my life style.

t4-

Set goals that you.wish to achieve. (Small group activity.)

4. Motivation techniques used to complete goals.

Feedback and positive reinforcement from others. Strength .

bombardment discussion. Adapted from Human Potential

Seminar--Kendall College. .____(Small group activity.),

5. Analysis of peak experiefices. What things

bring me joy and satisfaction? Adapted from Human Potential

Seminar--Kendall_ College. (Small group activity,.)

6. Develop goal and proposed goal achievement

schedule. Where do.I'go from here? (Small group activity.)

7. Course evaluation. To be completed by all

students. Students will be asked to respond anonymously

to instructor and class activity rating sheets. (Large

grotip activity.)

8. How did this course help me? Were my'needs

fulfilled? (Self evaluat

student in writing.)

on to be submitted by each
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4:i. APPENDIX G
,

NATIONAL PANEL REACTION INSTRUMENT

o

Part I: Proposed Course Description

The items presented here represent the major descrip-
tive components of the propoSed co-disciplinary Human
Development course at''Sacramento City College. Please react
to the proposed course description, and indicate to What
extent ypu feel they should b part of the Sacramento City
College go-disciplinary Human)Development course. 'Please
circle your assessment 5 (.Highly Desirable) 4 (Desirable)
3 (Neutral) 2 (Undesirable) 1 (Highly Undesirable).

.1. Title: "Living and Working In
Sacramehto

2. Prerequisite: None

3. Credit Assigned: Three semester
hours

4. Class.Meeting Schetb,ilet. pine
weeks, six class hours per week

5. Class Meeting Schedule: One

ti lecture/discussion two small group
seminars (15-20 students)

6. Grading: Credit/No Credit

7. Activities: lectures, speakers,
group discussions

8. Teachers and counselors co-
facilitate the class activity

9. Class goals as.pregented in the
catalog ascription:

a. enhance personal and social
growth.
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b. develop an unders hnding
,

of
the local govetnment 5.

c. self-concept definition for
educational and vocational
planning 5

4

4

3

3

2

21'9

1

L

'd. career decision making skills
developed 5 4 3 2

-e. values skills'
developed 5

f. personal communicationskills
developed 5

4

4-

3

3

2

2. 1

10. Other suggested course description items:

Part Proposed General Course Objectives

The items presented. 116re represent the general course

objectives of the proposed co-disciplinary HUman Development

course at Sacramento City College. Please react to 'the

proposed general course objectives, and indicate to what_

extent you feel they should be includedas part of the
Sacramento City,,College co-disCiplinary Human Development
course. .Please circle your assessment '5 (Highly Desirable)

4 (Desirable) 3 (Neutral) 2 Undesirable) 1 (Highly

Undesirable) :

3,., To assist students in develop14
an interest in their own personal \

'growth and development

2. To help students plan for personal
change using his/her strengths and

abilities

3. To assist students in developing'
techniques for evaluating and using
vocational infoimation
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APPENDIX G (Continued)

. 44 To assist. students in learning.
110W to make better decisions under
stress"-

ed. $

5. To help, students learn how to4"'

clarify their own values in
relationship to others

6. To assist students in learning
how to better organLid their time

7, To encourage studentsto'uti
past experiences as -a regular part
of the HD course activity

5

8. TO create a supportive environment
where ele-student may learn, to
effectively communicate with others' 5

-

'9. To help students make career plans
based on individual competencies.. 5

. .
(

10. To-help students .develop an
awareness of the social forces in the. t

community that affect their daily . .

,hiving and job situations . ' _./ 5 3 2 io
1

:-

1) Tp help 'students establish a-, 16.. .

refernce group AdteLheLshe'May 't 1--
,

openly expre.ss'conoerns ', 7.: 5 .: 3' 1

1
, ... -,

.
. .

12. To heip,
o*tudents,1earn how to

'talk about theirpersohg feedings' ,

with others ,
1 .

. J . 5 4 3 2 1
. s

U.
.
Other sug ges tedlene r al course objectives:
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APPENDIX C(Continued)

Part III: Student'Objectives
0 ",

The items presented here represent the specific
student objectives to be met by the Human Development II
course.' 'Please react to the proposed student objectives,
and indicate to what extent you feel'they should be part,of

. the Sacramento City College co-disciplinary Human Development

course. Please circle your assessment S (Highly Desirable)

4 (Desirable) 3 (Neutral)' 2 (Undesirable) 1 (Highly

Undesirable).

1. I will feel more competent

2. ,I am more confident in my
`dealings with others

.

3. I am more comfortable and secure
in being myself 5 4 3

4. I have more 'satisfying' interpersonal

relationships

Ns,

4

5 4. 3

5. I am pore comfortable relating with,
and more appreciative of, people who are
different from me. .I have discovered
the humanness that brings people
together

6.. I am more able to listen-for, and
really hear, the meaning in the
statements, of others

7. I am more aware of the negative
effects and superficiality:of societal
labels and stereotypes

8. Ifeel.more responsible for
meeting my personal career objectives
and directing my life style

5 C 4 3

5 4

5 4 3

5

5. 4 3 2

C.

1

1

4;7 4444.444

9. I am moreaware of my potentialities,
and I can see myself from a standpoint

of ossibility 5 4 3 2 1
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10. I am mbre able to set and achieve
my long'and,shoit term career goals 5 4 3 2 1

11. `--1 am more aware of the job
opportlunities in the Sacramento area 5 4 3 2 1

12. have identified a satisfying
Life'style for pesent and future
living 5 4 3 2

13. I am more able to relate my
values to those of society in general .5( 4

14. I am more aware of my aptitudes
and skills that could contribute to
a sucdesSfill career 5 4 3 . 2 1

15. I have discovered more of what
:is truly important to me 5 3 2 1

16. I have discovered the importance
of work as it relates to my life goals 5 2 1

17. I have become more synergistic 'in
my outlook: .I can see both, sides of
life'as being meaningfully related 5 4 t 3

,18. I am more _able to identify and
solve personal and career problems 5 4 3 2

19. I am more aware of the helpful
and negative factors in groups and
of my own behaVior and feelings in
groups 5 <4 3

20. Other sugges,ped student behavioral objectives:
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Part IV: Proposed Course Activities

The items presented herd represent the, course
activities outlined in the seven learning modules for the
course, "Living and Working in Sacramento." Please react to
the proposed course activities, and indicate to what extent
you feel these activities meet the objectives of the course.
Please indicate to what'extent you feel the course activities
should be included as part of the Sacramento City College co-
disciplinary Human Development Course. Please circle your-
assessment 5 (Highly Desirable) 4 (Desirable) 3 (Neutral) -

2 (Undesirable) 1 (Highly lIndesirable).

Module One
5

1. Discuss course. objectives

2. Survey students-as to their
particular needs --------

3:- Introduce all college instructors

4. Have all students complete
personality inventory

5. Personal Unfoldment

6. Empathetic Recall

7. Listening to others in grosups

Module Two

21. Personality tests

2. Discuss test results with class

3. Short term goal setting techniques

4. Achieving short term goals

5. How can I set long term career
goals? .

6. Introduce "Action Goal Logs"
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7. What am I interested in? 5 4 3 1

8. Introduction to the Sacramento
City College Career Development Center A 3 2 1

9. Read and,' review The Shared Journey 5 4 3 2 -1

10. Read And review I Ain't Much Baby
'But I'm A11 I've Got 5 4 3 2 1

11. Develop mind-body awareness 5 4 3 2 .1

Module Three

1. Living and working in Sacramento 4 3 2

2. Values Of diverse ethnic groups 5 4 3 2 1

3. -The work ethic in American Society 5 4 '3, 2 1 '-

4. .Business mores and values 5 4 3 2 1

5., Working for state %government 5, 4, 3 2 1

6.' Personal value clarification 5 4 3 2 1

7. Values Auction 5 4Y 3 ,2

8. Read and review assignment on

.societal values 5 .4 3 2 1

Module Four
0

1. 4,istening triads 5 4 3 2 1

2. Did I hear what you were saying? 5 4 3 2 it

3. Listening and analyzing. the
Ativities of a group 5 4 2 1

4. Role reversal 5 4 3 2 1
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APPENDIX G (Continued)

5. Communicating feelings with words

6, Describing how the speaker feels
based on the words he chooses

Module Five

1. Introduction to the problem solving
process

2. Introduction to the' systematic,
method of problem solving

3. Exploring.and'under,standing the
problem

4. Developing an alternateoourpe
action for consideration

5. Re-define and further clarify the
value system involved with the problem

6. Considering and defining a course
of action based on the interaction
with a persons' value system .

I>

Module Six

' I(' :

1. Discuss and interpret the Strong
VocationalOnterest Blank-

..--

2.:1Pha.-Is my value system?

3. 1eview of the job market in the
.

Sacramento area

4. Long and short term job forecasts

5. Writing a job resume', completing
the application form, preparing for
my interview
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6. W'ite and,submit a personal resume'

7. 'isit three potential job sites

Motile Seven

1. Review criteria that should be
present in viable long term goals

2. Discuss "Action Goal Logs"

3. .Settilq goals that correspond to
m2 life style .

4.. -Motivation techniques used to
complete goals

5. Analysis of peak experiences

6. Develop goal and prop6sed goal
achievement schedule .

7. Course evaluation

8. .How did this course help me? Were
my needs fulfilled? Self evaluation

/
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OTHER SUGGESTED COURSE ACTIVITIES, PLEASE INDICATE SUGGESTED
MODULE POR THE ACTIVITY:
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Gerald Walter Cias was.born December 11, 1934, in

West Allis, Wisconsin. He attended the publiC: schools of

Wauwatosa, Wisconsin, and graduated from Wauwatoa.Eatt

High School in J.953. Following high school greuation, he

attended the University of Wisconsin, Milwaukee. He

graduated from the University of Northern Iowa in 1957 with
"%1

majors in Social Science and English.

After serving as a ninth grade socialsAence

teacher and coach in the Milwaukee, Wtsconsin public schools

during 1957-58, he received a leave of absence-to serve in

the United States Army Reserve for, a sixjnonth tour of

active duty. Aftek his tour of duty, Mr. Cias returned to

c'teachin in the Racine, Wisconsin, public schools serving

as a ninth grade social science and English teacher.

He received his Master of Arts degree in counseling

and guidanT from the University. of NoAhern Iowa in 1960.

Mr. Cias assumed a position as a full-time counselor

at Sunny Hills High School, Fullerton, California, beginning

in September, 1960. He also serve1 as a part-time instructor

in the'Evening Di"vision of Fullerton Junior College during.

thik period. ,;
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A.

During 1963-67 Mr. Cias served man administrator

in the Santa Maria Joint Union High School District,

Santa Maria, California. His administrative duties included'

District Director of Continuation Education, summer School

Principal, Director of Guidance, and Assistal4't Principal for

Curriculum.

In 1965, Mr. Cias assumed part-time teaching

responsibilities with the University of California,'$anta

Barbara Extension Division. During 1965-67 he taught five

graduate level courses in'caunselor prep'aration in the

Central Coast area of California.

During the period of 1967-69 Mr.. Cias served as the

Associate Dean for Student Personnel at Sierra College,

Rocklin, California. His responsibilities ,at Sierra College

included the supervision of counseling services and student

activities. Mr. Cias also served as a part7time instructor.

for the University of California Davis, Extension Division.

He )taught four graduate lsyel courses in the Sacramento area

during 1968769.,

In July, 1969, Mr. Cias assumed the position of Dean

of Student Services at Sauk Valley College, Dixon, Illinois.

His responsibilities included the supervision of all of the

.student services in that'community college.

In 1972, Mr..Cias returned to California to assume

the position of Assistant Dean for Counseling Services at
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Sacramento City College, Sacmtamento, California. He is

currently employed in thatlosition.

Mr. Cias has received honors as an "Outstanding

Educator of America," membership in the International

PlatformAssociation, inclusion in the Elevpnth and Twelfth;

Editions of Who's Who in the West, and a citation for

'community service from Richard Ogilivie, the former governor

of the State of Illinois.
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